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PARLIAMENT  OF 
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On  the  stale  and  progress  of  Education  as  re- 
sulting from  the  Act  of  the  ^\st  Geo.  Ill, 
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,      HOUSE  OF  ASSEMBLY, 

A^TURDAY,  28th  January,    1815. 

RESOLVED,  That  a  Committee  of  Five  Mem- 
bers be  appointed  to  enquire  into  the 
(,,.,,.,.  state  and  proj^icss  of  Education  as  re- 
.     sultinp:  from  the  Provincial  Act  of  the 
Forty-first  George  the  Third,  Chapter 
Seventeenth,  which  provides  for  the  es- 
'      tablishmcnt  of  Free  Schools,  and  the 
V  advancement  of  learning  in  this  Pro- 

:\      m     vince  ;  with  power  to  send  for  persons 
Jr%v    and  papers. 

ORDERED,  That  Mr.  Blanchet,  Mr.  Viger, 
Mr.  Vallieres,  Mr.  Taschereau,  and 
Mr.  Borgia  do  compose  the  said  Com- 
mittee. 
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^'  Tuesday,  28th  February,  1815. 

ORDERED,  That  Mr.  ^.  Stuart  and  Mr.  Lee 
bo  added  (o  the  Committee  appointed 
on  the  28(h  January  last,,  to  enquire 
into  the  state  and  progress  of  Education, 
^^  as  resulting  from  the  Provincial  Act  of 
tbe  Forty-first  George  the  Third, 
cliapter  seventeenth,  which  provides  for 
the  establishment  of  Free  Schools,  and 
the  advancement  of  Learning  iti  this 
Province. 

\..^Attest,^^..-^^  ^■■*^;^^     ■ 

'  Wm.  LINDSAY,  Clk   As^'y. 
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<  i  "i  CHAMBRE  D'ASSEMBLE'E, 

^    ^  Samedi,  ^8c  Jaiuikr^  1815. 

RESOLD,  Qix'nn  Comit6  de  Cinq  Mombrcs  soit 
nomme  pour  s'enquerir  dc  I'ttat  et  des 
progres  dc  I'Education  resultant  de 
^'»  ■»  I'Acte  Provincial  de  la  Quaiante  ct  uni- 
'}>  erne  George  Trois,  Chapitrc  Dix-scpt, 
qui  pourvoit  li  r^tabiissement  d'Ecoles 
(jJratuites  ct  a  ravancemcnt  dcs  Sci- 
ences en  cctte  Province  ;,  avec  pouvoir 
d'envoyer  querir  les  personnes  et  pa- 
piers.  ' '^'^  *>-''?^^**i^!l5^  "S' 

ORDONNE',  Que  Mr.  Blanchet,  M\\.Vig:er, 
Mr.  Vallierts,  Mr.  Tasc/iercau  ct  Mr, 
,  ,  JSt;7'g'irt  coniposcnt  le  dit  Comite.  ^ 

L.4'i^^i^  i  Mardi,  ^8e  Fevrier,  1815, 

ORDONNE',  Que  Mr.  ^.  Stuart  ct  Mr.  Lee 
soieutajoutes  au  Comite  nomme  le  Vin^t 
,;  ,  luiitieme  jour  de  Janvier  dernier,  pour 
s'enquerir  de  Tetat  et  des  progr^s  de 
TEducation  qui  sont  resultes  de  I'Acte 
Provincial  de  la  Quarante  et  uni(^me 
Georg'c  Trois,  Chapitrc  Dix-sept,  qui 
pourvoit  a  retablissement  d'Ecoles  Gra- 
tuites  et  a  ravanccment  des  Sciences 
dans  cette   Province.       ,     v     t 

Attcstc,  ■  '^,'" 

te  m.«-n-*f.;  ,  P-  E-  DESBARATSf*  ■ 

--^rMliirmh--     '^^    A^^'^:        CHAMBRE 


>iii 


Itii, 


Hi  m  ^f: 


^     *•: 


.\    . 


■r"i' 


^f^, 


HOUSE  OP  ASSEMBLY, 

Wed:«ibday,  22d  March,  1815. 

Mr.  Blanchet  from  the  Committee  appointed 
to  enquire  into  the  state  and  progress  of  Bdura- 
tion  as  resulting-  from  the  Provincial  Act  of  the 
Forty-first  George  the  Third,  Chap.  Seventeenth, 

•  which  provides  for  the  establishment  of  Free 
Schools  and  the  advancement  of  Learning  in  this 
Province,  reported  that  the  Committee  had,  in 
obedience  to  the  order  of  reference,  proceeded 
therein  and  come  to  an  opinion,  which  lie  was 

«  directed  to  submit  to  the  House  whenever  it  shall 
be  pleased  to  receive  the  same.  And  he  reud  the 
report  in  his  place  and  afterwards  delivered  it  in 
at  the  Clerk's  table,  where  it  was  again  read. 


The  said  report  is  as  followeth,  vis: 


. »% 


Messire  Anloine  Robert,  Superior  of  the  Semi- 
nary of  Quebec,  appeared  before  your  Committee, 
and  was  examined  to  the  effect  following :  That 
he  knows  but  one  instance  in  which  any  person 
from  the  Schools  of  Royal  Foundation  established 
under  the  Act  of  the  Forty-first  year  of  His  Ma- 
jesty's Reign  has  entered  the  Seminary  to  com- 
plete  his  studies  The  experience  had  of  the 
operation  of  that  Act,  demonstrates  that  the 
Schools  of  Royal  Foundation,  instituted  under 
that  Act  for  the  advancement  of  Learning  is  ill 
adapted  for  the  Instruction  of  Youth  in  the  Coun- 
try Parishes  of  this  Province ;  the  reason  of 
which  is  that  the  Superintendance  exercised  is 

.  insufficient 
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^ .  CHAMimE  D'ASSEMBLF/E, 

Vkm)ue!)i,  22  Mars,  1815. 


Mr.  -^//Jfwr//fi^(lu  (?onii{c  iH)n)n#pour  s*(Miqu6- 
rir do  I'etat et  dcH  progrrs  do rEdiication  nsuhant 
dc    I'Actc  Provincial  de   la  Quaratile  et  iinicine 
G(M)r»e  Trois,  Cliapitie  Dix-scpt,  (jiii  pourvoit 
a  retablisspiueiit  d'Ecoles  Graliiitos  et  a  riivan- 
ecment  des  SciciiccH  dans  eette  Province,  a  fait 
rapport  que  le  Comile,   en  obeissance  a  I'ordre 
de  rcfi^rence,  avoit  pmced^  sur  I'objet,  et  avoit 
forme  une  opinion  qu'il  avoit  ordre  de  sonincttre 
a  la  Chambie  lorsqu'il  Ini  piairoit  dc  larecevoir  : 
Et  il  a  lu  le  rapport  a  sa  place,  ct  ensuitc  I'a 
delivre   a  la  Table  du  Greffier,  ou  il  a  6i6  lu 
de  nouveau. 


>HWT5iVl fl 


^ij:.;f»: 


Le  dit  rapport  est  commc  suit^  savoir  : 


Messire  AnUnnt  Robert,  Sup^rieur  du  Semi- 
naire  de  Quebec,  a  paru  devant  votre  Comite, 
lequel  adit  et  certifie  qu'il  ne  connoit  qu'une 
seule  person ne  sortie  des  Ecoles  Royales  etablie» 
en   vertu  de   I'Acte   de  la   Quarante-et-unieme 
Anneede  George  Trois,  qui  soit  venue  au  Semi- 
naire  pour  faire  ses  etudes;    Texperience  que 
I'on  a  dc  I'operation  de  cet  Acte,  prouve  que 
^Institution  Uoyale  pour  Tavancement  des  Sci- 
ences, etablie  par  cet  Acte  est  mal  calculee  pour 
instruire  la  Jeunesse  des  Campagnes  ;  et  la  raison 
cpt  qu'il  n'y  a   pas  une  surveillance  sufRsante 
pour  engager  les  Habitans  des  Campagnes  a  y 

envoyer 
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insufBcient  to  intlucc  the  Inlinbitants  in  the  Coun- 
try to  send  Ihithor  their  children  He  does  not 
think  the  Corporation  crented  by  the  Act  can 
remedy  the  existinpf  evil.  That  it  would  be  in- 
ttnitely  preferable  to  leave  the  care  of  the  Educa- 
tion of  Youth  in  the  Country  Parishes  to  the 
Curd  and  ptincipal  Inhabitants  of  the  place,  both 
as  to  the  choice  of  Preceptors  and  as  to  Super- 
intendance.  That  the  Inhabitants  will  ever  b« 
averaC  to  placing*  their  children  under  any  Mas- 
ter with  whose  morals  and  principles  they  are 
unacquainted  ;— and,  if  the  Legislature  should 
pass  an  Act  to  empower  the  Cure  and  Clinrch 
Wardens  of  the  several  Parishes  to  purchase 
Lands  tor  the  establishing"  cf  Kletnentary  Schools, 
such  a  measure  would  readily  produce  the  means 
necessary  fur  the  purpose.  One  ol  the  modes  of 
inducing  peisons  of  chaiacter  to  establish  them- 
selves as  bichoo^-Masters  in  the  Country  Parishes, 
Wijuld  be  the  otTering  of  encouragement  on  the 
part  of  the  Legislature  to  young  persons  on  leav- 
ing College  to  adopt  that  profession ,  Mr.  Robert 
says  further  that  in  his  opinion  the  acquisition  of 
the  English  Language  ought  to  form  an  object  of 
JtMucation,  and  that  Language  is  at  present 
taught  in  the  Seminaries  of  Quebec,  Montreal  and 
NicoUt  That  Monseigneur  Hubert  for- 
tnerly  established  an  English  School  in  the  City 
of.Quebex;,  but  that  undertaking  fell  through 
from  want  of  means.  The  present  Catholick 
Bishop  of  Quebec  nevertheless  intends  to  eslab- 
Jish  a  Free  Schooi  in  this  City  next  spring.  He 
iiaes  i\ot-  think  youth  sytTojr  much  from  the  want 
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MUt»ytM*  leiirs  rnfuii't :   (Ju'il  no  cru'ii  pus  (|\u'  la 
Corpornlion  nommoc  en  viTtu  do  I'xXctc*  ci-dcssus 
nut  renu'dior  mi  nial  oxislsmi ;   (ju'il  convicndrnit 
iniiniuuMit  ndciix  dc  Irtissor  \v  soin  do  rKduration 
dc  la  Jounessc  duns  los  Paioissos  de  C'anjpnf»ne 
an  Cure  et  aux    principanx    llaliitanH  dw    lion 
tant  pour  io  choix  des  Mnitros  quo  pour  la  sur- 
veillance :  Que  les  Habitaiis  crnindront  loi^jours 
d'envoyer  les  en  fans  sous  un  Maitre  dont  ils  no 
connoisscnt  \u  les  mamrs  ni  les  principos  ;  ot  si 
la  Legislature  passoit  un  Acte  pour  nutoriser  les 
Cures  et  les  Marguilliorsdcs  Paroissrs  y  aoqucrir 
des  tbnds  pour  I'etablissomrnt  d'Ecolos  Klenien- 
taires,  cela  fnnrniroit  promptenicnt  los  moyons 
d'avoirdes  I'^coles  dans  les  Canipai»;nes.     Qn'un 
dos  moyens  d'eng;ai»er des  peifonnos  de  cnractero 
as'ctablir  comme  Maltres  d'Eooles  dao.s  les  (.  am- 
pag*nes_,  seroiKjuela  Lt'vislature  oncoumgeat  les 
jcunes  gens  qui  sortent  des  Colleges  ii  prendre 
cette  profession.     Mr.  Robert  a  dit  de  |)lus  qu'il 
croit  que  la  connoissancc  de  la  Langue  An^^loise 
doit  fuire  une  partic  dc  I'Education  actuelle  des 
jeunes  gens,  el  les    Seminaires  de  Quebec,   dc 
Montreal  et  dc  Nicolet  enseigncntactuellement 
la  Languc  Angloise. — Que  Monseigneur  VltiiitaT  f 
avoit  autrefois  etabli  un'e  Ecolc  Angloise  dans  la  \ 
Villc  dc  Quebec^    nuiis  ello  a  manque  fauto  de 
nioyens.  Ccpendant  IMonsoigncuractuel  de  Que- 
bec en  doit    etablir    iinc  gratuite  ee  printems 
dans  cette  Villc. — Qu'il  ne  croit  pas  qiie  la  jeu- 
nesse  souffre  par  Io  manque  d'Ecolos   Elemen- 
taires  dans  la  Villc  de  Quebec  ;  cependant  s'il  y 
avoit  plus  d'Ecoles  dans  cette  Villc  cola  ne  pour- 

roit 
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of  Elementary  Schools  in  the  City  of  Quebec^  yet 
much  goc i  would  uecestiurily  result  from  the  an- 
creasing  of  the  number  of  Schools  in  that  City^ 

•  as  there  are  not  any  as  yet  established  in  the 
Lower-Town.  Mr.  Doucet,  late  Cur^  of  the 
Parish  ot  Quebec^  purchased  a  piece  of  fi;round 
there,  in  the  intention  of  establishing  a  School.  ^ 

■  >'f 
Messire  Gatien,   Professor  of  Theology  in  the 

'''  Grand  Semiuaire'*  also  appeared  and  was  ex- 
amined belori  your  Committee.     He  confirmed 

•  the  statements  made  by  Messire  Robert  in  every 
respect.  Vj 

Messire  Andre  Doucet,  Grand- Vicaire  of  the 
'  Diocese  and  late  Cure  of  Quebec,  appeared  be- 
fore your  Committee^  and  being  examined,  stated 
that  he  is  acquainted  with  the  provisions  of  the 
Act  of  the  Forty -first  year  of  His  Majesty  which 
provides  for  the  establishment  of  Free  Schools  in 
this  Province.     That  Act  has  not  proved  so  favor- 
able to  the  Elementary  Education  of  Youth  as  it 
/  was  designed   to  prove.      The    Schooir Masters 
!   established  in  the  Country  Parishes  under  that 
I    Act  have  no  pupils,  or  very  few.     The  Inhabi-i 
tants  are  averse  to  sending  thither  their  children, 
being  unacquainted  with  tlie  character  and  mau^ 
ners  of  the   Preceptors.      The  ground  of  that 
want  of  confidence  in  the  Preceptors,  is  that  the 
luhabitants  do  not  for  the  most  part  participate 
in  their  nomination,  and  that  they  are  wholly 
unknown  to  the  Inhabitants.     The  best  plan  for 
the  establishment  of  Schools  in  the  Country  Pa- 
^    ..   -  •  rishelij 
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roit  faire  que  beaiiroup   de  bicn^  comine  a  la 
Bufise-Villc,  oil  il  n'y  en  a  pas  encore  d'etablie.  J 
Mr.  Doucet,  ci-devant  Cure  de  la   Paroisse  de 
Quebec,  y  avoit  achete  un  terrein  dans  le  dessein 


d'ein  etablir  une. ^-   /  '?t7>^}    *     ill  ^y»hbff 


1  '>  I ' 
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Messire  Gaiien,  Professeur  de  Theologie  au 
Grand  Seminaire,  a  aussi  coir.paru  devant  votre 
Comite,  ct  a  confirme  en  tout  la  declaration  de 
Messire  Robert.         •nf-;i?r^-:-,.^f:*,|*io,jj*^-<j^^Miit  ^^u'-\ 

Messire  Andre  Doucet,  Grand-Vicaire  du 
Diocese  et  ci-devant  Cure  de  Quebec,  a  com- 
pani  (levant  votre  Coinitc  et  a  dit  et  certifie 
qu'il  ronnoit  I'Acte  de  la  Quarante-et-uniem^ 
AnUee  de  George  Trois^  qui  pourvoit  a  I'etablisse* 
nient  d'Ecoles  Gratuites  en  cette  Province  ;  que 
cet  Acte  n'a  pas  ete  suivi  des  avantages  que  Ton 
<Mi  attendoit  pour  I'Education  Elementaire  de  la 
Jeunessc  :  que  les  Maitrcs-d'Ecoles  qui  sonteta- 
blis  dans  les  Campagnes  en  vertu  de  cet  Acte 
n'ont  point  ou  prcsque  point  d'^coliers.  Que  les 
Habitans  crais^nent  de  les  y  envoy er,  par  ce  qu'ili 
ignorent  ieur  caractere  et  leurs  moeurs.  La  rai* 
son  pour  laquelle  ccs  Maitres-d'Ecoles  n'ont 
point  la  con  fiance  des  Habitans,  c'est  qu'ils  sont 
npmmes  g'eneralement  sans  Ieur  participation  et 
qu'ils  Ieur  sont  entierement  inconnus. 

Lc  meilleur  plan  pour  I'etablissement  d'E- 
coles  dans  les  Paroisses,  scroit  premieremi  iit  de 
les  mettre  sous  la  direction  ou  I'inspection  du 

Cure 
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fislics,  would  be  in  (he  fust  place  to  put  (hem 
under  the  direction  or  inspection  of  the  Cure  and 
principal  person*  in  tiie  Parish^  and  to  empower 
tliem  to  purchase  Lands.  ■   %f 

Mr.  Doucet  observed  to  your  Committee  that 
aUhou«>h  the  Act  of  the  Forty-first  year  had  not 
produced  the  eflect  expected,  the  Calholick  CUm- 
g^y  had  nevertheless  made  considerable  eftbr(8  for 
Ihe  i'stablis'hment  of  Schools  in  the  Country  Pti- 
lijihes,  for  the  elenien(ary  education  of  youth, 
that  (hose  schools  had  furnished  to  the  Seminaries 
several  students,  and  that  if  that  zeal  should  con- 
linuejlhere  is  eveiy  reason  to  believe  that  in  a  few 
years  a  sullicient  number  ot  Schools  for  (he  pur- 
poses of  Education  will  be  established  in  the  Pro- 
vince. 

The  whole  con  -idered,  your  Committee  is  of 
opinion  that  the  work  intituled  "  Improvement  in 
Edurntion  by  Joseph  Lancaster"  accompanying- 
Ihis  report,  gives  a  ujclhod  of  extending-  elemen- 
tary education  which  is  not  attended  by  mucli 
expense. 

OHDEUED,  That  I^^ifteen  hundred  copies  of  (he 
said  Report  and  an  extract  of  the  work 
thereunto  annexed^  be  printed  in  both 
languages,  under  the  direction  of  Mr. 
Speaker,  to  be  distributed  to  such  per- 
sons as  the  Provincial  Laws  are  gene- 
rally sent  to. 


f,l   j^-.jfuW      -At  I 
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Wm.  LINDSAY, 

Clk.  Ass'y, 


Cure  et  des  principaux  cle  la  Paroisse  ct  dc  leur 
donner  la  faculte  d'acquerir  des  fonds.  Qiioique 
I'Actc  dc  la  Qiiarante-et-unieme  n'ait  pas  cii 
I'cITct  que  Ton  en  attendoit,  il  a  ueanmoins  ob- 
serve a  votre  Comite,  que  le  Clerge  Catholique 
avoit  fait  des  efforts  considerables  pour  etablii 
des  Ecoles  dans  les  Campaijnes  pour  I'Kdacation 
Elementaire  de  la  Jeunesse^  et  que  «.es  Ecoles 
avoient  fourni  plusieurs  sujets  pour  rentrer  diln=i 
les  Seminaires,  et  si  le  meme  zele  continue,  il  v 
a  tout  lieu  de  croire  que  dans  quelques  annees  il 
y  aura  dans  la  Province  un  nombre  sufflsaut 
d'Ecolesetablirs  pour  subvenir  au  besoin  de  I'K- 
ducation.        ^  .  ^  -     ->-  -  r 
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Le  tout  considered  votre  Com  lie  est  d'opinion 

que  l*ouvra«»e  intitule  '^  hnprovements  in  Educa- 

tion  by  Joseph  Lancaster"   (ci-annexe)  est  une 

methode  pen  couteuse  et  tres  prompte  pour  rc- 

'  pandre  TEducation  Elementaire.  k    *'  '*   t  -^ 

ORDONNE',  Que  quinze   rens  copies  tin  dit 
Rapport  et  d'nn  Extrail  de  rOuvni^n 
y  annexe,  soicnt  imprimees   dans  ie?i 
deux  langucs,  sous  la  direction  de  Mr. 
,,      .   rOrateur,    pour   ctre   dislribuces  \a\xx 
,   ,    ;  pcrsonnes  aiixquellcs   so»it  orujnan'c- 
*      ment  envoves  les  Statuts  ProvinciayX. 
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XN  the  year  1798,  I  opened  a  school  for  the 
instruction  of  poor  children,  in  reading,  writing, 
^.rithinetic,  and  the  knowledge  of  the  Holy  Scrip- 
tures ;  the  children  were  taught  at  the  low  price 
of  four-pence  per  week.  I  knew  of  no  modes  of 
tuition  but  those  usually  in  practice,  and  I  had 
a  practical  knowledge  of  them.  The  number  of 
children  who  attended  the  school  at  that  time, 
varied  from  ninety  to  a  hundred  and  twenty, 
(ieing  thus  engaged  in  the  study  of  education, 
with  full  liberty  to  make  what  experiments  I 
pleased,  whenever  I  found  a  poor  child  whose 
parents  were  unable  to  pay  tor  his  instruction, 
I  gave  him  eduration,  gratis.  This  class  of  chil- 
dren increased  so  much,  that  above  thirty  names 
were  on  the  book  as  free  scholars,  in  a  short 
time ;  and,  it  is  very  probable,  no  two  children 
knew  that  there  were  other  free  scholars  in  the 

school 
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school  besides  tliemselves.  I  attended  the  school 
personally,  retaining*  an  assistant.  It  was  not 
unattended  with  ex[)cn8e  ot*  wages,  rent,  taxes, 
rewards,  &c.  As  the  income  arising-  from  the 
pay-scholars  was  much  diminished  by  the  educa- 
tion I  gave  to  so  many,  gratis,  and  there  were 
still  many  more  objects  of  benevolence  in  the 
school  and  neighbourhood,  I  was  anxious  to 
find  an  expedient  which  would  enable  me  to  ex 
tend  the  usefulness  of  the  institution,  without 
additional  expense  to  myself;  and  soon  found 
two  liberal-minded  pe/sons,  who  readily  second- 
ed my  views,  Thomas  Slurge  of  Newington 
Butts,  and  Anthony  Sterry  of  the  High-street, 
Borough  :  they  had  been  in  the  practice  of  pay- 
ing the  usual  price  to  other  school-masters,  for 
the  edutatian  of  some  -hiidren,  whom  they  met 
with  in  their  endeavours  to  relieve  distress.  I 
prevailed  on  them  to  enter  into  a  subscription 
for  the  education  of  poor  children,  in  lieu  of  pay. 
Notiiing  but  example  was  wanting  ;  and,  as 
soon  as  that  was  obtained,  1  easily  raivSedthe  sum 
specified  in  the  first  year's  account,  annexed. 
The  subscription  was  quite  of  the  nature  of  a 
contract :  of  every  guinea  subscribed,  fifteen 
shillings  per  annum  was  considered  as  the  price 
of  each  child's  education  ;  and  the  remaining 
six  sliillings  was  to  be  expended  ni  books,  re- 
wards^ and  school  expenses. 

The  oaly  person  who  assisted  me  in  raising 
subscriptions,  was  Elizabeth  Fij,  wife  of  Joseph 
Fry,  of  the  Poultry,  London  :  she  solicited  Ker 
immeditite  friends  and  connection:^,  and  was  sue- 

,;  re.>:KfuI 
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ccssful  in  obUiinin*^  about  twenty-six  g-uincas  ; 
with  tills  kind  iissistuncc  I  was  cncourag'cd  to  r;o 
cheerfully  through  the  toilsome  drudgery  of  rais- 
ing subscriptions  for  the  second  year,  in  which 
1  was  so  successful  as  to  double  the  amount  as 
well  as  the  number  of  free  scholars.  Improve- 
ments in  tlie  modes  of  tuition  had  been  made  to 
good  purpose,  in  those  two  first  years,  and  a 
regular  system  of  order  established.  Though  a 
system  of  order  Avas  easily  established,  a  new 
system  of  tuition  was  another  thing;  and  to  this 
1  found  myself  most  unexpectedly  and  gradually, 
advancing.  ''^^-     •'!  '       •  f  n  '  ^tn 

The  institution  is 'greatly  indebted  to  two  gen- 
tlemen of  the  parish  in  which  I  live ;  but,  as  I 
fear,  I  am  not  at  liberty  to  mention  their  names, 
1  can  only  say,  they  have,   by  their  generosity, 
exempted  the   school-house  from   all  rent,  for 
several  years.    Gratitude  requires  that  this  should 
be  known,  as,  in  consequence,,  I  have  been  en- 
abled to  expend  the  money  1  should  have  em- 
"  ployed  in  rent,  &c.  in  making  experiments  re- 
lative to  the  eduration  of  the  poor.     It  is  to  be 
•understood,  this  relates  only  to  part  of  the  pre 
.  miKCs  connected  with  the  institution  :   the  other 
;  part  is  on  lease  for  hfty-nine  years  ;    and  I  have 
^constantly  paid  the  ground-rent,  thirty  guineas 
per  annutn,  without  making  any  charge  to  the 
public  for  it.    Most  experiments,  whether  on  the 
improvement  of  education,  or  on  any  other  sub- 
ject, are  attended  with  expense,  which  increases 
:  with  the  number  of  trials.     Many  such  experi- 
ments have  been  made,  which  proved  quite  use- 
less. 
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less,  and  such  as  I  should  never  attempt  again.  5 
In  other  cases,  I  have  often  gone  the  wrong  way^ 
to  tv^ork,  and  accidentally  stumbled  on  the  very 
object  I  was  in  quest  of.  The  result  has  been 
a  new  and  efficient  system  of  education  ;  the 
principle  of  which  is  not  only  adapted  to  large 
manufacturing  districts,  but,  with  little  variation 
in  the  mode  of  applying  it,  to  all  the  poor  of  the 
country,  and  to  village  schools.        ^^^-■,-...:.^-^:X..^. 

Hitherto,  none  of  the  active  friends  of  the 
institution  regarded  it  in  any  other  light,  than  a 
well  conducted  school,  with  some  few  improve 
ments  in  the  modes  of  instruction.  In  fact,  those 
who  befriended  it  most,  either  never  came  to 
visit  it,  or  never  entered  into  its  detail  when 
they  did.  The  Duke  of  Bedford  and  Lord 
Somerviile  were  the  first  who  visited  it,  and  en- 
tered closely  into  its  detail.  Lord  Somerviile 
told  me,  he  saw  its  importance  from  the  first.  I 
have  a  letter  from  the  Duke  on  the  subject,  where- 
in he  expresses  himself  thu^  :  after  describing  his 
first  visit,  he  says  :  *'  The  advantages  of  the 
institution  struck  me  so  forcibly,  they  were  so 
obvious  and  apparent,  that  I  could  not  hesitate 
to  give  every  encoumg'ement  in  my  power  to  so 
laudable  and  beneficial  a  plan  of  education  ; 
which  cannot  but  tend  to  better  the  condition, 
and  improve  the  morals  of  the  lower  classes  in  a 
very  imminent  degree  :  fully  and  earnestly  con- 
vinced of  this  important  truth,  1  cheerfully  au- 
thorise you  to  call  on  me  for  further  assistance, 
whenever  you   think   fit."     The  Duke  and  his 

B  friend. 
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friend,  Lord  Somerviile,  have  since  shown  every 
kindness  to  the  institution  that  could  be  wished. 
May  their  names  ever  be  dear  to  every  Enghsh- 
nian^  who  is  a  real  lover  of  his  country.  It  is  no 
wonder  that  I  feel  myself  bound  to  express  my 
honest  gratitude  in  this  public  manner :  but  for 
their  repeated,  timely  and  liberal  assistance,  the 
design  would  not  so  i\  t^idly  have  extended  in  it» 
various  branches,  \yhen  they  first  visited  the 
school,  they  began  the  subscription  for  buiidingis 
needful  to  enlarge  the  school-room  ;  more  schol- 
ars were  daily  applying  for  admittance,  and  the 
premises  were  so  contracted^  that  many  more 
could  not  have  been  admitted.  It  would  have 
been  a  painful  circumstance  lo  me,  to  have  refused 
admission  to  such  ;  and  I  could  not  have  received 
them  without  an  extension  of  the  premises.  I 
had  mentioned  my  wishes  to  several  friends  on 
the  suoject.  They  were  persons  not  wanting  in 
benevolence,  but,  as  they  never  came  near  the 
institution,  which  they  had  all  previously  befriend- 
ed, they  did  not  enter  into  my  views  readily. 
Nor  were  they  aware,  that  if  the  work  was  not 
begun  in  the  proper  time,  it  must  be  suspended 
twelve  months  longer.  One  friend  did  not  like 
to  take  the  responsibility  of  standing  first  in  a 
subscription,  upon  himself.  Another,  very  pro- 
perly, did  not  like  to  stand  before  his  father,  who 
^was  out  of  town;  and  a  third  was  indisposed. 
Thus  deprived  ot  the  energy  of  ray  most  active 
friends,  the  design  remained  dormant  for  want 
of  a  leader ;  but  that  office  was  amply  supplied 
by  the  geaerosity  of  those  two  noblemen^  after 
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who^e  exaittple  the  subscription,  dated  Third 
Monthj  1803,  was  raised.  I  had  no  person  to 
aid  me  in  soliciting  subscription  ;  and  calculated, 
that  I  might  travel  about  three  hundred  miles, 
backwards  and  forwards,  at  many  different  times^ 
to  obtain  them.  If  i  could,  with  propriety,  have 
done  entirely  without  public  aid,  as,  in  the  outset^ 
I  intended  doing,  it  would  have  been  more  agree* 
able  to  my  wishes  It  was  my  intention  to  erect 
the  first  building  at  my  own  expence,  but  I  found 
the  sum  which  I  could  properly  dedicate  to  that 
object,  was  inadequate. 

The  reader  will  be  sensible,  on  perusing  this, 
of  the  reason  for  inscribing  this  book  to  the  Duke 
of  Bedford  and  Lord  Somerville ;  and,  though 
dedications  are  often  founded  in  flattery,  this  has 
for  its  basis,  gratitude  and  truth.  But  it  was  not 
alone  in  the  subscription  just  alluded  to,  that  they 
have  shown  their  cheerful  benevolence  ,-  for,  in 
the  spring,  1804,  I  proposed  to  them,  extending 
the  school  from  three  hundred  and  fifty  to  seven 
hundred  boys.  For  this  purpose,  it  was  calcu- 
lated the  sum  of  at  least  one  hundred  and  eighty 
pounds  was  needful ;  and  that,  if  it  should  appear 
proper,  when  the  experiment  had  been  tried,  th« 
subscription  should  remain  open,  to  enable  mc  to 
extend  it  to  a  thousand.  The  extension  to  seven 
hundred  boys  was  made  at  a  very  trifling  expence 
above  the  estimate.  .  .     -  .    , 

It  seems  likely,  the  sum  wanted  to  erect  the 

buildings,  needful  to  make  the  proposed  extension 
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to  one  thousand  boys,  will  be  about  three  hun* 
dred  pounds,  The  reason  of  the  diflerence  in  the 
estimate  for  extending  the  school  to  seven  hun- 
dredj  and  that  for  one  thousand^  is^  that  in  a 
former  case^  a  contiguous  building,  already  erec- 
ted^ was  made  use  ot  to  aid  the  design  ;  and  thus 
saved  part  of  a  greater  expense,  which  otherwise 
must  have  been  incurred.  The  extension  of  the 
school  from  throe  hundred  and  fifty  to  above  seven 
hundred  children,  was  a  most  extraordinary  thing ; 
and  proved,  after  a  thorough  trial,  the  utility  of 
the  system  and  order  established  in  the  institution. 
Above  four  hundred  children  were  admitted  as 
scholars  in  about  six  wefks  ;  and  yet  this  surpris- 
ing increase  of  numbers  had  no  unpleasant  effect, 
on  the  order  of  the  school.  This  great  increase 
appeared  to  some  of  my  friends,  who  were  not 
fully  acquainted  with  what  the  system  would  bear, 
as  likely  to  overwhelm  every  thing  with  confusion ; 
but  1  hiid  the  pleasure  of  establishing  the  school 
for  this  large  number,  and  giving  a  proof  of  the 
practicability  of  my  plan,  in  six  weeks.  if 

f  When  boys  of  common  abih'ty  enter  a  ne# 
school,  there  is  generally  a  degree  of  reserve  and 
shiness  about  them,  that  does  not  wear  off  for  the 
first  week  or  ten  days.  All  youth  are  influenced 
by  example,  and,  like  sheep  follow  their  leaders. 
The  example  prevalent  in  my  school,  was  favor- 
able to  good  order.  When  strange  boys  were 
admitted  as  scholars^  their  attention  was  divided 
between  the  influence  of  shincss  and  example  ; 
and,  before  that  shiness  had  worn  off,  the  power 
J  of 
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of  example  had^  in  home  measure,  habituated  tlicm 
to  their  duty.  Thus  situaled^  they  daily  improv- 
ed in  learning ;  and^  stimulated  by  the  hope  of 
reward,  shortly  became  as  orderly  as  any  boys  in 
the  school. . 

-  In  the  outset  of  the  institution,  it  was  thought 
economical,  if  one  child  could  be  educated  tor 
one  guinea  ptr  annum.  The  extension  of  the 
school  from  three  hundred  and  fifty  to  nearly 
eight  hundred  children^  in  the  short  space  of  six 
weeks ;  the  establishment  of  a  school  for  nearly 
two  hundred  girls^  aU  educated  on  the  same  plan^ 
prove  that  the  system  of  order  and  tuition  is  ade< 
t]uate  to  the  instruction  of  a  thousand  children, 
or  more,  in  one  institution  ;  and  without,  any 
adult  assistant  teachers.  This  subscription  now 
remains  open  for  public  aid,  with  a  view  to  ex- 
tend the  experiment  to  a  thousand  boys.  ,,,     .^ 

In  the  third  year's  account  of  subscriptions  and 
expenditure,  it  will  be  observed,  I  adhered  to  the 
original  plan  6f  the  institution,  as  arranged  with 
the  first  subscribers  to  the  school ;  the  expense  of 
each  child  being;  estimated  at  one  guinea  per 
annum,  and  the  surplus  numbers  on  the  list,  va- 
rying from  three  to  five  hundred  free  scholais, 
were  solely  educated  at  my  own  expense^  and 
under  the  blessing  of  Divine  Providence,  in  con- 
sequence of  my  own  inventions  and  discoveries. 
For  the  fourth,  or  present  year  of  the  institution. 
which  will  end  at  Midsummer,  1805,  I  engage 
that  all  the  annual  subscriptions  necessary  to  be 
fii  /  B  3  raised 
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raised  for  the  expcnccs  of  (lie  boys'  school  shall 
not  exceed  two  hundred  and  sixty  pounds  ;  and 
that  when  the  plan  is  extended   to  a  thousand 

•  boys^  the  annual  subscriptions  need  not  exceed 
three  hundred  pounds,  for  defraying  every  ex- 
pense. This  economical  plan  of  usefully  educat- 
ing a  thousand  gcholars^  is  done  at  a  much  less 

^  expense  than  any  of  nly  friends  ever  expected 
ine  to  reduce  to  practice ;  and  which^  if  I  had 
been  told  three  years  since  were  possible,  I  should 
have  had  great  doubt  of  the  fact,  if  1  had  not  also 
thought  it  incredible.     But  facts  are  stubborn 

'  things.  ^  ... 
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It  will  be  considered,  that,   in  all  new  expert* 
ments,  there  is  a  difficulty  in  knowing  how  to  pro- 
ceed rightly.     I  stood  alone  in  the  early  stage  of 
.  the  institution,  having  to  grope  my  own  way,  as 
'  in  the  dark,  under  many  difficulties  and  discou- 
'  lagements,  in  exploring  a  new  and  untried,  but 
>•  practicable  path   to  usefulness;  no  wonder  if  I 
sometimes  took  the  wrong  road  to  attain  my  ob- 
ject,  instead  of  (he  right  one ;   if  1  sometimes 
made  experimenls  that  ended  in  expense  and  dis- 
appointment, and  that  repeatedly.     But  this  only 
stimulated  me  to  more  diligence  ;  and,  instead  of 
being  depressed  by  these  circumstances,  I  eagerly 
and  resolutely  pursued  the  important  object  in 
view  ;  till,  I  may  say,  under  the  Divine  blessing, 
without  which  all  my  labours  would  have  been  of 
no  avail,  hitherto  I  have  been  helped  to  accom- 
plish far  more  than  1  expected  :  having  establish- 
ed a  system  of  education,  adapted  to  the  poor. 
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in  a  remarkable  manner  ;  and  in  which  there  ifi 
nothing  but  what  is  simple  and  easy,  to  persons 
disposed  to  engage  in  similar  plans.    Experiments 
are  seldom  made  without  expense :  few  of  mine 
were,  as  to  labour,  time,  and  money.     I  do  not 
regret  that  I  have  never  charged  them  to  public 
account ;  nor  do  I  ever  intend  to  do  so.     VVhen 
I  had  made  any  experiment^  and  found  it  bene- 
ficial, I  have  introduced  the  practice  of  it  gene- 
rally into  the  institution  ;  and  am  willing  to  use 
my  best  endeavours  to  lay  it  before  the  public,  in 
as  plain  and  simple  a  manner  as  I  can,   for  the 
benefit  of  the  rismg  generation.     When  an  ex- 
periment has  proved  unsuccessful,  it  has  been 
buried  in  oblivion.     But  all  this  has  enabled  me 
to  ascertain^   that  were  I  to  begin  a  new  institu- 
tion, with  funds  in  hand,  I  should  be  able,  by  my 
former  experience  and  recent  improvements,  to 
establish  it  in  a  comparatively  short  time,  and  at 
a  much  less  expense  of  capital.     When  the  build- 
ings for  the  boys*  and  girls*  schools  are  completed 
to  the  extent  designed,  they  will  accommodate  a 
thousand  boys,  and  three   hundred  girls.     The 
whole   expense  of  which  will    not  exceed  one 
thousand  pounds,  to  which  I  shall  have  contribu- 
ted upwards  of  two  hundred  myself.     Notwith- 
standing, whilst  these  experiments  have  been  re- 
ducing to  practice,  some  hundreds  of  children 
have  began  and   finished  their  education  ;    and 
many  of  them  are  now  grown  to  man's  estate, 
and  promise  to  become  useful  members  of  society. 
Another'design,  supported  by  a  subscription, 
began  by  the  Duke  of  Bedford  and  Lord  Somer* 
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ville^  is  L  plan  for  training  lads  and  young  men 
as  school-masters/  by  a  practical  knowledge  of 
these  improved  modes  of  tuition^  to  be  obtained 
in  my  institution,  and  under  my  own  eye.  Of 
its  importance^  little  need  be  said ;  it  must  be 
sufficiently  striking  to  every  benevolent  mind. 
Its  chief  characteristic  is,  that  it  will  give  to  the 
new  method  of  education^  the  power  of  spread- 
ing itself  wherever  it  is  required.  This  subscrip- 
tion cofitin  es  open  for  public  benevolence ; 
eight  lads  and  several  men^  are  now  in  a  course 
of  training  as  school-masters.  Benevolent  per- 
sons^ who  are,  or  may  be  subscribers  of  at  least 
ten  pounds  to  this  fund,  can  only  have  the  pri- 
vilege of  having  school-masters  recommended  by 
me,  as  qualified  to  undertake  the  care  of  insti- 
tutions, which  they  may  wish  to  establish  on  the 
same  plan  as  the  one  I  am  treating  of. 

It  is  sincerely  to  be  hoped^  that  public  assis- 
tance will  be  80  liberally  bestowed  as  to  give 
efficiency  to  the  plan.  The  subscription  does 
not,  at  present,  yet  amount  to  near  one  half  of 
what  it  should  do,  to  carry  the  design  into  effect. 
It  seems  probable,  that  when  I  have  had  a  little 
more  practice  and  experience  in  the  art  of  train- 
ing men  to  a  knowledge  of  their  duty  as  school- 
masters, hundreds  of  persons  might  be  properly 
qualified,  in  an  expeditious  manner,  and  at  a 
trifling  expense. 

Another  method  of  assisting  this  institution  is, 
by  benevolent  persons  sending  left-off  clothes, 
both  woollen  and  linnen^  to  the  institution^  to  be 
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made  up  by  the  gxvhj  who  may  be  most  in  need 
of  them.  In  n>any  gentlemen's  famines  it  fre- 
quently happens^  that  good  articles  of  apparel 
are  sold  for  a  mere  trifle,  which,  by  being  pro- 
perly bestowed  on  the  poor,  to  be  made  up  for 
themselves  or  their  children,  would  conduce 
much  to  their  ease  and  comfort ;  whereas^,  at 
present,  the  poor  often  go  without  what  would 
be  worth  thirty  shillings  to  them,  that  a  servant 
may  put  five  in  his  own  pocket.. 
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[jN  1798,  j'ouvris,    pour    rinstruction    des 

enfaiis  pauvres,  line  ecole,  dans  laquelle  pour  le 

prix  niodique  de  huit  sols  par  semaine,  j'ensci- 

gnais  a  lire,  ecrire^  I'arithmetique  et  les  Saintes 

Ecritures,     Je   ne  connaissais  pas  d'autres  me- 

thodes  d'enscignementj  que  celles  qui  sont  gene- 

ralement  suivies  dans  toutes  les  ecoles,  et  dont 

j'avais  une  connaissance  pratique.     Le  nombre 

des  enfans  qui    vinrent  k  mon  ecole,  varia  de 

quatre-vingt-dix  a  cent  vingt.    Me  trouvant  ainsi 

a  la  tete  d'une  maisori  d'education_,  libre  de  faire 

tels  nouveai^x  essais  que  bon   me  semblait,  je 

re9u«  et  instruisis  gratuitement  un  assez  grand 

norabre  d'enfans   dont  les   parens  etaient  trop 

pauvres  pour  payer  leur  ecole;  bientSt  j'en  eus 

trente  de  cette  description ;  et  il  est  probable 

qu'il  n'y  en  avait  pas  deux  parmi  eux  qui  sussent 

que  quelqu'autres  qu'eux-m6mes  fussent   ainsi 

re9us 
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re^us  gratuitement.  Se  conduisais  moi-m^me 
I'^cole,  aide  d'un  second  inaitre.  Le  prix  mo- 
dique  que  je  recevais  de  ceux  qui  payaient  quel- 
que  chose ;  la  diminution  de  mes  gains  par  le 
grand  nombre  d'enfans  auxquels  j'enseignais  et 
qui  ne  payaient  rien,  ne  m'av  tiient  plas  laisse  les 
moyens  de  payer  des  gages,  le  loyer  de  la  maison, 
les  taxes,  et  les  recompenses,  les  prix  que  j'ai 
distribues.  Mais  j'ai  ete  seconde  par  la  liberality 
de  personnes  bienveillantes,  et  oblige  de  creer 
de  nouvelles  methodes  plus  economiques.  Les 
premieres  tentatives  dans  cette  carriere  comme 
dans  toute  autre,  sont  souvent  infructueuses  et 
toujours  coiiteuses.  Les  essais  se  multiplient ; 
j*<^n  ai  tente  plusieurs  d'inutiles ;  dans  le  terns  ou 
je  m'egarais,  le  hazard  m'a  quelquefois  ramene 
k  ce  que  je  cherchais.  Le  resultat  de  mes  re- 
cherches  a  etc  la  decouverte  d'un  syst^me  d'edu- 
cation  nouveau  et  efficace,  generalement  utile 
dans  toutes  les  ecoles,  et  particulierement  dans 
celles  qui  p'euvent  reunir  un  grand  nombre  d'e- 
coliers.  '        ^{■*^tf^''^m*}v^m/)k(i!iir^^n:>ki.ii\  :i^\il 

Pendant  plusieurs  annees,  mon  ecole  ne  passa 
que  pour  une  ecole  bien  reglee  avec  queii^^e 
amelioration  dans  les  moyens  d'instruction.  Per- 
sonne  ne  I'avait  assez  attentivement  examinee 
pour  apprecier  toute  J'importance  dcs  change- 
mens  que  j'ai  adoptes.  Le  Due  de  Bedford  et  le 
Lord  Sommerville  ont  etc  des  premiers  a  entrer 
dans  des  details  qui  leur  ont  fait  sentir  tout  le 
bien  qui  pouvait  resulter  de  mon  plan  d'educa- 
tion ;  ils  en  ont  ete  les  zeles  partisans,  et  ont 
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efficacement  cohtribue  Sfses  progres.  Le  hotii- 
bre  de  mes  ecolLers  a  toiyours  ete  en  augnientant. 
II  a  fallu  des  constructions  nouvelles  pour  les 
recevoir^  et  ces  deiix  gentils-hommes  ont  ^tc  a  la 
tSte  des  souscriptions  et  des  mesures  qu'il  a  fallu 
prendre  pour  les  executer.  En  1804  je  proposal 
d'aggrandir  I'^cole  dc  itianiere  a  pouvoir  y  rece- 
voir  700  enfans  au  lieu  de  350  que  j'avais  aupara- 
vant.  Dans  I'espace  de  quatre  semaines^  j^  re^us 
400  ecoliers.  Le  bon  ordre  dans  mon  ecolci  n'en 
a  pas  moins  ete  bien  garde.  Mes  amis  craignaient 
qu'une  augmentation  aussi  grande  et  aussi 
subite  n*y  introduisit  le  d^sordre,  mais  j'aieula 
douce  satisfaction  de  dissiper  leurs  craintes^  de 
montrer  par  la  quel  bien  pouvait  resulter  de 
cette  nouvelle  methode  d'enseigner. 

Les  ecoliersj  en  entrant  dans  tine  ecole  nou- 
Velle,  apportent  toojours  avec  eux  un  certain 
d^gre  de  timidite  et  de  reserve^  qu'ils  conservent 
pendant  les  huit  a  dix  premiers  jours.  L'exem- 
ple  a  la  plus  grande  influence  sur  les  ferfans ;  ils 
soni  moutonniers,  clierchenl  a  imiter  les  autres ; 
et  les  nouveaux  venus,  ne  voyant  que  de  bona 
exemples  dan^^  mon  ecole,  se  pliaient  facilement 
a  I'amour  de  I'etude  et  de  leur  devoir^  avant  que 
leur  titaidite  se  fut  dissipee.  Ainsi  situes  et  con- 
tinuellement  encourages  par  I'esperance  des  re- 
compenses, je  lesai  bientdt  vu  devenir  aussi  ap^ 
pliques  que  mes  anciens  ecoliers.  jt**ei  bimi 

L'augmentation  du  nombre  de  mes  Sl^es  de 
350  a  800  dans  Tespace  de  six  semaines,  et  I'etar 
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blissemcnt  d*une  6cole  conduite  sur  le  mSme  plan 
pour  deuxcens  filles,  m'ont  pleinement  con- 
vaincu  q'U'avec  cc  syst^me  d'^ducation,  on  pou- 
vait  cnseigner  plus  de  mille  cnfans  dans  une 
seule  6cole^  ct  qu'un  seul  mattre  sufiisait^  aide 
de  quelques  uns  de  ses  ecoliers.  -. 

•-"VS.***::  • 

Que  Ton  fasse  attention  que  toute  tentative 
nouvelle  presente  de  grandes  difiicultes ;  je  me 
tra9ais  un  sentier  que  personne  n'avait  frequente 
avant  moi,  Je  m'y  suis  quelquefois  egare  :  j'ai 
Bouv  nt  essay^  sans  succes  des  experiences,  qui 
ne  m'ont  occasionne  que  des  depenses  sans  aucun 
fruit.  Je  ne  me  suis  point  rebute  ;  j'ai  redouble 
d*efforts,  et  je  puis  enfin  dire,  qu*aide  de  la  Di- 
vine Providenc?^,  sans  laquelle  mes  travaux  eus-  ' 
senf  6te  infructueux,  j  *ai  fait  plus  que  je  n'aurais  ^ 
6se  esperer.  Je  vais  tacher  de  communiquer  au 
public,  d'une  maniere  aussi  claire  que  possible, 
la  methode  a  laquelle  je  me  suis  enfin  arrSte, 
consignant  a  Toubli  toutes  les  tentatives  infruc- 
tueuses,  ou  moins  utiles  que  j'ai  successivement 
abandonn^es.  z^ys,.^M.^^^^ 

0:^  L'lntroduction  dang  la  langue  Franfoise  ne  contieot 
pas  tout  ce  qui  est  en  Anglois  t  inais  ellc  est  regardie  comme 
luffisaote  pour  recommaoder  cc  yyslSrae  d'Educaticn  aux  habi* 
taatt  dii  Canada, 
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THE  influence  a  master  has  over 
liis  scholars  is  very  great ;  the  veneration  where^ 
with  they  regard  him  is  almost  equal  to  idolatry , 
and  that  simply  by  his  conduct  in  his  station  ;  so 
much  so^  that  they  are  all  his  willing  servants^ 
and  doubly  proud  to  be  his  ambassadors  on  trivial 
occasions ;  his  smiles  are  precious^  and  even  bit- 
ter things  are  sweet,  when  bestowed  by  his  htnd. 

The  effects  of  approbation^  or  the  contrary, 
expressed  by  the  senior  boys  to  lesser,  seem  to 
carry  a  degree  of  weight,  almost  similar  to  that 
of  their  master.  Whenever  a  neat,  ingenious 
trick,  of  a  mischievous  nature,  has  been  played^ 
we  may  be  sure  some  arch  wag,  who  officiates 
as  captain  of  the  gang,  perhaps  a  Franklin,  was 
the  original  and  life  of  the  conspiracy. 

The  predominant  feature  in  the  youthful  dis- 
position is  an  almost  irresistible  propensity  to  I 
action;  this,  if  properly  controlled  by  suitable 
employment,  will  become  a  valuable  auxiliary 
to  the  master;  but,  if  neglected,  will  be  apt  to 
degenerate  into  rebellion.     Active  youths,  whenl 
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:,'  UN  maltre  peut  acquerir  sur  ses 

ecoliers  une  autorite  pres  qu'absolue.  Sa  con- 
duite  leur  peut  inspirer  un  respect  qui  tieiuie  de 
I'idol&trie.  Ce  respect  est  tel,  qu'il  les  rend  ses 
serviteurs  volontaires^  qu'ils  s'enorgUeilHssent  du 
clioix  qu'il  veut  faire  de  quelques  uns  d'entr'eux 
pour  Otre  les  porteurs  de  ses  ordres.  Sou  sou- 
rire  et  ses  applaudissemeus^  leur  sont  une  recom- 
pense precieuse ;  ses  r^primandes  memes  dis- 
tribuees  a  propos  ont  leur  douceur. 

Les  reproches  que  font  les  plus  anciens  Eco- 
liers aux  plus  jeunes,  ou  les  louanges  qu'ils  leur  , 
donnent,  m'ont  souvent  paru  avoir  piesqu'autaut 
de  poids  que  s'ils  venaient  de  la  part  du  maitre. 

Le  trait  le  pUis  marque  des  inclinations  de 
I'enfance  est  un  penchant  presqu'irresistible  a 
Taction :  ce  penchant  bien  dirige  dcvieiit  un 
puissant  secours  pour  le  maitre  ;  ncgliije,  il  rend 
Tenfant  indocile.  Traitez  un  enfant  comme  un 
zero^  et  vous  verrez  qu'il  voudra  faire  preuve  de 
son  importance^  en  s'exer9ant  a  faire  du  mal.  Je 
me  suis  couvaincu  par  experience  que  les  insti- 
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treated  as  cyphers,  will  generally  show  their  con* 
sequence  by  exercising  themselves  in  mischief. 
I  am  convinced,  by  experience,  that  it  is  prac- 
ticable for  teachers  to  acquire  a  proper  dominion 
over  the  minds  of  the  youth  under  their  care, 
by  directing  those  active  spirits  to  good  purposes. 
This  liveliness  should  never  be  repressed,  but 
directed  to  useful  ends  ;  and  I  have  ever  found 
the  surest  way  to  cure  a  mischievous  boy  was  to 
make  him  a  monitor.  I  never  knew  any  thing 
/succeed  much  better,  if  so  well. 

In  education  nothing  can  be  more  important 
than  economy  of  time,  even  when  we  have  a  rea- 
sonable prospect  of  a  good  portion  of  it  at  our 
disposal ;  but  it  is  most  peculiarly  necessary  in 
primary  schools,  and  in  the  instruction  of  the 
poor :- — cases  wherein  the  pupil  seldom  has  too 
much  on  his  hands  ;  and  very  often  a  fine  genius 
or  noble  talents  are  lost  to  the  state  and  to  man- 
kind, from  the  want  of  it.  If  we  wish  to  do  the 
best  for  the  welfare  of  youth,  and  to  promote 
their  interest  through  life,  it  will  be  well  for  us 
to  study  economy  of  their  precious  time.  "  Be 
careful  of  time,"  says  the  philosopher,  ''  for 
time  is  the  stuff  life  is  made  of.'*  In  this  respect, 
I  would  recommend  the  teachers  of  youth,  for 
example,  to  the  industry  of  the  Chinese  water- 
man, who  plies  one  oar  with  his  right  foot,  an- 
other with  his  left  hand,  dexterously  guiding  the 
sail>  in  the  mean  time,  with  his  right,  while  he 
citjoys  his  whiff  of  tobacco  seemingly  quite  at  his 
ease. 
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letiifs  l>eUv6nt  ncqu^rir  tout  I'empire  nccessaire 
*ur  I'esprit  de  Icurs  jeunes  Aleves,  en  dirigeant 
I'activite  qui  leur  est  naturelle  vers  quelque  but 
utile.  Cette  ardeur  ne  doit  pas  6tre  reprimee, 
elle  ne  veut  qu'^trc  bien  reglee  ;  et  j'ai  milie 
fois  6prouVe,  que  le  moyen  le  plus  efncace  de 
cormer  un  enfant  indisciplinable  ctait^  au  lieu  de 
le  chltier,  d'en  faire  un  sous-precepteur.  NuUe 
fiutre  correction  ne  m'a  mieux  reussi. 


••'■j  ?ir'<-'   •.■''':'•/"  !.i.^!.. IT )!■;'*   ■;..-  '. 


'Hi 


it      ii .  1 1     ti'  a  ■ 


''  Kien  de  plas  important  en  education  que  I'eco- 
fiomie  da  tema,  m^me  lorsqu'on  a  lieu  de  croire 
que  Ton  en  aura  assez  a  sa  disposition ;  elle  est 
essentielle  dans  Ics  ecoles  de  premiere  instruction^ 
<et  dans  celles  qui  sont  ouvertes  aux  pauvres.  Ces 
derniers  ne  peuvent  donner  que  pea  de  jours  a 
leiir  instruction^  et  si  Ton  ne  menage  pas  ces  pr^- 
€ieux  momenSj  Ton  perdra  souvent  tons  les  fruits 
que  rhumanite  et  la  patrie  pouvaient  se  permet- 
tre  de  la  culture  des  plus  beaux  talens  et  du  plus 
beau  genie.  *'  Soyet  roenagers  da  tems,"  re- 
petera  le  philosopher  ^  le  terns  est  Tetoffe  dont  se 
'*  forme  la  vie."  Sous  ce  rapport,  je  recoiiimatt- 
derais  volontiers  aux  precepteurs  Texemple  du 
batelier  Chinois,  qui  du  pied  droit  guide  une  rame, 
une  seconde  de  la  main  gauche^  tandis  qu'avec  la 
droite  il  dirige  la  voile^  et  jouit  encore  du  plaisir 
de  ftimer  sa  pipe.  ^     -  < 
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As  a  further  proof  of  the  bene  tit  resultiug'  froirt 
this  mode  of  instruction,  the  foHowin^  instancef 
is  remarkable.  Several  boys,  belonging  to  my 
school,  ivere  in  the  habit  of  playing  truant  con- 
trnually.  This  habit  was  contracted,  as  it  usu- 
ally is,  by  frequenting  bad,  idle  company.  One 
boy  seemed  quite  incorrigible  :  his  father  got  a 
log  and  chain,  chained  it  to  his  foot,  and,  in  that 
condition,  beating  him  all  the  way,  followed  him 
to  school  repeatedly.  Nothing  was  of  any  avail 
— neither  was  the  lad  reformed  by  any  thing  the 
parent  could  do.  At  last  he  was  reformed  by  a 
contest  about  an  old  rusty  nail,  I  am  not  iond 
of  laying  wagers ;  but,  without  any  ot^ier  design 
than  the  improvement  of  two  classes,  by  raising 
a  spirit  of  emulation  among  them,  I  betted,  with 
one  of  my  subordinate  monitors,  a  shiUing  a- 
gainst ,  an  old  rusty  nail,  that  another  class 
would  excel  in  writing  on  the  slate,  that  in  which 
he  taught.  In  case  it  did,  the  old  rusty  nail  was 
to  be  mine  ;  and  the  oddity  of  the  thing  tickled 
the  fancy  of  the  boys,  and  served  as  well  for  the 
bone  of  contention  as  any  thing  else.  Both 
classes  were  disposed  to  exert  all  their  powers  on^ 
the  occasion,  determined  not  to  be  excelled.  I 
lost  the  wager  in  the  sequel ;  but  if  it  had  been 
fifty  times  the  value,  it  could  not  have  had  ft 
better  eiVcct  than  it  had.  The  truants,  I  have 
been  mentioning,  were  in  the  two  contending 
classes  The  interest  they  took  in  the  honor  of 
their  classes  war,  so  great,  that  instead  of  playingi 
truant,  they  came  to  school,  to  aid  their  com- 
panions in  securing  the  honor,  which  was  more 
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J  Je  vais  donnei"  un  cxctnpic  de  I'avQnta^e  qui 
itesulte  du  mode  d'instruction  que  j'ui  udopte. 
Plusieurs  de  mes  ecoiiers  avaient  pris  I'habitude 
de  s'ab^enter  saiis  permission  de  i'ecolc  ;  ]a  mau- 
vaise  compagnie  les  ayant  entraiiies^ce  desordre. 
Un  entr'uotrcg  paraissait  incorrigible.  Son  pcre 
lui  enchaina  uh  billot  au  pied^  et  nic  Tammena 
plusieurs  fois  en  cet  elat  et  en  lui  donnant  des 
coups.  Le  tout  fut  inutile.  11  n'y  eut  que  la 
gageure  singutiere  que  je  fisj  qui  le  corrigca.  Je 
n*aime  pas  les  paris  ;  mais  dans  la  vue  de  haler 
les  progr^s  de  d6ux  classes^  en  excitant  entr'elles 
un  esprit  d'einulation^  je  pariai  avec  un  des  sous- 
precepleuj^s  un  chelin  contre  un  vieux  clou  fouille^ 
^u'une  autre  classe  surpasscrait^  dans  I'ecriture 
sur  Tardoise^  celle  dans  laquelle  il  enseignait.  S'il 
perdait^  il  me  payart  le  vieux  c|ou  rouille  La 
bizarrerie  de  la  proposition  frappa  singuliercment 
les  enfans^  etie  prix  fut  dispute  avec  la  plus  vive 
ardeur.  Chaquc  classe  lit  les  plus  grands  efforts 
pour  ne  pas  se  laisser  sUrpasser.  Je  perdis  la  ga- 
geure  ;  mais  le  bien  quelle  produisit  futlc  nj^me 
^ue  si  la  vaieur  en  avait^te  cent  fois  plusgrande. 
Les  deserleurs^  dont  j'ai  parle,  appartenaient  a 
tea  deux  classes,  lis  prirent  tant  d'interet  au 
succes  de  leur  classe,  qu'ils  y  vinrent  assidumtnt 
pour  aider  a  leurs  compagnons  a  remporter  un 
honneur,  qu'ils  regardaient  comme  bien  au-de^sus 
de  la  vaieur  du  prix  qu'ils  pouvaient  gagner. 
Par  ce  moyen  ils  s'attachcrent  aleurecole;  ct 
cet  enfant  incorrigible,  que  ses  parens  avaient  eii 
vain  chatie,  fut  un  de  ceux,  qui  fit  ensuitc  Ic  plus 
de  progres ;  et  pendant  deux  ans  qu'il  deiucura 
'n->'^fiSh  €2  sous 
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than  the  prize.  The  interest  they  took  in  the 
thin^  was  so  great,  that  they  became  pleased 
with  school ;  and,  above  all,  the  almost  incorri- 
gible boy  became  reformed,  and  one  of  the  best 
proficients  in  learning  in  the  whole  school ;  and, 
for  two  years  after,  which  he  remained  with  me, 
no  more  was  heard  of  his  playing  truant.  Thus, 
a  little  emulation  and  mental  interest  in  what  he 
had  to  do,  produced  that  improvement  in  con- 
duct, and  deliffht  in  learning,  \yhich  neither  the 
log,  nor  the  norse-whip,  or  any  other  severe 
treatment  he  received  from  his  father,  could 
produce.  The  reformation  was  more  striking  in 
him,  because  he  seemed  a  more  hardened  offen- 
der ;  but  there  were  several  others  who  were 
completely  reformed  at  the  same  time,  and  by 
the  same  means.  It  is  by  the  application  of  this 
powerful  influence^  and  by  controlling  and  di- 
recting the  influence  lads  have  over  each  other, 
to  useful  purposes,  that,  under  the  blessing 
which  hath  rested  on  my  labours,  I  have  been 
so  successful;  and,  1  believe  that  others  who 
may  wish  to  establish  similar  institutions,  upon 
the  same  principles  as  mine,  must  build  on  the 
same  foundation.  The  passions  of  the  human 
heart  must  be  their  study  ;  and  they  will  find  the 
system  itself  answer  to  the  effecLs,  as  face  to  face 
in  a  glass.  ^ 


In  establishing  this  institution,  the  influence 
a  master  has  over  his  scholars,  and  the  influence 
they  have  one  over  another,  have  been  the 
V  .         '  V"  ^>  '      objects 
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sous  mes  soins,  il  ne  songea  plus  k  s'absenter  sant 
permission.  Si  j'ai  obtenu  de  si  grands  succ^  en 
fait  d'^ducation^  c'est  sur-tout  en  excitant  I'^mula- 
tion  entre  mes  Aleves,  en  surveillant  et  dirigeant 
I'influence  qu'ili  avaient  les  uns  sur  les  autres. 
Je  crois  que  tous  ceux  qui  veulent  encourager 
des  ^tablissemens  semblables  aux  miens^  doivent 
adopter  les  roSmes  principes.  "v 

Ml  \(k:Ht%^'9^ixm*ni,}*u  :r,irin  ,r'>"Hii'l'  ^•^  »  'vl\  -<■■>'! 
y*  yd  i^vi^!Jr*ar  !*  mH     :Wid\<\(\  v-rivi 

^>  L'influence  du  maUre  sur  ses  ^coliers  et  celle 
qu*ils  ont  les  uns  sur  les  autres  a  ^t^  Tobjet  cons- 
tant de  mes  Etudes ;  et  j'ai  r^ussi  a  prouver  qu'un 
seul  maltre  suffit  pour  surveiller  un  tr^s  grand 
nombre  d'enfans  qui  sous  ses  soins  s'instruiront 
par  leurs  proprcs  efforts,    r  ,»»  n  ,;»*  r .  ,  ^ -rr,, , 

'l^^     '.-\  i^*'^  iiilt,- .:»'!«  ■ri'^l'{r.')v>r(;^' V  •>  '"'■'X^y\  ■''■K  >{} 

L'^cole  est  distribuee  en  diiTeii^ntes  classes,  a 
chacune  desquelles  preside  un  sous-pr^cepteur^ 
que  je  rends  responsable  de  la  propret^,  de  I'ordre, 
de  Tavancement  des  enfans^  qui  la  composent. 
Je  le  fais  aider  par  d*autres  enfans  de  la  m^me 
classe  ou  d'autres  classes^  ^^]^  l^i  donne  comme 
adjoint^  lorsqu'il  ne  peut  suffire  lui-mSme  a  la 
surveillance  de  tous  ceux  qui  sont  sous  ses  soins. 


"'   La  proportion  des  enfans  qui  enseignent  aux 
autres  a  lire^  il  ecrire  ou  Tarithmetique  est  d'un 
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objects  of  constant  study  and  practice  ;  it  haf 
most  happily  succeeded  in  proving*,  that  a  very 
large  number  of  children  may  be  superintended 
by  one  master  ;  and  that  they  can  be  self-educat- 
ed by  their  exert,  ns,  under  his  care. 


■jij 


The  whole  school  is  arranged  in  classes  ;  a 
monitor  is  appointed  to  each^  who  is  reponsible 
for  the  cleanliness,  rrder,  and  iruproyement  of 
every  boy  in  it.  He  is  assisted  by  boys,  either 
from  ^is  own  or  nnother  class,  to  perform  part 
of  his  duties  for  him,  when  the  number  is  more 
than  he  is  equal  to  manage  himself. .  ; 
...*..-    ..     .■.-■'■  -'Athmi  Inmi:: 

The  proportion  of  boys  who  teach,  either  in 
reading,  writing,  or  arithmetic,  is  one  to  ten. 
In  so  l^rge  a  school,  there  are  duties  to  be  per- 
formed which  simply  relate  to  order,  and  have 
no  connexion  with  learning ;  for  these  duties, 
different  monitors  are  appointed.  The  v:ord 
monit»jr,  in  this  institution,  means  any  boy  that 
has  charge  either  in  some  department  of  itution 
or  of  order,  and  is  not  simply  confined  to  those 
^boys  who  teach — The  boy  who  takers  care  that 
the  writing  books  are  ruled,  by  machines  made 
for  that  purpose,  is  the  monitor  of  ruling.  The 
boy  who  superintends  the  inquiries  after  the  ab- 
sentees, is  called  the  monitor  of  absentees.  The 
mor.itors  who  inspect  the  improvement  of  the  class- 
es in  reading,  writing  and  arithmetic,  are  called 
iiisj)ecting  monitors ;  and  their  offices  are,  indeed, 
essentially  different  from  t'*.: t  of  the  teaching  mo- 
nitors. 
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k  dix.  Dans  une  ^cole  aussi  nombreuse,  il  y  a 
des  devoivH  a  remplir^  qui  n'ont  point  de  rap' 
port  a  rensei^nement^  niais  seulement  uu  main- 
tien  du  bon  ordre.  Je  nomme  aussi  des  sous- 
precepteurs  piiur  ce  devoir.  Le  mot,  sous-pre^ 
cepteur^  s'appiique  i  toyt  ^coiier  a  qui  estcommis 
{e  soin  soit  d'enseigner^  soit  de  tenir  I'ordre, 
L'ecoiier  prepose  pour  faire  regler  les  canierg 
d'^criture  s'appeile,  sous^precepieur  des  cahiers. 
Celui  qui  marque  les  abseus,  est  sous-precepteur 
des  ab^ens,  et  ceux  qui  surveiilent  les  progres  que 
font  les  classeie  soit  dans  I'ecriture^  soit  d^as  Ja 
lecture,  soit  Tarithm^tique,  sent  appelles,  sous- 
pr^cepteurs  d'insp^^ction^  et  leurs  deymrs  different 
de  ceux  des  precepteurs  d'enseignement.  L  eco- 
Ijer,  qui  distribue  aux  sous-precepteurs  les  livrcs 
et  autres  objets  dont  Us  ont  besoin,  pour  Tusage 
de  Icurs  classes  et  qui  les  recueille,  iorsqu'ils  en 
ont  fini ;  qui  doit  voir  a  ce  qu'aucun  >»fant  ne 
sorte  de  Tecole  sans  avoir  lu ;  se  nomme  sous^ 
precepteur  genera}.  Un  autre  enlin  s'appelie 
sotts-pr^cepteur  des  ardojses,  parceou'elles  sont 
.§ous  ses  ^oin^"'  - 


t  j^irf- .       ■  i-ii,:- tttj>>v4-ijil- -- 


JDc  Varrangerneni  de  NksfMu^n  en  ianiiqH^  lis 
a  I'avancement  de  tinstructioU'  m-. 


Pour  exciter  P^mulation   et  faciliter  l*instruc- 
tlon^  toute  I'^cole  est  divis^  en  4ifierente9  classes, 
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nitors.  A  boy  whose  business  it  is  to  give  to  the 
other  monitors  such  books^  &c.  as  may  be  wanted 
or  appointed  for  the  daily  use  of  their  classes^  and 
to  gather  them  up  when  done  with ;  to  see  all  the 
boys  do  read,  and  that  none  leave  school  without 
reading,  is  called  the  monitor-general.  Another  is 
•called the  monitor  of  slates,  because  he  has  a 
general  charge  of  all  the  slates  in  the  school.   ««  > 


ffcrriV-ltt    yi 


On  the  Arrangement  of  the  Imtitulion,  as  con- 
ii.    neeted  with  Improvements  in  Education,  iu^yi 

To  promote  emulation,  and  facilitate  learnings 
the  whole  school  is  arranged  into  classes,  and  a 
monitor  appointed  to  each  class.  A  class  con- 
sists of  any  number  of  boys  whose  proficiency  i» 
on  a  par  :  these  may  be  all  classed  and  taught 
together.  If  the  class  is  smal),  one  monitor  may 
teach  it ;  if  ^arge,  it  may  still  continue  the  same 
class,  but  with  more  or  less  assistant  monitors^ 
who,  under  the  direction  of  the  principal  mon- 
itor, are  to  teach  the  subdivisions  of  the  classw 
If  only  four  or  six  boys  should  be  found  in  a 
school^  who  are  learning  the  same  thing,  as  A^ 
B,  C,  ab.  &c.  Addition,  Subtraction,  &c.  I 
think  it  would  be  advantageous  for  them  to  pur- 
sue their  studies  after  the  manner  of  a  class.  If 
the  number  of  boys  studying  the  same  lesson,  in 
any  school,  should  amount  to  six,  their  proficien- 
cy will  be  nearly  doubled  by  being  classed^,  and 
studying  in  conjunction.  There  are  two  des- 
.criptiors  of  boys  to  be  found  in  every  school  ; 
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k  chacune  desquellcs  preside  un  sous-precepteuf. 
Je  mets  dans  une  meme  classe  ceux  des  ecoliers 
dont  les  progres  sont  e^aux,  et  que  Ion  peut 
dasser  et  en.seigner  ensemble.  Si  la  dasse  est 
peu  nombreuse^  un  seul  sous-preceptnur  suffit. 
Si  elle  est  nombreuse>  on  lui  donne  un  ou  piusieurs 
sous-pr^cepteiirs  assistansj  qui  sous  sa  direction 
enseignent  chaque  sous-division  de  classe.  S'il 
y  a  Cinq  a  six  enfans^  qui  apprennent  la  m^me 
chose  comme,  I'A,  B,  C,  pb,  &c  ou  Taddition  ou 
la  soustraction^  &c.,  je  crois  <]u'il  convient  d'en 
faire  ane  classe  separee.  Du  moment  que  six  en- 
fans  ou  plus  ^tudient  la  meme  chose^  leurs  pro- 
gres  seront  deux  fois  plus  rapijdes  s'ils  sont  classes 
et  8*ils  apprennent  ensemble^  que  s'ils  le  font  se- 
par^ment.  L'on  envoy e  dans  loutes  les  ecoles 
deux  especes  d'enfans ;  ceux  qui  savent  et  ceux 
qui  ne  savent  pas  encore  lire.  Pour  les  premiers 
la  lecture  n'est  plus  une  ^tudc,  mais  un  moyen  de 
leur  donner  une  instruction  morale  et  reiigieuse^ 
Pour  les  derniers,  en  mSme  terns  qu'on  peut  leur 
apprendre  a  lire  on  doit^  par  la  suite  des  lemons 
qu*o"^  leur  donne^  les  preparer  graduellement  a 
enrichir  leur  esprit  des  connaissances^  qui  lui  ser- 
vr>Hii  flans  la  conduite  de  la  vie.  C*est  le  second 
ot'  >  u:^  I'instruction  ;  on  doit  pour  cela  faire  un 
choii  ie  lemons  de  lectures^  qui  roulent  sur  les 
arts  et  les  etats  differens,  auxquels  les  ecoliers  se- 
ront probablement  appelles^  sans  pourtant  negli- 
ger  leur  instruction  morale  et  religieuse. 
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those  who  are  learning  to  read^  and  those  whq 
have  learnt ;  to  the  Jat^t^   reading  is  not  a   study, 
bata  medium  of  leJigiojis  or  moral  instruction,* 
To  the  fk'st,  a  progressive  series  of  lessons^  risi^ 
ing  step  by  step^  to  tliat  pointy    where  children 
may  begin  to  store  their  minds  with  knowledge 
for  use  in   future  life,     This  is  the  second  obf 
ject  of  intruction^  and  to  which  ^  series  of  read- 
ing lessons  connected  with  thpse  mechanical^  or, 
other  pursuits  in  life^  which  they  are  likely  to  boi  . 
•engaged  in^  and  with  religious  knowledge^  is  4( 
valuable  au^i^ilie  y  t 

CLASS,  RE,       SG  JND  SPELLING  LESSONS,^ 

I  •••••••••.......  Aj   I3j  Cf      '  ^  ^^. 

2. Two  letters^  or  ab,  ^^imt 

3 Three  letters.  ,,,,? 

4.  .............. .  Four  letters. 

5. .  •  >  r . . »..  •  • . ....  Five  and  six  letters^  &c. 

The  three  succeeding  classes  arc  hoys  who  may  Tepdfo% 
i.u-r        '  Instruction,  fS^ 

^*ih . . . . . .  t .Testament.  '^^ 

^trVr.^lV''V,,...,.  .Bible.  '      ■;^- 

8. A  selection   of  the    bes^f 

readers. 
I  now  proceed  to  describe  the  method  of  tuition  . 
used  in  the  first  class.  * 

pF  THE  METHOD  OF  TEACHING  TO  RBJD^  -^^ 

FIRST  CLASS.  ^ 

The  firsts  or  lower  class  of  scholars,  are  those 
who  are  yet  unacquainted  with  their  alphabet. 
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fOLJSSES,  LECOJ^S  DE  LECTURE,         ^' 

jicrc*  •f***»(ta«t**«*  A,  jts*  v**  '^ 

2de.  •  •  •  • De  deux  lettres^  ab^  &c, 

^  3e De  trois  lettres.  ^ 

4e.  .......  • De  quatre  lettres.        ^^^ 

^  be De  cinq  a  six  lettres. 

fjcs  trois  classes,  qui  suivent  sont  composies  d'enfans 
,«i;    .  qui  peuvcKt  lire  pour  s^instruire,  u<j 

^^fl*;  v; ,  V  ^ . . . .  .f...  .^Testament,  ^i 

8fe . .  •  V .'  ;....•  /  i  •  i  ;v.  M orceaux    choisis    de 

.^;^^..-^4j^.miT,-    "■  -<f^qm      -tous  ^crivains.         f 

Je  procede  a  decrire  la  methode  d'enseignement 
»dopt^e  dans  les  premieres  classes. ,,^.,^„  ^i,i;.  .  . 

DE  LA  METHODE  jyE^rSElGNER  A  LIRE*  ^T 

.   '  '  ■  '.  .  '     "    * 

r     "PREMIERE  CLASSE. 

La  premiere  classe  est  composee  d'enfans  qui 
ne  savfiet  pas  encore  leur  alphabet.  Elle  peut 
^tre!  fofte  de  dix^  vingt  ou  cent  enfans,  ou  de  tout 
autre  nombre  d'ecoliei^  assez  peu  avances  pour 

"      .^  '       •    ■  .  ne 

■■  •.  ■        --^ .  '.•"  ""■""'.■       ■  ■;'.-  -  '■  .^.- • -■■'■''  ",<■'- 
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This  class  may  consist  of  ten,  twenty,  or  an  hun- 
dred ;  or  any  other  number  of  children,  who  have 
not  made  so  much  progress  as  to  know  how  to 
distinguish  all  their  letters  at  first  sight.  If  there 
are  only  ten  or  twenty  of  this  description  in  the 
school,  one  boy  can  manage  and  teach  them  ;  if 
double  the  number,  it  will  require  two  boys  as 
teachers,  and  so  in  proportion  for  every  addi- 
tional twenty  boys.  The  reader  will  observe,  that, 
in  this  and  every  other  class,  described  in  the 
succeeding  plan  and  arrangement,  the  monitor 
has  but  one  plain,  simple  oQect  to  teach,  though 
in  several  ways  ;  and  the  scholars  the  same  to 
learn.  This  simplicity  of  system  defines  at  once 
the  province  of  each  monitor  in  tuition.  The 
very  name  of  each  class  imports  as  much — and 
this  is  called  the  first  A,  B,  C,  class.  The  me- 
thod of  teaching  is  as  follows  :  a  bench  is  placed 
Or  fixed  to  the  ground  for  the  boys  to  sit  on  ; 
another,  about  a  foot  higher,  is  placed  before 
them.  On  the  desk  before  them  is  placed  deal 
ledges  (a  pantile  lath,  nailed  down  to  the  desk, 
would  answer  the  same  purpose)  thus  : 


The  letter  A,  shows  the  entire  surface  of  the 
desk,  which  is  supported  by  two,  three,  or  more 
legs^  as  usual  for  such  desks,  and  acceding  to 
jlhe  size.  B,  is  a  vacant  space^  where  the  boys 

lean 
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ne  pas  bien  distinguer  toutes  leurs  lettres.  S'il 
n'y  en  a  que  dix  ou  vingt^  un  seul  sous-precepteur 
pourra  les  enseigner  tous :  si  le  nombre  est  dou- 
ble^ il  en  faudra  deux,  et  ainsi  en  proportion  par 
chaque  vingt  enfans  qu'il  y  aura  de  plus.  Le 
lecteur  remerqiiera  que  dans  cette  classe,  ainsi 
que  dans  toute  autre^  {'attention  du  sous-precepteur 
ne  se  porte  qu'd  un  seul  objet  d'enscignement.  La 
simpHcite  de  ce  syst^me  regie  d'une  maniere  pre- 
cise quel  est  le  devoir  de  chacun  des  sous-precep- 
teurs ;  et  le  nom  de  chaque  classe  le  leur  rappelle 
sans  cesse.  Ainsi  la  premiere  classe  s'appelle  la 
classe  de  I'A^  B^  C,  parce  que  Ton  n'y  enseigne 
que  Talphabet.  La  methode  d'enseigner  est 
comme  suit:  les  enfans  sont  tous  assis  sur  un 
banc  ;  et  Ton  place  devant  eux  une  table  haute 
d'un  pied  de  plus  que  le  banc,  et  entouree  d'Un 
rebord  en  bois  comme  en  la  figure  suivantc.       .^ 
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La  lettre  A^  montre   la  surface  entiere  de  !a 
tebleport^e  sur  plusieurs  pieds  suivaiit  sa  ffrau- 

deur. 
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lean  their  left  arms,  while  they  write  or  print  witn 
the  right  hand  The  sand  is  placed  in  the  space 
C  *.  The  double  lines  represent  the  ledges  (or 
pantile  laths)  which  confine  the  sand  in  its  place : 
sand  of  any  kind  will  do^  but  it  must  be  dry.  The 
boys  print  in  the  sand,  wit'i  their  finger^  :  they 
all  print  at  the  command  given  by  theii*  monitor. 
A  boy  who  knows  how  to  print,  and  distinguish 
some  of  his  letters,  is  placed  by  one  who  knows 
few  or  none,  with  a  view  to  assist  him  ;  and, 
particularly,  that  he  may  copy  the  form  of  his 
letters,  from  seeing  him  make  them.  We  find 
this  copyingone  from  another  a  great  step  towards 
proficiency.  In  teaching  the  boys  to  print  the 
alphabet,  the  monitor  first  maked  a  letter  on  the 
Bundj  before  any  boy  who  knows  nothing  aibout 
it ;  the  boy  is  then  required  to  retrace  over  the 
same  letter,  which  the  monitor  has  made  for  him^ 
Vvith  his  fingers,  and  thus  he  is  to  continue  em- 
ployed, till  he  Can  make  the  letter  himself,  without 
the  monitor's  assistance.  Then  he  may  go  on  to 
karn  another  letter. 


■- -.»ji te*;»*^.<ait.  n  I m it* ■;. -Mi**.'  :.*.^--i.^^ AiL^ -^;„^j  .,■  . Al./., . ,■.. ^v- ■  ^. 


The  letters  are  taught  in  courses :  they  are 
airranged  in  three  courses,  according  to  their  si- 
milarity of  form.  There  are  three  simple  exam- 
ples, which  regulate  the  formation  of  the  whole 
alphabet.  First  a  line  as  in  the  letters,  I,  H,  T, 
L,  E,  P,  i,  1  :  Second^  depending  upon  the 
formation  of  an  angle  ;  as  A,  V,  W,  M,  N,  Z, 
K,  Y,  X, — V,  w,  k,  y,  z,  x:  a  circle,  or  a  Curve  ; 

•The  space  C,  is  painted  black;  the  sand  moMly  ufed/i«wliiU8li :  wiien 
the  cliiWit  (>ii  race  the  letters  iu  the  firbile  saad,  ihie  black  ground  shows 
them  to  more  advantage. 

^-    '  the 
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deur.  B,  est  urf  cspace  libre;  sur  leqiicl  les 
enfans  appuyent  le  bras  g'auche,  tandis  que  de  la 
main  droite  il8  ecriveut  les  caracteres,  tela  que 
figures  dans  Timpression.  L'espace  C  est  cuu- 
Irert  de  sable.  L'on  doit  preferer  le  sable^  dont 
la  couleur  tire  sUr  le  blanc.  Le  fonds  de  la  table 
doit  6tre  peinturee  en  noir^  pour  mieux  faire  rea- 
sortir  la  forme  des  lettres  tracees  sur  le  sable. 
Les  lig'nes  doubles  representeut  les  bords  de 
la  table^  ou  les  bois  qui  y  sont  clouds  pour  retenir 
le  sable.  Les  eufans^  au  mot  donne,  par  le  sous- 
precepteur  tracent  sur  le  sable  la  lettre^  quileur 
est  nommee.  Les  plus  avanc^s  sont  places  a 
eote  de  ceux  qui  le  sont  raoins^  pour  leur  aider  a 
tracer  leurs  lettres  et  afin  que  ces  derniers  les 
Yoient  faire  et  les  imitent.  Cette  attention  a  so 
copier  les  uns  et  les  autres  les  avance  rapidemcnt. 
Pour  apprendre  auiL  enfans  a  imprinter  Talpha- 
bet,  le  sous-precepteur  trace  une  lettre  devant 
un  enfant^  qui  ne  la  sait  pas  faire  :  I'enfant  est 
requis  de  la  copier  avec  son  doigt,  et  le  sous-pre- 
cepteur le  retient  jusqu'a  ce  qu'il  lapuisse  faire 
sans  son  aide  ;  apres  quoi   il  lui  en  fait  decrire 


tine  autre. 


!'^fi,^?i-.T.5i  ,v;'^.iP^    « 


Les  Lettres  sont  arrangees  et  distribuees  en 
trois  ordres,  d'apres  leur  configuration  semblable. 
Le  premier  ordrecontienttoutes  les  lettres  formees 
par  des  lignes  droites,  I,  H,  T,  L,  E,  P,  i,  1.  Le 
fecond,  celles  qui  forment  un  angle,  A.  V.  W. 
M.  N  Zi,  K.  Y.X. — V  w,  k.  y.  z*  x.  Le  troisie- 
ttie,  celles  qui  se  forment  d'un  cercle  oude  cour- 
be»,0.  y.C.  J.  G.  a  p.  3.R,  Q.S.— a  o.  b  d. 
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tts,  O,  U,  C,  J,  G,  D,  P,  B,  R,  Q,  S,— A,  Oj 

fe>  d,  p,  q,  g,  e,  m,  n,  h,  t,  ti,  r,  s,  f,  j.-^ 
These  courses  of  letters  are  soon  acquired^  on 
account  of  the  similarity  of  form.  The  greatest 
difiicuhy  in  teaching  the  letters  occur  in  those^ 
the  form  of  which  are  exactly  alikc>  and  are  only 
distinguished  by  change  of  position  ;  p,  q,  and 
b^  d^  are  perpetually  mistaken  for  each  other ;  by 
making  the  two  letters  at  the  same  time^  the  chil- 
dren readily  learn  to  distinguish  them.  Then  a- 
gain,  they  are  all  employed  printing  at  once;  and 
it  is  both  curious  and  diverting  to  see  a  number  of 
little  creatures,  many  not  more  than  four  or  five 
years  old,  and  some  hardly  that,  stretching  out 
their  little  fingers  with  one  consent,  to  make  the 
letters.  When  this  is  done,  they  sit  quietly  till 
the  sand  is  smoothed  for  them,  by  the  monitor, 
with  a  flat-iron,  as  commonly  used  for  ironing 
linen.  The  sand  being  dry,  the  iron  meets  no 
resistance,  and  thus,  all  the  letters  made  in  a 
very  short  time,  by  each  boy,  are,  in  as  short  a 
time  obliterated  by  the  monitor ;  and  the  boys 
again  apply  their^^ngers  to  the  sand,  and  pro- 
ceed as  before. 


Another  method  of  teaching  the  alphabet  is, 
by  a  large  sheet  of  pasteboard  suspended  by  a 
nail  on  the  school  wall ;  twelve  boys,  from  the 
sand  class,  are  formed  into  a  circle  round  this 
alphabet,  standing  in  their  numbers,  1,  %,  3, 
&c  to  12.  These  numbers  are  pasteboard  tick- 
ets, with  number  Ij  &c.  inscribed,  suspended 
by  a  string  from  the  button  of  the  bearer's  coat> 

or 
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[).  q.  g.  e.  in.  n.  h.  t.  u.  r.  t* .  f  j.  Ces  suites  de 
lettres  s'apprennent  taciloment  par  rapport  a  la 
similarity  dc  leurs  traits.  Dans  Tusa^e  ordinaire, 
la  phis  grande  difficulte  pour  les  cnfans  est  d'ap- 
prendrc  a  distinguer  ces  lettres,  dont  les  traits 
sont  les  m^mes  et  qui  ne  different  que  par  leur 
position :  les  lettres  p.  q.  et  b.  d.  sont  sans  cesse 
prises  Tune  pour  I'autre :  mais  quand  I'enfant 
apprend  a  les  imprinter  en  m6me  terns,  il  les  dis- 
tingue plus  iacilement.  Cette  methode  a  de  plus 
I'avantage  que  tous  les  ecoliers  sont  occupes  a  la 
fois.  C'est  un  spectacle  curieux  et  interessant, 
de  voir  un  nombre  d'enfans,  dont  plusieurs  n'ont 
que  quatre  a  cinq  ans^  tendre  tous  le  bras  a  un 
mot  donne,  et  remucr  leurs  petits  doigts  pour 
former  leurs  lettres.  Lorsqu'ils  ont  fini,  ils  res- 
tent  assis,  jusqu'a  ce  que  le  sous-precepteur  ait 
passe  une  forte  regie  de  fer  sur  le  sable,  pour 
I'applanir  et  effacer  les  lettres,  qui  y  ont  ^te  tra- 
cees :  apres  quoi  on  recommence  tout  de  nouveau. 
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Une  autre  maniere  d'enaeigner  I'alphabet  est 
de  I'ecrire  sur  une  grande  feuille  de  carton, 
que  Ton  suspend  a  la  cloison.  Douze  enfans, 
tires  d6  la  classe,  qui  ^crit  sur  le  sable,  se 
forment  on  cercle  autour  de  cet  alphabet,  et  s'y 
placent  selon  leurs  rangs  1.  S.  3.  &c.  jusqu'a  12, 
On  marque  ces  rangs  sur  des  pieces  de  carton 
avec  ies  nombres  1.  2.  2.  &c.  que  Ton  attache 

,    D     .  avec 
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or  round  his  iicck-  The  best  boy  etaiKis  in  th< 
Hut  place  :  he  w  also  decorated  with  a  leather 
ticket,  gilt,  and  lettered,  tnerity  an  a  badge  of 
honor.  He  is  always  the  ftrst  boy  questioned  by 
ithe  monitor,  wlio  points  to  a  particular  letter  in 
the  alphabet,  ''  What  letter  is  that  ?"  If  he  tells 
readily,  what  letter  it  is,  aU  is  well,  and  he  re- 
tains his  place  in  the  class  ;  whLh  he  forfeits, 
together  with  his  number  and  ticket,  to  the  next 
boy  who  answers  the  question  if  he  cannot. 

This  promotes  constant  emulation.  It  em- 
ploys the  monitor's  attention  continually  ;  he 
cannot  look  one  way,  while  the  boy  is  re- 
peating his  lettei'H  another  ;  or  at  all  neglect  to 
attend  to  him,  without  being  immediately  dis- 
covered. It  is  not  the  monitor's  business  to 
•teach,  but  to  see  the  boys  in  his  class  or  divkioii 
teach  each  other.  If  a  boy  calls  A,  by  the  name 
of  B,  or  O,  he  is  not  to  say,  it  is  not  B,  or  O, 
but  it  is  A  ;  he  is  to  require  the  next  boy  in  suc- 
x^essiofl  to  correct  the  mistakes  of  his  senior. 
These  two  methods  of  the  sand  and  alphabet  card, 
with  their  inferior  arrangements  detailed,  are 
made  use  of  daily  in  rotation,  and  serve  as  a  rnu- 
tual  check  and  relief  to  ^ach  otbef.  i 

The  figures  are  taught  in  the  «afne  inanner. 
^and  is  a  cheap  substitute  for  books  any  where  ; 
but  more  so  in  those  parts  of  the  country  where 
the  soil  is  sandy,  than  in  London.  This  ipethod 
was  taken  in  the  outline  from  Dr.  Bell,  former- 
ly of  Ma,djras  ;  but  Jie  d;d  not  Sjay,  in  his  printed 
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kvec  wne  ficelle  h  un  bouton  oil  atitour  du  col  de 
I'ecolier.  Le  premier  holier  a  le  premier  nom- 
■brc,  et  porte  en  outre,  pour  marque  d'honncur, 
«ne  piece  de  cuir  dor^,  sur  lequel  est  ecrit  le  mot, 
mMte.  II  est  le  premier  que  le  sous-preccpteur 
iiiterroge,  auquel  11  tnontre  une  lettre  particulicie 
de  I'alphabct,  en  lui  demandant  quelle  est  cctte 
lettre.  S'il  r^pond  bien,  il  conserve  sa  place  ;  et 
«'il  se  trompe,  il  cede  sa  place  et  sa  marque  d'hon- 
neur  au  premier  ^colier  qui  repond  a  la  question. 

Cette  maniere  d'enseigner  ne  peut  qu'exciier 
Temulation.  L'attention  du  sous-pr^centeur  y  est 
continuellement  dirigee.  II  ne  pent  s'occuper 
a  autre  chose,  tandis  que  Tenfant  repete  scs  let* 
Ires  ;  ou,  s'il  le  neglige,  il  ne  pcut  manquer  d'etre 
d^couvert.  Le  devoir  du  sous-precepteur  n'est 
pas  «eulement  de  montrer  Ini-meme,  mais  de  voir 
a  ce  que  les  ecoliers  de  sa  classe  sc  montrent  les 
les  unfl  aux  autres.  Si  I'ecolier  appellc  A.  du 
uom  de  B  ou  O  ;  ce  n'est  pas  a  lui  de  dire,  ce 
n'est  ni  B  ni  O,  e'est  A.  Mais  il  doit  interroger 
Jes  ecoliers  suivans,  jusqu'a  ee  que  Tun  d'eux  ait 
corrige  I'erreur  de  cclui  qui  le  precede.  Ces 
deux  mcthodes  d'enseigner  I'alphabet  sur  da 
«able  et  sur  du  carton  doivent  £tre  mis  en  usage 
journellement  I'unc  apres  I'fiutre,  et  tendent  a 
s'aideF   mutuellement. 


Ce  moyen  economique  de  substituer  du  sable 
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account  of  that  institution,  whether  wet  or  dry 
«an(l  was  used.  All  these  difficulties  w^re  ob- 
viated by  my  hearing  from  Dr.  Bell^  that  it  was 
dry  sand. 


M  h 
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SECOND  CLASS. 
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The  second  class  are  chiefly  boys  who,  hav^ 
'ng  learnt  to  print  the  alphabet  and  figures  in 
sand,  and  readily  to  distinguish  the  same  on  pa- 
per, are  then  advanced  to  this  second,  and  com- 
paratively superior  cJass.  Their  business  is  to 
spell  short  words,  by  writing*  them  with  their 
-fingers  in  the  sand,  as  the  monitor  dictates  to 
them  :  a  method  clearly  described  in  the  account 
of  the  new  method  of  spelling  in  the  sequel ;  the 
monitor  |»ronouncing  a  word,  as,  to,  &c.  ;  or  a 
syllable,  as,  ba,  &c,  and  each  boy  printing  it 
on  the  sand  with  his  fingers,  and  thus  spelling 
it.  The  order  of  the  desks,  and  smoothing  the 
,sand  with  the  irons,  is  the  same  as  in  the  first 
class.  They  also  make  the  figures  in  the  sand, 
to  a  great  number.  Besides  this,  they  have 
small  slates,  the  method  of  obtaining  which  will 
be  described  hereafter.  On  these  slates  they 
!earn  to  make  all  the  alphabet  in  writing  :  this  is 
done  that  they  may  not,  when  in  the  preceding 
clafis,  be  perplexed  with  learning  the  printed  and 
written  alphabet  at  once.  Care  is  also  taken, 
that  the  series  of  words,  and  syllables  of  two 
letters,  which  this  class,  print  in  the  sand,  is  so 
arranged  as  to  contain  all  the  letters  of  the  alpha- 
;bet;  -tvhioh,  otherwise,  being  recently  learnt, 
'm^    -'  '"'  '  ^^tj  ^    •  "^'  would 
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aux  livres,  et  la  methodc  d'enseigner  sur  du 
carton  sont  aussi  employes  pour  apprendre  aux 
enfaiis  a  connaitre  leurs  chiffres.  *-^ 
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■  •  s  .-vM.^     SECONDE  CLASSE.         ^  <r  , 

La  seconde  classe  est  principalement  comnosee 
d'ecoliersj  qui  out  appris  a  imprimer  leur  alphabet 
et  des  chifTres  sur  le  sable^  et  qui  sont  en  etat  de 
les  distinguer  sur  le   papier.     Leur  devoir  est 
d'epeller   des   mots  courts^  en  les  ecrivant  avec 
lears  doigts  sur  Je  sable^  tcl  que  le  sous-precep- 
teur  les  leur    dicte:    niethode    que  Ion   verra 
clairement  decrile  par  la  suite  dans  la  nouvelle 
melhode  d'epeller.     Le  sous-precepteur  prononce 
UR  mot,  conime  «w,  en,  &c.  ou  uoe  syllabe,  com- 
ine  ba,  be  ;  et  chaque  ecolier  T'Spelle  et  rimprime 
avec  ses  doigts  sur  le  sable.     L'arrangeme^t  des 
tables,  et   la   inaniere  d'unir  le  sable  avec  des 
regies  de  fer,  srnt  les  memes  que  uans  la  pre- 
mitke  dasse.       ils  continuent  aussi  v.  faire  des 
chilFres  sur  le  sable,  jusqua  un  nombre  consi* 
derable.     On  leur  procure  en  outre  de  petites 
ardoises,  sur  lesqrelles  ils  apprennent  a  ecrire 
Talphabct.     On  doit  aussi  avoir  »oin  que  la  suite 
des  mots  et  sy llabes  de  deux  lettres,   que   celte 
classe   impiinc?   sur  le  sable,   soit    arrangee   de 
maniere  a  contenir  toutes  les  lettres  de  Talp^abet: 
autremcnt  ces  mots  et   ces  syllabes,  appris  tout 
recemuient,  s'oyW^ront  facilement,  a  moins  qu'ils 
ne   soient  graves  d«;ns  la  memoire  par  une  pra- 
tique journaliere.     Les  mots  sont  ari^anges  sepa- 
i*?^t  *  -  D  3  rement 
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would  be  easily  forgotten,  unless  kept  in  mernopy 
by  daily  practice.  This  arrangement  of  words, 
and  syllables  of  two  ktters,  wUl  be  published 
on  a  sheet  by  itself,  for  the  use  of  persons  con- 
cerned in  the  education  of  youth.  The  words 
are  arranged  by  themselves,  and  syllables  by 
themselves :  words  of  two  letters,  being  most 
familiar  to  the  juvenile  mind,  are  placed  first. 
Syllables  are  what  they  cannot  attach  any  sense 
to  ;  and,  in  fact,  have  no  sense  or  meaning. 
Unless  compounded  into  words  above  the  com- 
prehensions of  children  in  this  class.  They  have 
a  card,  with  words  and  syllables  of  two  letters, 
round  which  the  whole  class  suceessivefy  as- 
semble, in'subdivisioRS  of  twelve  boys  each.  The 
first  boy  is  required  to  spell  a' word  by  the  monitor 
in  the  same  manner  as  the  first  boy,  in  the  a,  b,' 
c,  was  required  to  distinguish  a  single  letter  ;> 
and  precedency  is  awarded  according  to  excel- 
lence, as  before.  In  short,  this  method  is  the 
same  as  with  the  a,  b,  c,  card>  only  it  is  com- 
bining the  letters,  instead  of  distinguishing  them. 
The  succeeding  classes-  have  no  sand  allowed 
tfhem,  but  they  write  on  a  slate  They  are' 
taught  to  i*ead  and  spell  on  the  same  plan  ;  and 
therefore,  the  management  of  them  will  be  best 
described  by  detailing  the  methods  of  reading^, 
spelling,  writing,  arithmetic,  emulation,  com- 
petition, and  reward.  It  is  only  to  be  observed^ 
that  the  class  which  reads  and  spells  in  three 
letters,  spells  /  writing  en  the  slate,  words  of 
three  letters ;  the  4th,  or  four-letter  class,  writing 
jwfords  of  four  letters  ;  and  the  5th,   or  five-letter 
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tement  de'»  dyllabes,  et  sotit  plac^  ies  prsrmrers. 
Les  syllabed  n'otit  ancun  sens^  a  moins  qu'elles  ne 
^oieirt  combinces  et  reunies  dans  des  mots  trop 
longs  pour  les  enfans  de'  cette  classe.  L'on  st 
une  carte  avec  des  mots  et  des  syllabed  de  deux 
Wttres^  au  tour  de  laquelle  toute  la  classe  s'as- 
^emble  fintccessivement  par  sous-divisions  de 
douze  ecoliers  chaque.  Le  premier  est  requis 
d*epeller  un  mot^  de  la  mSme  maniere  que  le 
fhremier  de  1*  A.  B.  C  etait  reqtfis  d6  distiri^uer 
tine  lettre ;  et  ceux  qui  repondront  le  mieux  out 
tes  premieres  places.  Enfiivk  maniere  d'enseigner 
dans  la  sccOnde  classe  est  la;  m6m«  que  Mns  la 
premiere ;  excepte  que  dans  celle-ci  il  s'agit  de 
combiner  des  l^ttresy  et  non  de  les  distinguer. 
Les  classes  plus  avanc^s  n'ecrfVent  plus  sur  le 
sable,  niais  sor  des  afdoises.  On  leurapprend  a 
Hre  et  si  speller,  d^apred  les  mSmes  regies  que 
j'expliqueraii  plus  en  detail  dans  la  suite  de  cet 
ouvrage,  en  decrivant  ma  methode  de  faire  lire, 
epeller  et  ecrire,  d'enseigner  Tarlthmetique,  d'ex- 
citer  Pemulatiofi  et  de  recompenser  s  succss. 
Je  me  borne  ici  a  remarquer  que  la  ( roisieme 
classe  ^crit  sur  Tardoise  des  mots  on  des  syllaln's 
de  trois  lettres ;  la  quatri^me  classe^  des<  mots  de 
qi^aii'e  ;  la  crnquieme^  des  mots  de  cinq ;  et  les 
classes  supert«urcs  ecrivent  indistinctement  tous 
)es  mots  qui  leur  sont  dictes.  Chaque  classe  ft 
^gailement  ses  cartons  cofnme  les  premieres^  dont 
(* usage  est  le  meme,  et  qui  sont  converts  de  mots^ 
ou  syllabes  plus  ou  moins  longs  selon  le  rang  de 
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clas«j  writing  words  of  five  letters  on  the  slate ; 
and  the  superior  classes  words  of  three  or  four 
syllables ;  also^  words  witli  the  meanings  attach- 
ed. Each  class  has  cards^  in  the  same  manner 
as  the  first  and  second  classes  ;  all  of  which  are 
made  use  of  in  a  similar  way^.  only  varying  as 
to  the  length  of  the  words  or  syllables  each  class 
may  be  learning 

iMPROVED   METHOD    OF   TEACHING  SPELLING  BY 

WRITING. 

This  method  of  spelling  seems  to  be  excellent  ; 
it  being  entirely  an  addition  to  the.  regular 
course  of  studies,  without  interfering  with,  or 
deranging  them  in  the  least.  It  commands  at- 
tention, gratifies  the  active  disposition  of  youth, 
and  is  an  excellent  introduction  and  auxiliary  to 
writing.  It  supersedes,  in  a  great  measure,  the 
use  ofbooks  in  tuition,  while  (to  speak  moderate- 
ly) it  doubles  the  actual  improvement  of  the 
children.  It  is  as  simple  an  operation  as  can 
well  be  conceived. — Thus,  supply  twenty  boys 
with  slates  and  pencil,  and  pronounce  any  word 
for  them  to  write,  suppose  it  is  the  word  "  ab- 
so-lu-ti-on  ;"  they  are  obliged  to  listen  with  at- 
tention, to  catch  the  sound  of  every  letter  as  it 
falls  from  their  teacher's  lips ;  a^-ain,  they  liave 
to  retrace  the  idea  of  every  letter,  and  the  pro- 
nunciation of  the  word,  as  tLey  write  it  on  the 
Slates.  -.-.,,;  ,. 
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Now  these  twenty  boys,  if  they   were  at  a 
common  school,  would  each  hate  a  book  ;  and. 
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Cette  methode  d'^pelier  me  paralt  excellente  ; 
€*est  un  nouvel  ajouU  aux  etudes  ordinaires  de 
i'^cole^  sans  les  diminuer  ni  ies  changer  en  rien. 
Elle  excite  Tattention^  plait  aux  enfans,  et  est 
une  excellentc  preparation  pour  les  former  i 
.^crire.  Elle  diminue  de  beaucoup  la  depensa 
d*»s  livres  d'enseignement,  et  pour  en  parler  sans 
enthousiasme^  elie  double  au  ip^ins  les  progres 
que  feraient  les  enfans  par  toute  autre  methode, 
Elle  est  on  ne  peut  plus  simple  et  facile. 
Donnez  a  vingt  enfans  des  aHoises  et  des  crayons ; 
et  prononcez  a  haute  voix  chaque  syllabe  ou  mot 
que  Vous  voulez  quMIs  ecrivent.  Supposons  par 
exemple  Ic  mot,  Ab-so-lu-ti-oii.  lis  sont  obliges 
de  donner  toute  leur  attention^  pour  saisir  tous 
les  sons  que  vous  formez,  en  pronon^ant  chaque 
lettre.  11  faut  ensuite  qu'ils  se  retracent  Tidee 
de  chaque  lettre  et  la  prononciation  du  mot  pour 
J'ecrJre  sur  Tardoise. 

11*1^.  j^r"  ■^L\i%M:''"- 'r\d^^'%  m-.'c  i-y 
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Ces  vingt  ecoliers,  dans  une  ecole  ordinaire, 
auraient  chacun  leur  livre :  un  seul  a  la  fois  lirait 
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one  at  a  tinie^  would  read  or  spell  to  their  teach^i^/ 
while  the  other  nineteen  were  looking  at  their 
books  or  about  them^  as  the}f  pleased  :  or^  if 
their  eyes  are  rivetted  on  their  books^  by  terror 
and  coercion^  can  we  be  sure  that  the  attention 
of  their  minds  is  engaged^  as  appearance  seeni» 
to  speak  it  is  ?  On  the  contrary,  when  they  have 
slates,  the  twentieth  boy  may  re^d  to  the  teacher*, 
while  the  oth^r  nineteen  are  spelling  words  on 
the  slate,  instead  of  sitting  idle.  Th«  class,  by 
this  means,  will  spell,  write,  and  read,  at  the 
same  instant  of  time.  In  addition  to  this,  the 
same  trouble  which  teacher  twenty,  will  suffice 
to  teach  sixty  or  a  hundred,  by  employing  some 
of  the  senior  boys  to  inspect  the  slates  of  the  others, 
they  not  omitting  to  spell  the  word  themselves ; 
and,  on  a  signal  given  to  them  by  the  principal 
teacher,  that  the  word  is  fi-nished  by  all  the  boys 
they  overlook,  he  is  informed  when  to  dictate 
another  to  the  class.  This  experiment  has  been 
tried  with  some  hundreds  of  children,  and  it  has 
been  found,  that  they  could  all  write,  from  one 
boy  dictating  the  words  to  be  writtew.  The  benefit 
of  this  mode  of  teaching,  can  only  be  limitted  by 
the  want  of  hearing  distinctly  the  monitors  voice ; 
for,  if  seven  hundred  boys-  were  all  ifi  one  room, 
^s  one  class,  learning  the  same  thing,  they  could 
all  write  and  spell  by  this  method  at  the  dictation 
of  one  minitor.  I  appeal  to  the  candour  and 
good  sense  of  every  reader,  justly  to  appreciate 
the  benefit  &  importance  of  this  method  of  teach- 

*  It  tvill  be  seen  in  the  arlirlc  Readirfg,  I  do   nol  a'pprove  of 
■olilarj  readius,  oae  by  one:  it  has  oo  emuiatiOD  wUh'it..'''^^^^j -- 
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ia  leconj  et  les  dix-neuf  autres  suivraient  a  leur 
grcdans  leur  livre  ou  regarderaient  d'un  cOte  et 
d'autre :  ou  si  la  cFainte  lixe  leurs  yeux  sur  leur 
livre,  iixera-t-elle  egalement  kur  attention? — 
Donnez-leuF  au  contraire  des  ardoises,  sur  les- 
cjuelles  ils  doivent  ^crire  les  moU  qtuileursont 
dictes:  pendant  qu'un  des  enfans  lit,  tons  les- 
autres  sont  forces^  d'Stre  attentifs,  etant  occup^s- 
a  ecrire  ce  qu'ils  entendent.  Je  n'approuve  pa» 
I'usag-e  ordinaire  de  laire  lire  les  enfans  tour-d- 
tour;  il  n''excite  aucune  emulation.  Dans  I» 
methode  nouvellcy  il»  epellent,  lisent  et  ecrivent 
tout-a-la-fbis.  £n  outre  le  terns  et  la  peine  ne- 
eessaires  a  ^instruction  de  vingt  enfans,  suffiront 
a  celle  de  soixante  ou  de  cent,  en  donnant  a  ceux 
qui  sont  les  plus  avances,  le  soin  d'examiner  les- 
autres,  ce  qu'il»  ne  peuvent  faire  sans  profiler 
eux-mSmes.  L'on  a  eproave  cette  methode  sue 
plusieurs  centaines  d'enfans  a  ia  fois,^  qui  tons 
ecrivaient  ainsi  a  la  dictee,  les  mots  repetes  par 
un  autre  ecolier.  1/a vantage  de  ce  mode  d'en^ei^ 
gnement  n'esi  borne  q,ue  par  Tetendue  de  la  voix 
du  sous-precepteur.  Car  si  sept  cens  enfans  de  la^ 
meme  classe,  apprenant  la  memo  le^on.^taient 
reunis  dans  u-n  m^me  appartement,  ils  pourraient 
tons  apprendre  a  lire  sous  la  dictee  d'un  seal  de 
leur  condisciple.  J'en  appelle  au  bon  sens  et  a 
k  candeur  de  ckaque  lecteur,  peui-il  ne  pas  ap* 
pr^clcr  rimportancc  et  rutiiite  de  ce  plan?  La 
repetition  dumot  parle  sous-precepteur  le  grave 
solidement  dans  Tesprit  de  tous  ceux  de  sa  classe, 
ainsi  que  dans  le  sien.  II  ne  pent  uinsi  instruire^ 
h^  autre>s>  saas  ,s'ija8trvii:e  hu-inOTe.     Que  I  on' 
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ing.     The  7*f  petition  of  one  word  by  the  monitor, 
serves  to  rivet  it  firmly  on  the  minds  of  each  one 
of  the  class,  and  also  on  his  own    memory  ;  thus 
he  cannot  possibly  teach  the  class  without  impro- 
ving^ hhfiseff  at  the  same  time.     When  we  reflect, 
that  by  the  advantage  of  this  invention,  a  boy  who 
is  associated  in  a  class  of  an  liundred   others,  not 
only  reads  us  much  as  if  he  was  a   solitary  indi- 
vidual under  the  master's  care,  but  he  will  also 
spell  sixty  or  seventy  words  of  four  syllables,   by 
writing  them  on  the  slate,  in  less  than  two  hours  : 
when  this  additional  number  of  words,  spelt   by- 
each  boy  daily  is  taken  into  account,  the  aggre- 
gate will  amount  to  repetitions  of  many  thousands 
of  words  annually  ;  when,  not  a  word  would  be 
written  or  spelt,  and  nothing  done  by  nhieteen 
twentieths    of  the  scholars  in   the  same  time. 
Thus,  it  is  entirely  an   improvement  and  an  in- 
troduction to  their  other  studies,    without  the 
least  additional  trouble  on  the  part  of  the  teacher  ; 
without  any  extra  time  of  attendance  being   re- 
quisite from  the  scholar  ;  without  deranging  or 
impeding  his   attention  to  other   studies,  as  is 
usually  the  case  with  the  study  of  extra  lessons  ; 
at  least,  more  than  doubling  the  advances  of  each 
individual  towards  a  proficiency,  at  the  same 
time ;  and,  possessing  all  these  advantages,    it 
prevents  idleness,   and  procures  that  great  de- 
sideratum of  schools,  quietness,  by  commanding 
attention  :  for,  as  it  requires  much  writing,  but 
few  boys  can  write  and  talk  at  the  same  time.    In 
this,  nothing  is   wholly  committed  to  the  pupil 
or  monitor.     Some  studies  re^^uire  a  degree  of 
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songe  qu'uvec  I'a vantage  de  cette  invention,  un 
^colier  dans  ane  classe  ou  ii  y  en  a  cent  autres, 
non  seulement  lit  autant  que  s'il  etait  seul  sous 
le  8oin  d'un  maitre,  mais  qu'il  epellera  soixante 
a  soixante-dix  mots  de  quatre  Hyliabes^  en  les 
ecrivant  sur  una  ardoise^  en  moins  de  deux  heures: 
que^  si  Ton  ajoute  ensemble  le  nombre  de  mots 
qu'epelle  chaque  ecolier  tous  les  jours,  le  montant 
se  trouvera  de  bien  des  milliers  dc  mots  qu'aum 
repete  chaque  enfant  tous  les  ans  :  qu'eniin  dans 
la  methode  ordinaire  il  n'y  aurait  pas  un  seul 
mot  d'ecrit  ou  d'epeile^  et  rien  de  fait  par  los  dix- 
ncuf  vingtiemes  des  ecoliers  dans  le  meme  terns. 
L'on  pent  voir  par-la  que  c'est  une  an.elioration 
et  une  introduction  aux  autres  6tudes,  sans  aucun 
trouble  additionel  de  la  part  du  precepteur;  sans 
que  Tassiduite  de  I'ecolier  en  soil  requise  d'avan- 
tage  ;  sans  deranger  ni  interrompreson  altenlion 
a  d'autres  etudes^  comme  c'est  le  cas^  lorsqu'il  lut 
faut  etudier  des  lemons  a  part.  Avec  ces  avan- 
tages,  on  previent  la  paresse,  et  Ton  se  procure 
CQ  que  Ton  desire  tant  dans  le^ecoles,  ia  tranquil- 
W6.  Comme  11  y  a  beaucoup  a  ecrire,  peu  d'en- 
fans  peuvent  ecrire  et  causer  en  in^me  terns, 
Quelques  autres  eludes  demandent  un  degrc  d 'at- 
tention que  lenfant  peut  y  donner  ou  ne  pas  y 
donner  a  sa  Tolont6,  Fans  que  sa  negligence  puisse 
Stre  decouverte.  Maisici  loutrstsi  sensible,  {|u'on 
pent  decouvrir  avec  certitude  et  par  sou  ardoise 
quel  degre  d'attention  un  ecoiier  a  uonn4  a  sa 
je^on  :  et  la  cohsequence  inevitable  de  sa  pcU'esse 
ou  de  sa  negligence  est  de  le  faire  dei  ouvi  ir  et  de 
le  faire  connaStre  au   maltre.     On  ne.peut  sup- 
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fncntai  exertion,  that  may  or  may  not  be  made, 
and  yet  the  omission  remain  undetected  ;  but  this 
is  so  viHible,  that  every  boy's  attention  to  his 
lesson  may  be  seen  on  bis  slate  ;  and  detection 
immediately  follows  idleness,  or  an  indifferent 
performance  !  That  a  thing;,  so  simple  in  itself, 
«honld  abound  with  so  many  advantages,  is  scarce- 
ly to  be  supposed,  at  a  first  g'lance  ;  but,  that 
it  does,  I  am  wdl  convinced,  by  daily  experi- 
ence of  its  utility  ;  particularly,  the  improvement 
it  affords  i)y  so  great  a  practice  in  writing. 

Boys  who  learn  by  the  new  mode,  have  six 
times  tiie  usual  practice  in  writing  ;  but,  in  the 
old  way,  the  expense  is,  at  the  first  cost,  5^d  per 
«ionth,  for  writing  books,  pens,  and  ink,  each 
boy :  this  will  be  six  times  increased,  if  it  is  desir- 
ed to  give  botli  classes  of  boys  equal  practice  ; 
the  usual  cost  for  sixty  boys  is  16/.  10s.  per 
Annum. 

'  '  The  many  hundreds  of  respectable  characters, 
nobility,  clergy,  gentry,  merchants,  and  others, 
who  have  visited  the  institution,  can  bear  witness, 
that  the  progress  of  the  boys  in  writing,  by  this 
method  of  writing  all  they  spell,  is  astonishing  1 

:  Not  of  one,  or  a  few  boys,  but  of  the  whole 
«cfaooL  By  this  practice  of  writing  on  the  slate, 
they  learn  to  humour  their  pencils,  so  as  to  write 
Just  like  a  pen,  in  making  the  up  and  down 
strokes  of  the  letters.     About   one  hundred  and 

;  ^fty  boys  have  writing  books,  and  their  writing 

,  m  the  slate,  is  a/ac  simile  of  their  writing  in 
•  books  : 
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})o«er  du  premier  coup  d'ceil,  qu'unc  ro^thodc 
au8&i  simple  en  clle-m6me  poss^de  un  aussi  ^rand 
norobre  d*avantages:  mais  que  ce  soit  le  cas,  j'cn 
fiuis  convaincu  par  I'exp^rieiicejournRlidrede  son 
utilitec  particuliiremeiU  des  progres  qui  r6sulten( 
d'icrire  aulai)t  en  lisant. 
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Lesenfans  qui  apprennent  par  la  nouvelle  m6- 
iliode^  ^crivent  six  tbis  autant  que  ceux  qui  gui- 
yent  ja  pratiqui  usitee  dans  les  autres  ecoles  : 
et  Pusage  jourimlier  de  Tardoist}  produit  une 
6cononiie  tres-CQ;)8id(em);)le  jde  papicxs^  .de  plMinejs 
^t  d'eflcri;.  ,      ,.  

*   '  '■  \     ■    ,         ■•.f»r?lf^v  tjivcH  -^»r'«i  «r>rto 
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Les  citoyeRjj  respectables,  la  noblesse,  le  clerg^, 
les  marchanci9  et  uutres  personnes,  qui  out  visit^ 
en  grand  nombre  cette  institution,  peuvent  ren^ 
dre  tenMJgnage,  qu  il  est  6tonnant  de  voir  les 
progT^s  que  font  ks  6coiiers  dans  I'art  d'^cripe 
|)ar  la  methode  d'ecrire  tout  ce  qu'ils  epellent. 
vOe  ii'est  pas  dans  un  seul,  ^i  dans  quelques  eco- 
Jiers,  mais  dans  la  classe  entiere  qu'on  voit  ces 
progr^.  Par  ,celie  pratique  d'ecrire  sur  une  ar- 
4oise^  ils  apprennent  a  manieir  leur  crayon,  de 
mani^re  a  ecrire  aussi  bien  qii'avec  une  plume. 
J'ai  maintenant  environ  cent  cinquante  ecolierfi^ 
qui  eeriyent  sur  des  cahiers,  et  leur  «cri(ure  sur 
?---  Tardoise 
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books :  which  they  seldom  do,  more  than  four 
timcu  inu  week,  and  then  only  a  single  copy, 
which  coters  but  a  quarto  page,  each  time. 
Slates  are  an  article  so  great  in  request,  on  this 
plan,  that  it  is  proper  to  procure  the  best  sort : 
those  of  a  rcddisli  cast  allow  the  pencil  to  play 
with  more  freedom ;  those  of  the  black  kind, 
though  neater  in  appearance,  are  generally  hard 
and  brittle  &  the  pencil  is  more  apt  to  scratch  than 
write  thereon :  yet,  there  arc  some  of  the  black 
kind  which  are  an  exception  to  this  observation. 

If  any  gentleman,  in  a  country  town  or  village 
should  be  pulling  down  an  old  building  that  has 
been  slated,  the  damaged  slates  from  it  would  be 
a  valuable  acquisition  to  village  children  :  for, 
by  the  friction  of  a  little  Portland  stone  and  water, 
on  the  surface  of  the  slate,  they  will  obtain  a 
good  polish,  and  serve  as  well  for  use,  as  slates 
of  ten  times  their  value. 

I  hope  to  see  the  day,  when  slates  and  slate- 
pencils  will  be  more  resorted  to  than  they  have 
heretofoie  been,  and  thus  afford  to  every  poor 
child  a  cheap  and  ready  medium  of  instmction,  in 
spelling,  writing,  and  arithmetic. 

^  METHOD  OF  TEACHING  TO  SPELL  AJ^D  READ, 

WHEREBY 

ONE    BOOK    WILL   SKRVR    INSTEAD    OF  SIX  HUNDRED 

BOOKS. 

It  will  be  remembered,  that  the  usual  mode  of 
teaching  requires  every  boy  to  have  a  book ;  yet, 

each 
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f  arduisc  eat  aussi  belle  c[ue  celle  qu'ijg  font  gxiv 
leurs  cahiers,  sur  Icaqncls  ils  ^crivent  raremont 
pins  de  quatrc  fois  la  senialne,  enccre  sur  une 
seule  feuille  cimquc  fois.  Les  ardoises  Hont  uti 
krticlc  HI  neccssairc  dans  ce  plan,  qu'il  est  bon 
de  8*en  procurer  de  la  meilleurc  qualite.  Le  cray- 
on coule  avcc  plus  de  facility  sur  cclles  qui  ont  un 
fond  rougefttre.  Celles  d'un  fond  n'oir,  quoi- 
que  plus  p^ropreji  en  apparcnce,  sont  general e- 
ment  dures  et  fragiles  ;  et  le  crayon  est  plussujet 
k  gratter,  qu'a  couler  doucemcnt :  cependant  rl 
y  ^n  a  d'un  fond  noir,  qui  fornient  une  exception 
a  cette  regie.  J'csperc  voir  lin  terns  oii  Ton 
pourra  se  procurer  avec  plus  de  facility  des  ar- 
doises  et  des  crayons^  et  oflrir  par-la  aux  enfans 
jiauvres  un  nioyen  prompt  d'apprendre  a  epeller, 
ti  ^Ci  ire  ej  rarithmetique,  et  qui  leur  sera  peu 
dispendieux. 


-^-t 
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jUdthode  d'appreridre  d  Speller  et  a  lire,  par  la- 
quelle  un  seul  livre  pent  sujffire  d,  six  cen$  en- 
-^  fans.  . 

il  fdut  remarquer   que  la  miethode   ordinaire 

d'apprendre  a  lire  exige  que  chaque  ^coUer  ait  son 

livre  5  cependant  il  n'y  pent  lire  ou  epeller  qu'une 

deule  le^on  a  la  fois;  et  toutes  les  i^utres  pa:rties 

du  livre  se   dechirent  et  sont  siyettes  a  tomber 

en  morceaux  :  et  tandis  que  I'ecoli^r  apprend  une 
>  IP  ;  i1aB'vri!?ioT  »»ri  i*j  ,>*»^*  .  +*     lecon 
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«ach  boy  can  only  read  or  spell  oiMi  lessen  at  A 
time,  in  that  book.     Now,  all  the  other  parts  of 
the  book  are  in  wear,  and  liable  to  be  thumbed  %» 
pieces ;  and,  whilst  the  boy  is   learning  a  lesson 
on  one  part  of  the  book,   the  other  ][iarts  are  at 
that  time  useless.      Whereais,  if  a  spelling  book 
contains  twenty  or  thirty  different  lessons,  and  it 
were  possible  for  thirty  scholars  to  read  the  ii:hirty 
lessons  in  that  book,    it  would  be  equivalent  to 
thirty  books  for  its  utility.      To  eflfect  this,    it  is 
desirable  the  whole  of  the  book  should  be  printed 
three  tipries  larger  than  fhe   common  size  type, 
which  would  make  it  equal  in  size  and  cost  to 
three  common  spelling  books,  value  from  eight- 
pence  to  a  shilling  each.  Again,it  should  be  print- 
ed with  only   one  page  to  a  leaf,  which  would 
again  double  the  price,    and  make  it  equivalent 
in  bulk  and  cost  to  five  or  six  common  books ;  its 
different  parts  should  then  be  pasted   on   paste- 
board, and  suspended  by  a  string,  to  a  nail  in  the 
Wall,  or  other  convenient  place  :  one  pasteboard 
slwuld  contain  thtt  alphabet ;    others,  words  au^ 
sylhbles  of  from  two  to  six  letters.     The  reading 
lessons  gradually  rising  from    words  of  one  syl- 
lable,in  the  same  manner,  till  they  come  to  words 
of  iiiVe  OP  o?x  letters,  or  more,  preparatory  to  the 
Testament  lessons.      Th«re  is  a  circumstance, 
very  seldom  reg;?irdedeno»jgh,  in  the   introduct- 
ory lessons  which  youiiv  usually  have  to  perform 
before  they  are  admitted  to  read  in  the  Testament. 
A  word  of  six  letters  or  more,    being  divided  by 
hy-j)hcns,  reduces  the  syllables,  which  compose 
it  to  three,  iovt\\  or  five  letters  each ;  of  course  it 
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le^on  dans  une  partie  de  ce  livre,  le  restedeviertt 
inutile  :  au  lieu  que  si  un  livre  contiint  vingt  ou 
trente  lemons  differentes,  et  qu'il  soit  possible  a 
trente  ecOliers  de  lire  les  trente  lemons,  il  cqui- 
vaudra  a  trente  livres  par  son  utilite.  Pour  cela, 
il  est  a  desirer^  que  tout  le  livre  soit  imprime 
dans  un  caractere  trois  fois  plus  gros  que  le 
caractere  ordinaire ;  ce  qui  \e  rcndra  e^l  a  trois 
livres  a  epeller^  tant  en  grandeur  que  pour  Ic 
prix.  I!  ikudrait  de  plus^  que  chaque  fenille  ne 
fdt  imprimee  que  sur  une  seule  paj^e^  cc  qui 
doublant  son  prix^  le  rendra  de  la  graadeur  et 
d^  la  valeur  de  six  livres^  dont  on  se  sert  com- 
munement  pour  apprendre  a  Speller.  On  col- 
lera  ses  difiereirtes  parties  sur  du  carton^  qu'on 
suspendra  par  une  ficelle  a  un  clou  attache  sur 
le  mur^  ou  sur  toute  autre  place  convenable. 
Un  seul  carton  suffit  pour  contenir  I'alphabet : 
les  autres  cartons  contiendront  des  mots  et  des 
syllabes  depuis  deux  jusqu'a  six  lettres.  Les 
lemons  des  enfans  augjnenteront  de  mSme  gra- 
duellement^  en  commen^ant  par  les  mots  d'une 
seule  syllabe^  j  usqu'aux  mots  de  cinq  a  six  let- 
tres, afin  de  les  preparer  a  la  lecture  du  .Testa- 
ment, ou  a  toute  autre  lecture  courante.  II  y 
a  une  circonstance  a  laquelle  on  ne  fait  pas  assez 
d'attention ;  c'est  que,  dans  les  premieres  lemons 
pour  preparer  les  enfans  a  lire  le  Testament,  les 
mots  do  six  lettres  ou  plus  devraient  etre  divises 
par  des  traits  d'union,  reduisant  chaque  syllabe 
qui  les  compose  a  trois,  quatre  ou  cinq  lettres 
au  plus.     11  est  aussi  facile  de  Ural  des  syllabes, 
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is  R9  efesy  to  read  eyllableSj  as  word*  of  five  let- 
ters :  and  the  chi!d,  who  can  read  or  spell  the 
one,  will  lind  the  other  as  easily  attainable. 

In  the  Testament^  the  \vords  of  two  and  three 
syllables  arc  undivided,  which  makes  this  division 
of  the  lessons  a  n.ore  natural  introduction  to  the 
Tcstanicnt.  In  the  preparatory  lessons  I  have 
tised,  the  words  are  thus  di-vi-ded. 
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'^When  the  cards  are  provided,  as  before  men- 
tioned, from  twelve  to  twenty  boys  may  stand  in 
a  circle  round  each  card,  and  clearly  distinguish 
the  print  to  read  or  spell,  as  weir  or  better  than 
if  they  had  a  common  spelling  book  in  each  of 
their  hands.  If  one  spelling  book  was  divided 
into  thirty  different  parts  or  lessons,  and  each 
lesson  given  to  a  different  boy,  it  would  only 
serve  thirty  boys,  changing  their  lessons  among 
themselves,  as  often  as  needful ;  and  the  various 
parts  would  be  continually  liable  to  be  lost  or 
torn.  But  every  lesson  placed  on  a  card,  will 
serve  for  twelve  or  twenty  boys  at  once  :  and, 
when  that  twelve  or  twenty  have  repeated  the 
whole  lesson,  as  many  times  over  as  there  are 
boys  in  the  circle,  they  are  dismissed  to  their 
spelling  on  the  slate,  and  another  like  number  of 
boys  may  study  the  same  lesson,  in  succession  : 
indeed,  two  hundred  boys  may  all  repeat  their 
lessons  from  one  card,  in  the  space  of  three  hours. 
If  the  value  and  importance  of  this  plan,  for 
saving  paper  and  books  in  teaching  reading  and 
spelling,  will  not  recommend  itself,  all  I  can  say 
in  its  praise,    from  experience,    will   be  of  no 
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que  des  mots  de  cinq  lettreg  ;  et  Tenfant,  habi- 
tue peu-a-peu  a  lire  ct  epcller  ies  unes,  se  trou- 
vera  en  ctat  de  lire  aiseaieut  Ies  mots  entiers. 


A*     %^. 


Quand  on  s'est  pourvu  de  cartons,  comme  nous 
avons  dit  ci-dessus,  on  pent  former  en  cercic 
douze  a  vingt  ecoiiers  autour  de  ces  cartons  ;  et 
ils  seront  en  etat  d'en  distinguer  Ies  caractcres 
aussi  elairement  et  peut-^tre  mieux,  que  s'ils 
avoient  chacun  leur  livre.  Si  I'on  divisait  un 
livre  en  trente  le90ns  ou  parties  differentes,  et 
qu'on  donnat  chaque  le^on  a  un  enfant,  le  livre 
entier  ne  scrvirait  qu'a  trcnte  ecoliers/qui  chan- 
geraient  leurs  le9ons  entr'eux  aussi  souvent  que 
le  besoin  le  requerrait;  et  Ies  dilfereutes  parties 
de  ce  livre  seraient  continueliement  sujettes  k  se 
perdre  ou  a  se  decliirer.  Mais  ici  chaque  le^on 
mise  sur  un  carton  servira  a  douze  ou  vingt  eco- 
iiers a  la  fois ;  et  quand  chacun  de  ceux-ci  au- 
ront  repele  leur  le9on,  ils  seront  renvoyes  a 
epeller  sur  leurs  ardoises  ;  et  un  rrieme  nombre 
d'enfans  viendra  etudier  Ies  memcs  lemons,  et  cela 
successivement.  Par  ce  moycn  deux  cens  ecoHers 
peuvent  repeter  leurs  lemons  sur  un  seul  carton 
dans  I'espace  de  trois  heiires.  Si  I'avantage  de  ce 
plan  ne  se  fait  pas  sentir  de  lui-meme,  dans  I'er 
pargne  dcs  livres  et  du  papier,  tout  ce  que  je 
pourrai  dire  en  sa  favour,  d'apres  mon  experiert- 
€€>!,,  ne  sera  d'aucune  efticacite.  Lorsque  Ies  eco* 
Hers  sent  en  cercle  pour  lire  qu  cpeller,  ils  doi- 
yent  porter  leur  nombre  et  putres  marques 
/.     -  .'  r[.     ,..    d'honneur. 
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avail.  When  standing  in  circles,  to  read  or  spell; 
the  boys  wear  their  numbers^  tickets^  pictures^ 
&c,  as  described  under  the  head.  Emulation  and 
Reward ;  and  give  place  to  each  other,  accord- 
ing to  merit,  as  mentioned  ii)  the  account  of  the 
two  first  classes.    ^         ^ 


hi^  ': 


In  reading,  they  read  lines  or  sentences,  and 
sometimes  paragraphs,  in  rotation.  They  are 
required  to  read  every  word  slowly  and  deliber- 
ately, pausing  between  each.  They  read  long 
words  in  the  same  manner,  only  by  syllables : 
thus,  in  reading  the  word.  Composition^  they 
would  not  read  it  at  once,  but  by  syllables  :  thus, 
Com-po-si-ti-on  ;  making  a  pause  at  every  syl- 
lable. This  deliberate  method  is  adapted  topre^ 
vent  those  mistakes,  which  boys  so  often  make 
in  reading,  by  pronouncing  words  wrong  :  add- 
ing or  taking  syllables  at  random,  from  the 
words  in  their  lesson  so  as  to  make  nonsense  of 
it.  A  boy  may  read  the  word,  He^te-ro-dox^  in 
l^aste,  he  may  call  it  Heterodoxy  ;  or  vary  it  in 
any  way  that  haste  induces  him  to  misapprehend : 
but  if  he  read  it  deliberately,  He-te-ro-dox,  pro- 
nouncing every  distinct  syllable  by  itself,  he  can- 
not possibly  read  it  amiss.  This  method,  also, 
accustoms  the  eye  at  once  to  read  the  syllables  in 
every  word,  before  the  word  is  pronounced.  For, 
those  who  are^apt  to  make  blunders  in  learning  to 
read,  this  mode  will  be  found  the  best  remedy. 
We  are  daily  in  the  habit  of  speaking  to  each 
other;  in  so  doing,  we  combine  sy!lables  into 
words,  and  words  'nto  sentences:  bv  which  we 
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d'Witneur^  comme  il  est  dit  dans  Particle  Emula- 
tion, Recompense,  et  chucun  doit  «tre  plac/e  scion 
soq  in^rite. 
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»'  Dans  k  lecture,  Us  Useflt  des  4ignes,  des  phrases 
et  quelque  fois  des  paragTa plies  en  rotation.  I!^ 
doivent  lire  tous  les  mois  lentement,  faisant  une 
pause  entre  chaque  mot.  Us  lironi  les  mots 
k>ngs  de  la  fncme  maniere,  disting'uaat  chaque 
syllabe  :  par  excrople  dans  Ic  mot.  Composition, 
ils  ne  le  liront  pas  d'uu  seul  trait,  mais  par  syi- 
labes,  <;omnie  ce<>i,  Qom-po-si-lj-on,  faisant  une 
pause  a  chaque  syllabe.  Cclte  methode  ^st  ires 
propre  a  pr^vcuir  ces  mepiises  que  font  souvent 
les  enfans  en  lisant^  lorsqu'fls  prononcent  mat  |es 
mots  ;  ajoutant  ou  retranchant  des  syllabes  etour- 
diment,  de  niiinlere  k  retidre  ces  roots  insig'ni- 
iians.  Par  exemple,  un  enfant  lit  le  mot,  H^t«- 
rodoxe,  ayec  precipitation  ;  il  peut  dire  H<6iero- 
doxie,  ou  le  differencier  dc  tout  autre  uianier*?. 
Maiss'illit  posement,  ll«-t6-rordo-xe,  enpronon- 
9&nt  distinctemcnt  chaque  syllabe,  il  n*est  gueres 
possible  qu'il  s.e  trorape.  Celte  ni^thode  accou* 
tume  aussi  Tceil  a  lire  les  syllabes  dans  chaque 
mot,  avaut  que  ee  root  soit  prononc«.  C'est  en- 
core le  meilleur  raoyen,  qu'on  puisse  employer 
pour  ceux  qui  soat  sujets  a  faire  des  fautes,  en 

apprenant  a  lire. 
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make  ourselves  understood .  Thi^  in  combination ; 
but  those  who  combine  syllables  or  words  impro- 
perly, do  well  to  look  back  to  analysis.  Syllables 
are  the  component  parts  of  words ;  those  who 
can  read  syllables  distinctly,  will  soon  learn  to 
combine  them  into  words.  Every  sentence  we 
expre^ ,  ,  is  a  combination  of  syllables  and  words ; 
under  the  influence  of  these  daily  habits,  there  is 
more  danger  of  inattention  in  learners^  to  the 
leadings  principles  of  correct  reading,  than  to  any 
other  circumstance.  I  am  much  indebted  to 
Doctor  Bell,  late  of  Madras,  for  the  preceding 
information  pn  the  subject :  I  have  reduced  it  to 
practice,  and  find  it  does  honor  to  it^  beneyolent 
inventor  ;  to  which  I  have  added  several  valuable 
improvements,  particularly  that  of  the  reading 
spelHng  cards.  ,    . 
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EXTEMPORE  METHOD  OF  SPELLJjVG, 

In  this  method  of  spelling,  the  card  is  used  inr 
stead  of  a  book — the  monitor  assembles  his  whole 
class,  by  successive  circles,  or  rather  semicircles^ 
of  twelves  or  twenties  ;  calling  each  scholar  by 
numbers  ;  so  as  to  begin  at  number  1,  and  go 
regularly  through  the  whole  class.  This  pre? 
serves  a  regularity  in  their  reading,  and  prevent^ 
any  one  scholar  omitting  a  lesson.  At  first  this 
is  troublesome,  and  occasions  some  noise ;  be- 
cause, in  the  minor  classes,  the  monitors aae  ob- 
liged to  call  the  boys  to  read  or  spell,  by  the  list 
of  their  names ;  but,  as  a  number  is  affixed  to  ead* 
n^me,  the  monitors  soon  become  familjar  with  the 
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Dans  ( ette  m^thode  d'cpeller,  on  se  sert  de 
cartons  au  lieu  de  livres.  Le  sous-pr6cepteur 
assemble  successivement  tpule  sa  classe  par  cer- 
cles  ou  j)lut8t  par  ddmi-cercles  de  douze  a  vingt 
person nes,  appellant  chaque  ecolier  de  suite, 
fielon  sen  rang,  de  manipre  a  commencer  par  le 
nombre  i,  et  parcourant  aiusi  regulierement 
toute  la  classe :  cc  qui  mctde  la  ri^gularitc  dans 
leur  lecture,  et  empSche  qu'un  6colier  puisse 
pmettre  de  r^peter  sa  le9on.  II  y  aura  d'abord 
jtin  peu  de  trouble  et  de  bruit;  parce  que,  dan^ 
les  basses  classes,  les  sous-precepteurs  sont  obli- 
ges d*appeller  les  enfans  par  leurs  noms  ecrits  sur 
une  liste.  Mais  comme  cliaque  nom  a  son  nombre^ 
Jes  sous-precepteurs  conna5tiontbien  vite  les  nom^ 
et  les  nombres  des  ecoliers  de  leurs  classes  res- 
pectives^  ce  qui  previendra  toute  difficulte.      .•  . 
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Aussitdt  que  les  ecoliers  sc  sont  places  autour 
du  carton,  le  sous-precepteur  montre  avec  lui 
crayon  ou  une  plume  les  colon nes  qui  doivent 
faire  le  sujet  de  leur  Ie9on.  Le  premier  ecolier 
lit  six  mots,  par  syllabes.  II  n'epelle  pas  les  mols 
en  repetant  chaque  jettre,  maiscn  repetant  d'une 
manieredistincte  chaque  syllabe  de  chaque  mot. 
S'il  conimet  qqelque  erreur,  1  ecolier  suiv^ntdoit  le 
corriger,  sans  qu'oa  lui  disc  quelle  est  Terreur. 
Si  le  second  ne  peut  corriger  le  premier,  on  de- 
mande  au  troisieme,  au  nuatrieme  et  ainsi  de  suite, 
J!'»rrf/f!T!H  et 
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names  and  numbers  of  boys   in  their  re«p€ctiv^ 
classes^  and  ibis  obyi^tes  tliiL' difticull^. 


W 


'-"1*  ■■,.  ^  ^ 


When  the  circle  is  formed  around  their  card 
or  lesson^  the  monitor  points^  with  his  pencil  or 
pen^  to  the  columns  of  spelling  which  form  the 
lesson  for  the  day  The  first  boy  reads  six  words^ 
by  syllables:  he  does  not  speli  the  words  by  re- 
peating each  letter^  but^  by  repeating,  in  a 
distinct  manner^  jsach  syllable  in  every  >vord.  If 
be  commits  any  mistake,  the  next  boy  is  jrcq.uire4 
jlo  rectify  it,  without  being  told  what  the  mistake 
is ;  if  the  second  boy  cannot  correct  the  first,  the 
third  or  foui'th  may  :  in  which  case,  the  schobr 
wlio  rectifies  the  mistake  takes  precedency  of  him 
that  committed  it,  and  receives  his  insignia  of 
merit  at  the  same  time.  In  no  ease  is  a  monitor 
sufi'ered  to  teach  or  tell  the  boys  in  his  circle  what 
the  error  is,  unless  they  should  all  be  equally 
ignorant:  then  it  becomes  his  duty  to  do  it.  This 
is,  in  fia^ct,  each  boy  teaching  himself ;  and  the 
principal  duty  of  the  monitor  is  not  so  mu^ch  to 
teach  them,  as  to  sec  that  they  teach  one  another. 
When  the  boys,  in  the  circle,  have  thus  studied 
their  spelling  by  reading  it,  the  monitor  takes  the 
card  into  his  own  hand,  and  requires  them  to 
spell  and  pronounce  such  words  extempore,  as 
he  repeats  to  them.  In  doing  this,  they  correct 
each  other's  faults,  and  take  precedence  as  be  • 

fore  described.     ..  ^  ^^.„.,  .  ^ 
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et  celui  qui  rorrige  Terreur  prend  place  avant 
ceux  qui  se  sont  trompes^  et  prend  les  marquei 
d'hoiineur  attachees  a  cette  place.  Mais  dans 
aucun  cas  le  sous-pr^cepteur  ne  doit  dire  aux  en- 
fans  quelle  est  I'erreur,  a  moins  que  toute  la  classe 
ne  la  commette,  et  il'est  de  siiu  devoir  alors  de  la 
leur  faire  connattre.  Par-la  les  ccolicrs  s'ensei-- 
gnent  eux-m^mcs^  et  le  principal  devoir  du  sous- 
pr^cepteur  n'est  pas  tant  de  leur  inontrer,  que  de 
voir  a  ce  qu'ils  sc  niontrent  les  uns  aux  autres. 
Quand  les  enfans  d'un  cercle  ont  ainsi  ^pelle  leurs 
le^ons^  le  sous-precepteur  prend  le  carton  dans 
sa  maiUj  exige  de  chacun  d'eux  qu'ils  epellent  et 
prononcent  sur  le  champ  tel  mot  qu'il  leur  donne 
a  repeter.  Dans  ce  nouvel  exercice^  les  enfans 
be  reprennent  egalenient  les  uns  les  autrc«  s'ils 
commettent  quelquc  erreur,  et  se  djevancent  etspnt 
places  d'apr^s  leurs  succes        ,    , ;  .      ,       ,, 
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iii  r.un  >iil>  )i<    ^^  ACCOUNT    ''^  "^'^  '"  ^  '**'*>**• 

M^»J-    •  5  -<"^'M    •  OF    THE  '       »-"     -^IV."«Ivf 

**  '^^    iJfPUOrED  MErriOD  of  IJV^TRdCnON,     -^  "♦'• 
»*^''*»'" ELEMENTARY   PARTS  OF       '>**«?! 

i  It  IS  necessary  to  permisc  a  little  respecting"  tlia 
usual  mode  of  teaching-  arithmetic,  which  many 
of  my  readers  will  remember  to  be  the  method 
in  practice  in  such  schools  as  thev  frequented  in 
enily  youth .  ♦-  •  nw  ew ^ *h*?!ti  « n^y      io-^ ij'»i<|'>t  %  . 

The  sums,  arc  in  many  instances,  set  in  the 
boyij' books,  by  the  master  or  teacher,  at  the  ex- 
pense of  much  pains  and  labour  ;  in  other  in- 
stances, they  arc  copi'  1  by  the  pupil,  from 
Walkingame's  or  some  other  arithmetic.       '  ;^ 

The  boys  are,  or  should  be,  instructed  how 
to  work  their  sums,  in  the  first  instance,  by  the 
master  or  teacher  ;  they  are  then  expected  to  do 
other  sums  of  a  like  nature,  by  the  example 
rthown. 
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This  is  to  be  done  by  them,  at  their  seats  ; 
and  when  it  is  finished,  the  master  or  teacher 
should,  and  in  most  cases  does,  inspect  it,  to 
see  if  done  correctly. 


M     ^*  W-K  *.-l.     * 


Mi 


7t 


%ii3.f  jrft^   AlUTllMETIQUE.      m.v   ;»« 


«^     f, 


U'  •j«''»  *  *        »  #  *«  rffi 
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II  c^t  necessAire  de  rappeller  d'abord  aux  lec- 
teurs  quel  est  le  mode  ordinaire  d'enseigner 
rarithmetiqne  dans  les  ^coles  qu'ils  ont  frequen- 
tees  dans  leur  jeunesse.    r^^^*       .r^^-^-- .-  r>.wi?o« 

Les  regies  sont  le  plus  6ouvent  ecrJtes  par  le 
raattre  sur  le  livre  de  I'enfant ;  ce  qui  absorbe  uui 
terns  considerable^  ou  bien  I'enfant  a  la  peine  de  leg 
copier  lui-m6iiic  de  quelque  livre  d'arithmetique, 

9  "  *         1  '    "*^      f  in  t  I,        .     ■a.     ^     m^U^  ■  w        m  \i  t^     m    w         ut;f   '  r    I    ■        .       r    '    i         ^    —    #    *    -  -l'  ,    .  ,„     ■      ,  »_).r*     '  ,       f  I     ,      •  f        tr 

—  J "  ■    '  j     'l  ■     to"-"       J».  J  ..  '  ,^  .       '  -■'  ■  ,.  .    »  _ 

Le  maitre  dans  le  commericement  doit  ensei^nrr 
a  Tenfant  comment  il  doit  operer  sur  ces  regies  ; 
I'enfant  ensuite  de  lui-m^me  en  fait  de  semblables 
a  sa  place  :  et  !e  maitre  voit  si  elles  srmt  correctcf?, 
lorsqu'il  les  a  linies. 

Mais  cette  operation  d'ajoiUer  on  de  soustraifc, 
par  exemple,  n'est  pas  mecanique,  mais  purcment 
intellectuelk.     On  ne  pent  s'assurer  combien  de 
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But  Ihis  opcmti6n  of  adding  or  jnibtracting;, 
for  iuMtance,  is  intellectual,  not  mechanical  or 
ar'liblc ;  of  course,  we  cannot  ascertain  how 
many  times  a  boy  repeats  his  sum  before  it  is 
brought  to  his  master  for  inspection :  steady  boys 
may  do  it  five  or  six  times,  but  the  idle  and  care- 
less seldom  do  it  more  than  once  ;  here  is  much 
time  lost,  and  a  remedy  adapted  to  the  case  is 
not  in  the  teacher's  power. 
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Again  when  surrts  are  brotight  up  to  tb<*  mas- 
terfor  inspection,  each  boy's  must  be  individually 
attended  to  ;  here  is  another  great  loss  of  inval- 
uable time.  Perhaps,  twenty  boys  have  sums 
ready  for  inspection  at  once,  and  nineteen  wait> 
sit  idle,  or  talk,  while  the  twentieth  is  at  his 
master's  desk,  with  his  sums.  Nor  is  this  all : 
if  an  incorrigible  dunce  happens  to  show  up  his 
sums  first,  and,  as  is  often  the  case,  adds  new 
blunders  to  mistakes,  lie  may  easily  delay  his 
master^  and  tlvc  boys  who  are  waiting  to  follow 
Iiim  in  succession,  for  some  time  ;  aiui  a  few  in- 
stances ot  this  sort,  arising  from  carelessness,  in- 
attention, or  incapacity  on  the  part  of  the  schol- 
ars, will  completely  derange  the  business  of  a 
morning,  and  keep  a  number  of  their  school- 
fellows unemployed.       n-  .  .    /  ^^:r    .,^ 

•    .   ■       '.,•'■.'  '*'..*._  : ' 

Independent  of  this,  it  is  disgusting  to   teach- 
ers of  any  description  to  be  continually  plodding 
over  the  same  ground  of  elementary  arithmetic. 
Sameness  J  in  (very  instance,   produces  lisiltse* 
..  1  -  nesfi 
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foiff  UP.  enffcnt  am*a  rcimss^  sa  r^f^e,  avnnt  de  Id 
ftoumettre  a  rinspoctioii  du  mnitrc  Un  enfant 
diligent  pent  le  ftiire  cinq  a  n\x  fois ;  inais  un 
paresseux  ct  ini'  n^gli^ent  ^e  fera  I'arement  p\\\% 
d'une  foia.  Tout  ccci  ne  pent  que  faire  pcidre 
beaucoup  de  tcmH^  et  il  n'esi  pas  »u  pouvoir  du 
niaitre  d'y  rcmcdier,.  i  r;,M  .ti*.!  ^v-i-  ,*i->Ti  ,i»v 
.;,  •. . ,  ^  .  .  V "Mf  n..i.  ■'■ ,!;«  ''It' 
De  plas^  lorsque  fe  niaKre  examine  Ics  regies 
que  les  enfans  ont  faitcs,  pour  voir  si  elle»  sont 
eorrcctes  ou  non,  il  fuut  qu'il  les  revise  toutes 
s^par^ment ;'  ce  qui  oecasionne  encore  une  perle 
de  terns  tres  cansiderabie.  Peut-^tre  vingt  eco- 
[iers  finissent-ils  kurs  regies  u  lo  fois,  et  tandis- 
que  le  maitre  examine  i  san  pupitrc  la  regl*e  de 
i'un  d'eu-x^  les  dix-neu^  antres-  restent  u  causer  et 
a  nc  rien  faire.  Ce  n'est  pas  tout:  s'il  arrive 
que  celui  qui  monCre  sa  regie  le  preifiier  soit  un 
de  ces  ignorans  incorrigibles,  tel  qu'ily  en  a.  dans- 
toutes  les  ^coles^  et  qu*il  ajoute,  comme  c*cst  le 
cas,  de  nouvelleR  lievues  aux  errcurs  qu'il  a  deja 
faites^  il  peut  prolon^er  le  terns,  que  son  maitre 
lui  donnc^  et  fdiro  nttendre  long-tems  ceux  .qui 
doivcnt  venir  npres  hii;  et  powr  pen  (pie  ceJa 
arrive,  soit  par  nec;iigencc,  ou  inatlention,  ou 
defaut  de  caparite  de  la  part  dps  ecolieis,  ie  mat- 
Ire  eujploycra  une  crole  entiere  pour  ces  seirU 
ecoliers,  et  les  autrcs  dcmcuroront  oisii's^  pendant 
tout  ce  terns. 
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IndependtMnmcnt  de  tout  ceci,  un  prt'ceptcur, 
quel  qu'il  soit,  doit  eprouvcr  biiaucoup  de  desa^ 
gj'ement  d'etre  oblige  de  rebattre  coniinuellemen^ 
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ness;  and  variety  is  ever  productive  of  agreeable 
sensations.  ..  .^    _  ..  .>< 

To  prevent  this  dulness,  I  have  invented  an 
entire  new  method  of  ter  ching  a^'ithmetic,  that 
commences  when  children  begin  lb  make  their 
figures.  The  following  is  the  arrangement  of 
the  ciphering  classes  : 


^..j,.j  ,^(i 


T    ClasSj   I. . .  .Combination  of  figures^ 
?  u.f  2. ..  .Addition. 

•V,  !   >  r  3. . .  .Compound  ditto.  . 
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4. . .  .Subtraction. 
^  v,!',i.  V  5. . .  .Compound  ditto. 
'yt  6. . .  .Multiplication.    - 
7 . . . .  Compound  ditto. 
8. . .  .Division,    'y) 
9. . .  .Compound  ditto. 
10. . .  .Redriction.    >v!'^wfi>  i:    <    <  • 
IL...  Rule  of  Three.       1 
12. ..  .Practice,    rw:  -'h.  :     . 

!  The  first  object  is  to  teach  children  to  mate 
{heir  figures.  In  order  to  do  this,  the  class 
learning. to  make  figures  are  assembled  under  the 
monitor,  in  one  part  of  the  school  by  themselves. 
It  is  to  be  observed,  the  same  boys  who  sire  in 
one  class,  according  to  their  proficiency  in  read- 
ing, are  in  another,  according  to  their  progress  in 
arithmetic  ;  that  when  the  school  is  ciphering,  the 
classes  are  organized  on  the  annexed  plan  of  the 
ciphering  classes  ;  when  they  are  reading,  they 
are  arranged  on  the  plan  of  the  reading  classes. 
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s^ur  les  premiers  princip^s  de  I'arilhrneMquc. 
iL'uniformite  produif.  toujours  I'ennui  ^t  Vinat- 
teiition,  ,«t  la  variete  des  sensatipps^jjtgrjfableft^r, 

^  fPoUr  remfdier  »  tous.  ces  i.ncoqveniens,  j*ai 
myeitl^  une  methode  nouvelle  d'enseigner  I'arith- 
m^tique^  qui  commeBce  eri  niSme,tep>s  que  les 
|n&ns  .«pl)f,enmiit  i  fajre  des  cbifws.  Voici 
rWraQg^enneni  des  classed  de  rarithm^ticjue.  ^^ ;.»,, 

.-  i^i««9e  Jf . .  •  .Combmaison  des  diiffres.  .;|)  ^^,^f 
rrt:.,  ^....Addition.  ,  ^^,,,k,,  „  .:>^iiir^;t 
/£^*^5<)  , V  3* . .  «ld.  dompos^e,  ^  ;  ,^  ,,.1;  ; ?  ,43  'it 
£im;i,'>rj^-j-  '4. . .  .Sto-iistraction. ,  t>.ii  '-iisf^^/  /:  :fJi«vf 
>iT  ^--iji  ,5...  Jd.  c^mposee. «>};^ J,.,. ..,j^ ,,,,.. ^,^,;^ 
sHi';  ^>k[^  6. . . .  MuttipIicMion. 
;f ft  >  '  dv.^  7. .  • . Id.  coKopofiee. 
Uai  t> is      8.  • . . Division. 

9.... Id.  caiTiposee.  , 
10. . .  .Reduction. 
*  '  *'kf» . t>rl  1  •  •  •  .R^fi:le  de  trois.  , 

i    «  -r .  J»»  ••  .Jriutique.  ,.  ,  ^.,  -        ,     ^ 


,  Le  premier  abjet  est  d'cnsGl«;ner  aui'  enfms  a 
faire  des  chiffres.  Pour  y  parvenir  I'on  reuiiit 
separement  sous  irn  soiis-precepteur  tous  les  en- 
fans,  qui  |7  ks  savent  pas  encore  faire.  Ce 
nouvel  arran<4'ement  (ies  classes,  qui  appronncnt 
rarithmefique  se  regie  suivant  ravancement  ties 
^coliers  dans  cctte  branche  d'etude,  sans  egard  a. 
leur  aVancement  dans  la  lecture.  Ainsi  ii  y  a 
deux  divisions  de  classes,  celles  d'arithmetique  et 
celks  de  lecture,     Fn  entrant  a  I'ecole,  le^  enfans, 
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given  in  a  preceding  page.  They  always,  oil 
the  c^.mmencement  of  school,  come  in,  in  theii^ 
different  reading  classes,  and,  when  ciphering, 
afterwards,  seperate  to  their  several  arithmetical 
classes  :  after  having  performed  the  ciphering, 
they  return  10  their  reading  classes,  before  they 
go  out  of  school  This  changing  about  from  class 
to  class,  in  which  three  fourths  of  the  whole 
school  are  concerned,  is  attended  with  but  little 
bustle,  and  no  confusion.  It  is  usually  done  in 
less  than  five  mrinutes  ;  and  the  school  room  is 
so  large,  it  will  take  near  the  time  to  go  round  it. 
If  there  are  any  boys  who  cannot  cipher,  they 
remain  under  the  monitor's  care  for  instruction 
in  readhig,  while  the  others  are  ciphering.  The 
modes  of  teaching  arithmetic  are  so  simple  and 
easy,  that  all  the  boys  in  the  school,  who  can 
read  and  write  text-hand  in  four  letters,  are  put 
in  the  first  ciphering  class.       -^    . . .-. 

It  is  not  uncommon  to  find  boys  thus  instructed, 
who  learn  to  write  m\d  cipher  remarkable  well, 
in  six  months,  wjio  never  handled  a  pen,  or 
were  tauglit  by  any  other  method.  Before  boys 
go  into  arithmetic  it  is  needful  they  should  learn 
to  make  the  figures  :  on  my  plan,  they  learn  to 
make  and  comhtna  them  at  the  same  time.  The 
(lass  of  boys,  who  are  learrning  to  make  their  fi- 
gures, form,  in  the  institution, 

-  i  **  TNE  latST  CLASS  OF  ARITHJUETIC^^*    1«^ 

n*mu'..  ,  ::^,„,,^- 

^'\n  (lie  tuidon  of  this  class,  the  boys  whaconsti- 
■^  ;*  tute 
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ie  placent  s^lon  leur  rang  dans  leurs  classes  dtf 
.  lecture.  Apr^s  avoir  lu,  ils  pas^ent  selon  leur 
rang  dans  leurs  tlasses  d*iirithm^tique  ;  el  apres 
avoir  oper6  et  chiffr^,  ils  reprennent  leurs  pre- 
mieres places^  et  lisent  encore  avant  de  soTtir  de 
r^cole.  S'il  y  a  quelques  ^coliers,  qui  n'appren- 
nent  pas  encore  a  compter,  ils  demeurent  tout  le 
tems  sous  les  soins  des  soiis-pr^cepteursj  qui  leur 
enseignent  a  lire     ^-    .  •  .  .       ^^     j  .^^,  ...;_. 


Par  cette  mcthodCj  j*ai  vu  un  grand  nombre 
d'etffans  bien  apprendre  I'arithmetique,  a  lire  eC 
a  ecrire  en  six  mois.  Avant  d'enseigner  Tarith- 
in^tiquei  au^t  enfahs^  il  faut  qu'ils  apprennent  a 
faire  des  chilfres.  iVapres  mon  plan^  ils  appren- 
pent  a  les  combiner  et  a  les  ecrire  en  m^me  tems. 
Ceuy  qui  n*en  sont  qu'a  ce  premier  degre  d'avan 
cement^  forment  « '{«;iui4)m  4^s   :  sJwTi  «ii' 
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Cette  ctasse  n'a  point  un  nombre  d'ccoli^^rs 
limite.  Au  lieu  de  |eur  faire  ecrire  dans  un  ca- 
hier  les  neuf  chillVes  de  suite,  le  sou«-piecepteur 
prend  une  lont^ue  table  d'additioUj  dans  laquelle 
non  settlement  les  unites  sont  combines  avec  Ic^ 
Unites^  mais  aussi  les  dixaines  avec  les  unites,  ct 
^eur  dicte  en  la  maniere  suivante. 
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tut/^  itj  iive  not  Unittted  to  number :  any  boy^  iot 
whom  it  is  requisite^  is  imra«dtately  placed  in  it.  Ins-^ 
teaii  of  teaching  them  io  make  figures  in  the  order  of 
the  nine  digits^  as  is  usually  «k>ne^  by  Writing  oc- 
casionally in  copy-books,  they  have  each  a  sjate. 
The  monitor  tak«a  a  long  Addition  table^  which 
combines  tiot  only  units  with  unit9,  but  tens  with 
units :  a  thing  in  which  the  pupil  s  greatest  dif- 
ficulty^ as  to  simple  and  compound  Additon^  oc* 
curs.  The  monitor  reads  from  this  table  3      *     - 

>  9  and  1  are  10,  9  and  2  are  11,  &c.  2B  and  1 
are  26,  25  and  2  are  27,  25  and  3  are  28i,  25  ^nd 
4  are  29,  25  and  5  are  30,  25  and  6  are  31,  25 
and  7  are  32,  25  and  8  are  83,  25  and  9  are  34; 
or  other  variMions  of  the  satme  table,    rij  gj^  ^j^hj 

Whferi  these  are  dictated,  each  boy  writes  them 
on  his  slate  :  the  monitor  and  scfnior  boys  in  the 
class  assisting  in  teaching  the  beginners,  to 
make  the  figures,  till  they  can  make  them  them- 
selves.    The  monitof  also  varies  the  table  : 

Take  9  from  10,  1  remcliw  ;  9  from  11,  2 
remain  ;  9  from  12,  3  rcmairt,  &c. 

He  also  uses  the  Multiplication  table,  and 
reverses  it  in  the  same  manner:  6  times 2  are  12, 
2  in  12  6  times. 


In  the  sam«  way,  he  teaches  them  ih^  'Shil- 
lings and    Pence    tables.     The    knowledge  of 
figures  which  the  childien  ac<|nireby  thi^method 
is  ^reat ;  and  the  iinproyement  of  this  class  in 
'  ^'     •  making 


«5 


»  et  1  font  10,  9  et  2  font  )  1,  &c.  25  et  @  font 
07,  as  et  3  font  S8,  35  et  5  font  30,  25  et  7  font 
32;  ou  telle  iiutre  partie  de  I^  tablie  qu*il  yep^v 

•^  '    ^  -  *-  -        ■      ■ 

*^  Le  «ou9^pr^cepteur  et  ks  Pollers  les  plu«  avan^ 
c^  ap-prennent  aux  autres  h.  ecrire  ces  chiffres^ 
JU9<|0  a  ce  quits  le  sachent  faire.  I^e  sou8-prff« 
c^teur  tarie  aussi  h  iah\^  et  tjicjte  : 


»  -li^ '-.,.■' "  'i ■:*■,,  ;■'■'• 


'»<»  Retranchez  9  de  Id  reste  1,  9  de  1 1  reste  g, 
9  de  12  reste  3.  11  fait  aussi  usa^  de  la  multipli- 
cation, et  la  renverse  de  la  m^me  maniere.  6  fois 
2  font  12;  en  1^  combien  de  fois  2,  6,  ijtc. 

•^4v......  i.,.i<{,T.(lr  ««■-■■,-._  ■  —     .V-j'-i--   ir-.-   -       .-,--         -.  -  -  -  •  -J  .    V'  »    ';     -      -  •  ' 


liM  en  ftiit  autant  de«  tables  de  ehelins  et  de 
deniers.  Par  ce  moyen  ils  appicnnent  rapider 
meat  a  faire  leura  chilfres.  11  est  vrai  qu'on 
leur  dicte  tout  ce  qu'ils  pnt  a  faire:  mais  ils  n'en 
at^qui^reiit  pas  mains  Thabitude  d'ecrire  des 
rhffFres  :  et  leur  repeter  sans  cesse  diflFerentes 
CO)    littainopi   de  valeur  est  Je  rpeilleur' moyen 
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making  the  figures,  does  much  credit  to  the  cJass 
and  teachers.  It  is  true,  the  clf^s^  are  told  all 
they  are  to  do ;  but,  in  doing  what  they  are  bidden, 
they  acquire  a  ready  knowledge  of  the  figures  ; 
whilst  they  are  insensibly  led  into  the  habit  of 
giving  attention  to  all  they  dp,  and  taking  pains 
in  domg  it.  By  making  their  figures  so  many 
times  oyer,  they  unavoidably  atta^q  freedom  in 
making  them  ;  ;itid  this  is  the  best.^tep  that  can 
possibfy  be  taken  to  faciliti^te  th/eir  improvement 
in  the  next  stage  of  their  progress  in  arithmetic. 

The  same  variation  and  tables,  without  the 
total,  or  answer  to  the  monitor's  question,  ap- 
plies to  Subtraction,  Multiplication,  Division, 
and  the  Pence  and  Shillings  tables.  This  me- 
thod of  instrujction  has  also  ^  counterpart :  an 
arithmetical  table  of  this  kind,  applied  |to  the 
first  four  rules,  without  the  amount  of  each  com- 
bination annexed,  is  placed  on  the  wall,  or  other 
convenient  place.  In  the  former  instance,  the 
monitor  told  the  class,  9  and  9  are  18,  and  they 
wrote  it.  He  now  sub-divides  the  class  ;  and 
they  assemble,  successively,  in  circles  of  twelve 
boys,  around  the  tables  of  figures  on  the  wall. 
They  have  their  numbers,  insignia  of  merit,  prizes, 
&c.  as  in  other  divisions  of  classes.  The  monitor 
then  puts  the  quevstion  to  the  first  boy — How 
much  are  9  and  4  ?  and  .the  boy  is  exf^cted  to 
tell  the  amount — 13.  If  he  cannot  answer  cor- 
rectly, the  monitor  puts  the  question  to  another 
boy,  till  he  finds  one  who  can  :  and  he  takes 
precedence,  and  the  badge  of  merit  from  the  boy 
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qu^ou  puisse  employer  pour  faciJiter  leurtf  pro- 
gres  fyturs  d^ii8  le  Cjilcul.     .....    _  . ,    ,,    ,,.    ,j 
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^^Les  memes  prooedes  s'tippliquent  aux  tables 
de  Soustraction,  Multiplication,  Division,  de  che- 
lins  et  de  deniers.  Cette  methode  d*enseig;iiC' 
ment  est  variee  com mc  suit :  I'on  ftuspendf  an 
raur  une  table  arithm^tique  des  qwatre  premieres 
r^les;  raais  qui  li'indique  pas  iessommes  totales, 
ou  la  valeur  de  chaque  /CombinaisoH.  En  pre^ 
mier  lieu  le  sous-prlcepteur  disaiC  aux  i6coliers 
9  et  9  font  18;  les  enlkns  i'^crivarent  ensuite 
sur  Tardoisc.  Maintenant  11  sous-divise  sa  classe, 
et  place  les  ecoliers  douze  par  doi'ze  autour  de 
la  table  arithmetique.  lis  portent  leur  nombre, 
leurs  marques  de  distinctions^  &c.  comme  dans 
les  classes  de  lecture.  Le  sous-preceptcur  de- 
mande  alors  uu  premier  enfant  corabien  font  9 
et  4?  S'il  repond  13,  tout  est  bicn;  s-il  Se 
trompe,  la  question  est  mise  a  I'ecolier  suivant, 
et  ainsi  de  suite  ;  jusqu'a  ce  que  I'un  deux  re- 
pondant  correctement,  dcvienne  le  premier  et 
re^oive  la  marque,  qui  le  distingue.  Le  sous- 
precepteur  appelle  lour-a-tour  par  sous -divisions 
tous  les  enfans  de  sa  classe  pour  r^poiidre  si  des 
questions  semblables,  et  analogues  a  la  le90n 
qu'ils  ont  ecrite  le  meme  jour  sur  I'ardoise  :  et 
il  varie  ses  questions :  par  exemple,  combien 
font  9  et  9  ?  retranchez  9  de  18,  combien  reste- 
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wi*o  is  unable  to  answer  the  question.  The  boy^i 
in  this  class  are  called  put  ,ip  successive  compa- 
aicsof  twelve  each,  to  answer  questions  x)f  this 
nature,  applicaiory  to  the  similar  lesson  thej/ 
have  that  day  been  performing  on  the  slate  ;  and 
he  varies  the  questions,  as.  How  much  are  9  and 
9  ?~Htake  9from  18 — what  ricmains  ?-^How  Biucb 
are  9  times  9  ?^-How  many  times  9  in  81? 
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\yn  Whiltit  one  company  of  twelve  boys  (the  num- 
ber nee^  not  be;  restricted  to  twelve,  but  it  can 
haidly  be  more  than  twenty  with  propriety)  are 
perfoi'itiin^ftlmtailk,  the  remainder  of  the  cL^ss 
4jontinue  at  thieir  seats,  writing  what  the  monitor 
dictates,  till  the  fii^st  division  of  twelve  have  fi- 
^lished  their  lesson.  Then  another  division  g^oes 
0uty  to  the  tsapie  Lesson  oii  the  card  ;  and  they 
return  to  write  on  the  date.  This  is  done  every 
da^,  till  the  whole  class  has  performed  their  les- 
son both  ways.  This  methcNi  served  as  an  intro- 
duction to  Nunieration,  which  it  will  be  seen  in 
l:he  ^equel^  is  only  taught  in  a  practical  way,  i-d 

A  J  The  next  is  the  Simple  Addition  class.  Each 
boy,  iai  every  ciphering-  class,  has  a  slate  and 
pencil ;  and  we  may  consider  that  the  subject, 
iiow  bi^fore  us,  relates  to  the  best  method  of  con- 
veying the  knowledge  of  arithmetic  to  those  ivho 
.are  unacquainted  with  ijt.  They  usally  begin 
with  small  s^ums,  and  gradually  advance  to  larg- 
er ;  hut  boys,  who  have  been  well  instructed  in 
the /preceding  class,  are  pot  only  quaiiiired  for 
this,  but  have  a  foundation  laid  for  their  future 

-    .1  proficiency 
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t-il  /    combicn  font  9  fois  9  ?    en  81  aombien  d« 

'i/li  'thj^.U  flh'ff  f("»)i  »/ >  !•  )n'>n   H  r')Uui!  /iwuaon 

Tandis  qu'ane  pattie  des  eni\ins  repond^nt  i 
ccfjr  questions,  les  autrcs  continuont  d'ecrire  sur 
rantoisd  les  regies,  que  leur  dicte  le  sous-pr^cep- 

La  ciafisc  suivante  <ist  celle  de  I'addition  simple. 
Chaque  enfant  a  son  ardoisa  et  son  crayon  ;  ^t 
je  crois  que  la  methode  d'enseii^nemcnt  qu'on  y 
suit,  est  la  nfteilleufe  coiinue  pour  apprendre 
I'arithmetique.  L*on  commence  par  faire  ad* 
ditioner  de  pctites  sommes  et  ensuite  de  plus 
grandes.  Les  enfans  qui  ont  prolite  dans  ]a 
classe  precedente,  sent  en  etat  de  faire  des  pro- 
gTes  dans  celle-ci,  commedans  toutes  celles  qui 
suivent.  Le  sous-precepteur  dc  la  classe  a  un 
livre  dans  lequel  soiit  Writes  les  donnees  des 
sommes^  que  doivent  fnirc  les  ecoliers,  et  il  a  un 
autre  livre  qui  contient  \v  resultat  de  ccs  donnees. 
Tout  enfant  qui  sait  un  pen  lire  et  compter  est 
aussi  capable  de  remplir  ce  devoir  quo  le  prin- 
cipal sous-precepteur.  L'enfant  qui  lit  et  dicte 
les  donnees^  ne  peut  demeurer  oisif:  toute  la 
classe  le  serait  avec  lui,  et  le  mail  re  s'en  appcr- 
cevrait.  En  enseig-nant  aux.  autres  il  s'instruit 
lui-meme#    . 
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proficiency  in  every  branjch  of  antlauetic.  As  the 
reader  will  observe  the  whole  of  Ihit)  mctliod  oi* 
teaching  is  closely  connected  with  writine :  it 
not  only  unites  u  mental  exertion  with  itscli,  but 
always  renders  tliat  menial  exertion,  however 
creator  8ii>all,  visible  to  the  teachpr  ;  and  en,a(bl/s 
him  to  say,  with  certainty,  that  liii  pupils  have 
perforimed  their  business.  The  monitor,  or  subor- 
dinate teacher  of  the  class,  bus  a  written  boo|c  of 
sums,  which  his  class  arc  to  do  ;  and  he  bus 
another  written  book,  containing  a  key  to  those 
sums,  on  a  peculiar  plan,  which*  will  be  describ- 
ed;, and  which  fully  shows  how  they  are  to  be 

In  the  first  place,  when  his  class  are  seated, 
he  takes  the  book  of  sums — suppose  "iie  first  sum 

(No.  I.)  ritkfi  >>.  2793^..;^  J^i'^lb*  ^«fife>'Vv^ 

.^.4i   ♦»>?>{ffiAb  ^^>i   «'.     8679    ;/  Hop'il   Pfrtfih  'rivij 
rtfi  A  ti  f)  ewioi^Vi    14327.     ^^^^j  '<rt»p\«'>mnH)i* 

im  1 :?)« fitb^t  ^:H  <        54904  iji,  NmYf^ u  im*h 

''  He  repeats  audibly  the  figures  27,935  and 
each  boy  in  the  class  writes  them  ,'  they  are  then 

inspected, 

*  Any  boy  who  can  rrnd  and  nunirrnte  a  lillle,  ii  nble  to  peiforth 
tki§  iluly  as  well  as  the  principal  mrtniior.  The  boy  who  read*  the  sam 
cannot  be  idle  :  if  he  i»,  the  whole  clusi  must  be  so  too  ;  aud,  nhllst 
tciK'biRf  others,  he  is  rapidly  improving  himself. 
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•  Lea  enfans  places,  le  soui-pr^epteur  prcnd  \t 
iJYre  des  donnces  et  les  Ikit  6crire :  par  cxemple, 
la  r^gle  Buivante  :  ^  .. 


»' 


.J.:    (N«  1.)      27,935    u  bwi*  ,<>»  -.li;  <M:>.tk  T  ■ 
•  •  8,679  \  *  r  .,- .      ^    jji'ju 

.4U''y:j^iP^>^^    i'i  htui  .-yvPt^tfi  tub.  V'^c^^t 

'  II  dide  a  haute  voix  27,935,  les  enfans  Ics 
ecrivent,  et  leurs  ardoiscs  sont  inspectees ;  il 
dicte  successivement  chaque  soinme,  et  voit  a  ce 
que  toutes  soientcoprectenient  eciites. 

.:ifM     v4^'  174;  ♦•  ban  ,^[  'i'tii  ^*     JK  X*  -j-U'  c)  hi;;;  <. 
II  prend  I'autre  volume  et  lit  com  me  suit : 

iff   IJ.O  *   fff«'i<«i 
^'   (ilifi  iif ft  PREMIERE   COLOGNE/ i^  hsimii:>  I  - 

^^""^  7  et  9  font  16,  et  3  (qnt  19,  et  5  font  24.  Ecri- 
vez  4  sous  !c  7  et  ri»^:.iez  2  pour  la  colon ne  sui- 
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inspected/  and  if  done  correct,  lie  dictate^  the 
fi^jref,  3^,963,  which  are  written  and  inspected 
in  like  manner  :  and  thus  he  proceeds  till  etery 
boy  in  the  class  has  the  sum  finished  on  his  slate. 
He  then  takes  the  key,  and  reads  as  follows : 
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FIRST   COLUMN. 

7and9arel6,  and  3  are  1 9^  and  5  are  24. 
Bet  down  4  *  under  the  7j  and  c^rry  2  to  the 
nea^t.  . 

This  is  written  by  every  boy  in  the  class,  in- 
spected as  before,  and  then  he  proceeds. 
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\      SECOND   COLUMN. 

2  and  7  are  9,  and  6  are  15,  and  3  are  18>  and 
2  i  carried  ^e  ^.     Set  down  0  and  carry  2  to 

3  and  6  are  9,  and  9  are  18,  and  9  are  27,  and 
2  I  carried  are  29.     Set  down  9  and  carry  2. 


•t*»+f  t^<a5lli>  ' 
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FOURTH  COLUMI^. 


4  and  8  are  12,  and  3  are  15,  and  7  are  22,  and 
2 1  carried  are  24.     Set  do>irn  4  and  carry  2. 
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FIFTH 


*  Wfar^  the  Iracher  read*^  let  doivo  4  under  the  7  and  earry  3  to  (he 
neit.  (he  lSid»,  vr^»dre  fosptciiiiK  (he  mabDer  io  wh'fchihe  boysio  this 
clBM  ftrf^riii  (beir  bubm,  tee  (hat  each  koy  writes  down  tb«  T  ander  the 
4,  and  that  they  do  (he  laide  with  theainoiin(  {  to  be  let  dpwa  in  every 
succeeding  columo. 
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vante  :  les  enfans  I'ayant  6crit,  il  inspecte  lenrs 
ardoises  et  continue.        .  ,  ,         ,.        .^  ,  ' 


•b7u*.    '''•^'^i-sECONDii^'ccfedNNE."-^'  ^'^  ^''^''^■' 


Mf.j    i>/«fs    b'm- 


'c'^l      /.■.><  ■/"H,* 


3^7  font  9,  et  6  font  15,  et  3  font  18,  st  2  de 
ratennfl  font  ^.  Ecrivez  0  et  retenez  IB  pour  la 
c<»kmne  suiyante. 
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3ei  6  font  ^,  et  9  font  18,  et  9  fx^nt  27  «t  2 
de  r«tenu8  font  ^9.    £crivez  9  et  jetenez  2. 

VU^UMSilir-    IJUA^IClilE  >COiLONNB.      ?*>-•; 'stu-ii't  i*iil 

4  et  8  font  12,  et  3  font  15,  «t  7  font  22,  et  2 
de  retenus  font  24.     £crivez  4  ct  retenez  2.  ^  «  -?& 

'>HiH,-,'^'^M.-v      cinqcxeMe  colonne*    .  U'"^^'^^  A.K'i-a 

1  et  2  font  3,  et  2  de  retenus  font  SwI^'^h  ::)-ii  ^t^ 

Total,  en  chifFres,  54,9041b8.     Tolal,  en  mots, 
CHiqUMnte  qiiatrc  miJle  neuf  cent  quatre  livrts.  d  > 
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.  i  and  2  arc  3,  and  2  I  carried  are  5. 
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Total,  in  figures,  54,9041bs.  Total  in  words, 
fifty-four  thousand,  nine  hundred  and  four 
pounds. 
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5  The  whole  of  a  sum'  i«  written  in  this  manner, 
by  each  boy  in  the  class  ;  it  is  afterwards  inspect- 
ed by  the  monitor  and  frequently  by  the  master  ; 
and  it  is  a  method,  in  particular,  well  adapted  to 
facilitate  the  progregi  of  the  scholars  in  the  ele- 
mentary parts  of  arithmetic. 

il  Its  ^ek>d  effects  are  deducible  from  principle, 
as  well  as  practice.  For  youth  to  be  conversant 
in  arithmetic,  it  is  needful  that  the  most  frequent 
combinations  of  figures,  which  occur  in  the 
first  four  rules,  should  be  familar  totheir  memory. 
Now,  the  frequent  recurring  of  one  idea,  if  sim- 
ple and  definite,  is  alone  sufficient  to  impress  it 
01!  the'rtiemory,  without  setting  down  to  learn  it 
asatadc:;  and;  in  the  method  of  tution  just  des- 
cribed, every  hoy  is  obliged  to  repeat  it,  at  least 
|;v^'ice.  First  the  impression  it  makes  on  his 
mind,  when  listening,  to  his  monitor's  \oice,  and 
the  repetition  of  that  impression  when  writing  it 
on  the  slate.  When  a  certain  quota  of  su^s  are 
done,  the  class  bcgijis  anew  :  and  thus  repeti- 
tions gladly  succeed  each  other,  till  practice  sii- 
eures  improvement,  and  removes  boys  indivi- 
«3ually  into  other  classes,  and  superior  rules, 
.     _  wheA 
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Chaque  ecolier  doit  ^crire  ainsi  toute  la  somtie 
le  sous-precepteur  la  revise  ensuite^  et  souvent  h 
maitre  Iui-m6me.     C'est  une    methode   qui  n>e 
paroit  eminemnrent  utile  et   propre  k  faeiliter 
i'etude  des  premiers  clemens  de  rarithmetiqiie. 


'■>■  j 


!  <' 


J 


r\,u. 


Quelques  reflexions  peuvent  faire  seiutir  ia 
bonte  de  cette  methode  dont  I'experieiice  m'a 
fait  connailre  r«xceHence, 


•*tf\>'\     ,•  A 


i!;u'*^0  jn;::.  :■'  -'"^^mv^vu     viirtjcr;; 


,.r       .?v...,i. 


F   ■f'f-t.*^    '  I   ^  jfJ    ■ 


'  Pour  que  la  jeunesse  fasse  des  progres  rians 
rarithmetique,  il  faut  que  les  coii)binp.isofl$  de 
chiffres^  qui  se  presentent  le  plus  souvent  dans 
les  quaire  premieres  reglesy  leur  deviennent  ires 
familieres.  Or  le  retour  frequent  d'u^ne  m^ine 
idee,  suffit  pptrr  la  graver  dans  la  memoire^  sans 
que  Tecolier  soit  oblige  de  s*en  faire  une  etude, 
de  I'apprendre  comme  une  le9on:  et  dans  Ik 
methode  que  je  viens  de  decrire,  chaque  ecolier 
est  oblig^  de  s'en  occuper  an  moins  deox  fois  : 
d'abord  par  TimpTession  qtt'elle  lui  fait  dans  i'tjs- 
pritj  lorsqu'il  entend  la  voix  du  sous-pretepteur  • 
en  second  liou  par  la  repetilioii  de  eette  menie 
impression^  lorsqu'il  ecrit  sur  son  ardoise  ce  quit 
a  eiitendu.  Qaand  la  classe  a  fini  un  ceftafn 
nombre  de  sommes,  c'le  en  recommence  de  iwth 
velles;  et  les  sonimt  i  se  succedant  ainsi  les  uncs 
aux  autres,  ne  peuvent  qu'exciter  I'atterition  des 
ecoliers,  jusqu'a  ce  qu'ils  aienl  acquis  assez-de 
J :;..;!  .■  pratique 
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ivhen  each  b6y  lids  a  Suitable  prize,  which  otir 
established  plan  appropriates  to  the  occasion. 

"  'Multiplication  is  easily  attained  )by  this  me- 
thod *  and  th6  use  which  id  made  of  the  Multi> 
plication  table  in  general,  as  an  auxiliary  to  the 
memory  in  acquiring  this  rule,  is  a  cogent  rea- 
son in  ifavor  of  the  method  I  suggest  to  public 
notice,    '-fiw^fmm^i^q  ^-ft^i/':  .■•■■'{.j;4*Mip 

In  the  tristanee  of  dtetirtingthei figures  27,985, 
and  any  other  variations  after  the  same  example, 
.the  scholars,  by  writingf,  acquire  a  thorough 
knowledge  of  Numeration,  expressed  both  in 
words  and'^gures,  without  paying  any  attention 
to  it  as  a  separate- rvile.  In  fact,  NijiiDeffation  is 
most  effectually  learned  by  the  scholars  in  my 
institution,  not  froiti  the  fituidy,  but  by  thetprac- 
tice  of  it  ;'  and  I  may  add,  almost  every  .  other 
branch  of  khowJeclge,  taught  in  •  the .  different 
classes,  is  acquired  in  the  same  easy  and  expe- 
ditious  way.       "Y"      /'»"      inMI,.*,,     .  ..if  r<i^0v|jl!»  *    -^  ; 


.-ff-:' 


■L}     .:y^:,-  Ah-^ii  ':!' 


'f, 


''ii^'^dV 


The  boys  vie  witfi  eadv  othei*  in  writing  their 
sums  neatly  on  the  slate,  and  their  practice  and 
improvement  in  writing  iis  greatly  increased'  by 
this  means .  ,   - ,-i- .  ^ » 


'? 


Beforethe  introduction  of  this  method,  I  had 
found  it  needful  to  employ  the  senior  boys  as 
teachers  of  arithmetic  :  and,  when  their  iiiiprove- 
tnent  in  the  lower  rules  was  desirable,  a  mare 
honorable  and  efficacious  mode  coiild  not   be 

adopted  ; 


fi 


t-   -tmr^j 


fyraliqiio.  pour  pouvoir  monfer  a  dcs"  classes  plifs 


hautes  ct  etudter  d'aulres  regies. 


:'-»'* 


n  apprend  facilemeht  la  mill lipHcal  ion  pat 
cettc  methodc,  et  I'usage  que  Pon  fait  dans  Ics 
autres  ccolea  de  la  table  de  multiplicalion  pour 
aider  a  la  memoire,  est  une  raison  de  plus  a  I'ap- 
piii  de  la   methodc  que  je  sug'gerc.    ,  ^ 

Dans  rexempl6  que  j'ai  citCj  qui  est  de  dieter 
les  chifFres  27,935  ou  tout  autre  iiomI)rej  Ics 
(6coliers  en  ecrivant  acquicrent  une  parfaite  con- 
naissance  de  la  numeration^  exprimee  en  mols  ou 
en  cbiffres.  Sans  lui  porter  aucune  autre  atten- 
tion comme  une  regie  separ^e,  Dans  le  fait, 
les  ecoliers  dans  mon  institution  apprennent  la 
numeration  plus  efficacement  par  la  pratique 
que  par  I'etudc  :  et  j6  puis  ajouter  qu'il  en  est 
ainsi  des  autres  differentes  branches  d'enseiijne" 
ment.  Les  ecoliers  cherchent  a  se  surpasser  les 
tins  les  autres  en  ecrivant  leurs  regies,  du 
mieirx  qu'il  leur  est  possible  ;  ce  qui  ne  peut  que 
les  perfectionner  dans  I'art  d'ecrire. 

Avant  rintroduction  de  la  metliode,  que  \<* 
decriSj  je  trouvais  necessaire  d'employer  leK  an- 
ciens  ecoliers  pour  montrer  rarithmetiquc  an\ 
autres*  et  aussi  longtems  qu'ils  n'etaient  pus 
asse2  avances  pour  posseder  parfaitemcnt  leiu-^ 
premieres  regies,  il  me  sembluit  que  je  ne  pou- 
Vaisme  servir  iWm  moyen  plus  honorable  pour  enx 
et  plus  propre  ales  exciter  aTetude,  Maislors" 
ijue  lours^  ptowrAs  etaient  te1s,  qw'ils  n'avj)ient 
""    ■  G        .  plus 
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kdopidi;  but  when  proficiency  was  such  ais 
rendered  it  needless^  it  was  time  not  so  usefully 
employed  as  it  might  be.  This  I  saw  witn 
regret;  and  have  the  pleasure  of  seeing  the  difil- 
cuTty  removed  by  this  improvement.  , 

it  must  be  obvious,  that  it  a  boy  had  studied 
tnd  attained  a  quickness  in  addition,  and  was  to 
repeat  it  before  me,  in  the  usual  way^  to  sho\t 
his  improvement,  the  key  to  the  preceding  sum 
tomprises  the  substance  of  what  he  woufd  ex- 
press ;  and  if  I  were  to  take  a  scholar,  unacquaint- 
ed with  arithmetic,  8(nd  show  him  minutely  how 
he  was  to  work  the  sum,  the  key  contains  not 
only  the  substflnce  of  what  I  should  express,  but 
^Iso  the  same  of  any  other  teacher  in  like  case. 

fiy  this  means,  siny  boy  of  eight  years  old, 
who  can  barely  read  writing,  and  numerate  well, 
is,  by  means  of  the  guide  containing  the  siims, 
and  the  key  thereto,  qualified  to  teach  the  firsC 
four  rules  of  arithmetic,  simpile  and  compoundf, 
if  the  key  is  correct,  with  as  much  accuracy  as 
mathematicians  who  may  have  kept  school  fot 
twenty  years . 


Perhaps  it  is  not  reasonable  to  expett  much 
invention  and  intellectual  exertion  from  boys, 
whose  talents  are  yet  in  embryo  ;  but,  when  the 
line  is  drawn,  they  can  abide  by  it.  Boys,  in' 
general,  are  excellent  agents,  in  whatever  they 
are  equal  to  ;  and,  ixi  this  case^  VLQilun^  iA  left  to 

their 
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JjIus  besoin  de  Ics  ctudier,  J'ai  vu  avec  legr^l 
t{uc  le  terns  de  ccs  ecoliers  n'kait  pas  aussi  uti  le- 
nient employe  qu'il  aurait  pu  I'^tre  a  d'aiUrcs 
etudes.  J'ai  le  plaisir  de  voir  drsparattre  cet 
inconvenient  dans  mon  nouveau  plan  d'educa* 
tion. 

II  est  clair  que,  si  trn  enfaitt  a  etudie,  et  qu'fl 
ait  acquis  un  certftin  degre  de  facilite  dans  I'ad- 
dition,  qu'il  la  repete  devant  moi  dans  la  maniere 
ordinaire  pour  montrer  quels  sont  ses  progres  ; 
le  livre  qui  contient  le  r^sultat  des  sommes  ccm- 
prend  en  substance  tout  ce  qu'il  pent  me  dire  de 
{'addition.  Et  si  je  prelnds  un  enfant,  qui  n'en- 
tende  nuU^ment  Tarithmetique,  pour  lui  montrer 
en  detail  comnVent  il  doit  additioner  des  nombres, 
le  livre  de*)  r^sultatsf  contieYi't  en  substance  non 
seulement  tout  ce  que  je  pourrai  lui  en  dire, 
mais  encore  tout  ce  qu'un  autre  maitre  lui  pour- 
i^a  dire.  Ainsi  un  enfant  de  huit  ans,  pourvu 
qu'il  puisne  Hre  les  valeurs  ecrites  en  chiffres,  » 
f'aide  des  dleux  fiVres  dans  lesquels  sont  ecrits  les 
dontieeset  les  resultats,  peut  enseigner  les  quatrc 
premieres  regies  de  I'arithmetique  avec  autaiil 
d  exactitude,  que  le  ferait  un  precepteifr,  qui 
Aurait  tenu  une  6col6  deptfis  vingt  ana. 

Il  n'est  pcut-etre  pQ.s  r^isonnablc  d'exigerteau- 
Coup  d'invention  et  de  jugement  de  la  part  des 
enfans,  dont  les  talens  ne  dent  pas  encore  de- 
Velolppes.  Mais  quand  une  fois  on  leura  trace  la 
foute,  lis  sont  en  etat  de  la  suivre.  En  general 
les  enfiiHS  montreiit  beaucoup  de^  facilile  da:ns 
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their  discretion,  and  they  cannot  err,  without 
they  go  to  sleep,  or  do  it  for  the  purpose. 

^  Here  is  a  positive  certainty  to  the  teacher,  that 
every  boy  in  the  class  is  employed,  and  detection 
follows  a  disposition  to  idleness  as  soon  as  it  exists; 
that  none  sit  idle  while  others  are  waiting  the 
master's  partial  instructions ;  and  that  three  times 
the  usual  quota  of  sums  are  done  and  repeated 
by  every  boy.     "^M^  n  ftx^Jii'o^^^q^rk  4rffV^|>   /r«v?!' 

Some  examples  of  siims,  in  the  succeeding 
classes,  are  added  ^—I  propose  soon  to  publish 
a  collection  of  sums,  with  appropriate  keys,  for 
the  use  of  schools. 'jr/|u:  tin      .     ';r>  ;»^>4i » 

• -■      ■•■,;>''•/','[-,   •(    EXAMPLES,    'tjf's^.  >j^,li   p/ji  ■•*.' 
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■"'   '''    839 

11 

'  "^^■^^■*''  237 

16 

:-;  1.   4gg 

10 

118 

9 

638 

17 

2117 


;n-(U;^ 


:f  and  |  make  :|,  and  |^  niiakcs  Id.  and  f  make 
If,  and  ^  make  21 — set  down  ^  under  the 
farthing's,  and  carry  2  to  the  next.  ^  ^^  -?-' 


,  i«  •■>-■■«■>, 
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7  and  8  make  15,  and  9  make  24,  ^and  1  make« 


25 
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tout  ce  qui  n'est  pas  au-dcssus  de  leurs  forces  ; 
et  dans  ce  cas-ci,  on  ne  kisse  rien  a  leur  discre- 
tion, et  ils  ne  peuvent  ne  tromper,  a  moins  qu'iU 
nc  veuillcnt  dormir,  ou  qu'iis  ne  Ic  fassent  a 
dcsscin.  ..,,  , 

De  plus  le  precepteur  est  assure  que  chaque 
ecolier  est  sans  ccsse  occupe:  qu'il  d^couvrira 
sur  le  champ  celui  qui  aura  la  moindre  disposi- 
tion a  la  paresse :  que  persoune  ne  reste  oisif^ 
taudis  qu'il  donne  des  instructions  i  quelques 
uns  d'entr'cux :  ct  que  chacun  d'eux  fait  et 
repete  trois  fois  le  nombre  de  sommes,  qu'il 
l^rait  dans  I'usage  ord'naire. 

Apres  I'addition  simple,  on  en  vient  a  I'addi' 
tion  composee.      -    ■  ^r    ■"      .-    -.  -  * 

EXEMPLES, 


£639  11 
237  16 
482  10 
118  9 
638  IT 

4 

£2117  6 

li 

FARTHINGS. 

i;  et  ^  font  f,  et  \  font  Id.  et  i  font  l|d.  et 
^  font  2^d.— je  pose  ^  sous  les  farthings  et  jc 
retiens  %  pour  les  deniers. 


>■«  *iA'/-Mr    ^-^ 


DENIERS. 


.*.»»->   •*- 


7  et  8  font  15,  et  9  font  2^,  et  1  font  25,  et 
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25,  and  10  make  35,  and  2  I  carry  make  37. 
37  pence  are  3  shillings  and  1  penny — set  down 
1  under  the  pence,  and  carry  3  to  the  next. 

SHILLINGS. 

*>■  7  and  9  make  16,  and  6  make  ^,  and  1  makes 
23,  and  10  make  33,  and  10  make  43,  and  10 
make  58,  and  10  make  63,  and  3 1  carry  make  ^. 
6(0  shilling;8  are  3  pounds  6  shillings— set  down 

6  under  the  shillings  and  carry  3  to  the  next. 

'  i'  ■  I      i-  ■'.  •■      ■  ■ 

POUUDS,    FIRST   COLUMN. 

8  and  8  make  IG,  and  2  make  18,  and  7  make 
25,  and  9  make  34,  and  3  I  carry  make  37 — set 
down  7  ^nder  the  8^  and  ciarry  3  to  the  next. 

SECOND   COLUMN. 

3  and  1  make  4,  (ind  8  make  12,  and  3  maj^e 
15,  and  3  ^ake  18,  and  3  I  carry  make  21 — set 
down  1  under  the  3,  and  carry  2  to  the  next. 

THIRD  COLUMN. 

6  and  1  make  7,  and  4  make  11^  and  ^  make 
13,  and  6  make  19,  and  2Ic^rry  makie  21 — s^t 
down  21. 

Total  in  figures,  £2117/.    6s.  ^d. 

Total,  in  words,  two  tl^ousand  one  hundred 
and  seventeen  pounds,  six  shillings,  and  ope 
penny  farthing. 

''      SUBTR4CTI0N. 
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10  font  35,  ct  2  de  retenus  font  37.  37  dcniers 
font  3  chelins  et  1  denier— rje  pose  I  sous  les 
deniers,  et  je  retiens  3  poup  lee  chelins, 

PHEUNS. 

7  et  9  font  16,  et  6  font  22,  et  1  font  23,  et 
10  font  33,  et  10  font  43,  et  10  font  53,  et  10 
font  63,  et  3  de  retenus  font  66.  66  chelins  font 
3  louis,  6  cheiins---je  pose  6  sous  les  chelins,  et 
je  retiens  3  pour  les  |ouis,  ;  * 


r'   s 


liOUIS^    PREMIERE  COLONNB, 

8  Ct  8  font  16,  et  2  font  18,  et  7  font  25,  et 
9  font  34,  et  3  de  retenus  font  37,— je  pose  7 
sous  le  8  et  je  retiens  3  pour  la  colonne  sui« 
vante. 


h 


-fr 


6EC0NDE  COLONNE 


3  et  )  font  4,  et  8  font  12,  et  3  font  15  et  d 
font  18,  et  3  de  retenys  fopt  2},— je  pose  1  sous 
le  3  et  je  retiens  2.       , 

TROISIEME  COLONNE. 

6  et  1  font  7,  et  4  font  1  J,  et  2  font  13,  e^  6 
font  19,  et  2  de  retenus  font  21,— je  pose  21. 

Total,  en  chiflFres,  £2,117    6     1;^. 

Total,  en  mots,  deux  mille  cent  dix-sept  Iquis^ 
six  chelins,  un  denier  et  un  quart.       ^  ^  -^  ^  ;♦. 

G  4  SOUSTRACnON. 
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V.    ^-r.i   t     c.,,^      (57843789     -^   ■^■'^'^*^'  '  ■'"    ■■' 
■     ;^iUr^HM     16754899    ^^'  ''^  '■"-'  ••'"'" 


51088890 


.  Take  9 from  9,  0  remains — 9 from  8  I  cannot: 
borrow  10  and  say,  9  from  18  and  9  remain — 
carry  1  to  the  8  is  9—9  from  7  I  cannot ;  bor- 
row 10  and  spy,  9  from  17  and  8  remain — carry 
1  to  the  4  is  5 — 5  from  3  I  cannot ;  borrow  10 
and  say^  5  from  13  and  8  remain — carry  1  to  the 

5  is  6 — 6  from  4  I  cannot :  borrow  10  and  say 

6  from  |4  and  8  remain — carry  1  to  the  7  is  8 — 
8  from  8  and  Ore  mains — 6  from  7  and  1  romains-r- 
1  tVomfiand  5  remain,    fli»t^»^  'H  ->  ti  ^'^  cv-. 


Remainder,  in  figures,  51088890. 


;  (f  * 


VV.  V  4-.^  f 


Remainder,  in  words,  fifty-one  milHon  eighty- 
eight  thousand,  eight  hundred  and  ninety. 

39     17     9^ 
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FARTHINGS. 


Vi  ^fi^;\ 


Take  |  from  \  I  cannot ;    borrow    Id.  and 
say  -\  from  l^and^  remains — carry  1  to  the  pence. 


^^OVTOUIl'N'^O' 
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67843789 
16754899  ^ 


5108i3890 


Otez  9  de  9,  reste  0 — 9  de  8,  je  ne  le  puis  ; 
i'emprur.te  10,  et  je  dis,  9  de  18,  reste  9 — je 
porte  i  au  8,  ce  qui  fait  9 — 9  de  7,  je  ne  le  puis  ; 
j'emprunte  10,  et  je  dis,  9de  17,  reste  8 — je  porte 
1  au  4,  ce  qui  fait  5 — 5  de  3,  je  ne  le  puis  ; 
j'emprunte  10,  et  je  dis,  5  de  J  3,  reste  8 — je 
porte  i  au  5,  ce  qui  fait  6 — 6  de  4,  je  ne  le  puis  ; 
J'emprunte  10,  et  je  dis,  6  d«  14,  reste  8 — je 
porte  1  au  7,  ce  qui  fait  8. — 8  de  8,  reste  0 — 6 
de  7,  reste — i  de  6,  reste  5. 


Difference,  en  chiffrcs,  51,088,890. 


''* 


Difference,  en  mots,  cinquante>et-un  millionSj 
quatre-vingt-huit  mille,  huit  cent  quatre-vingt-dix. 

£167  13     li 
39   17    9^ 


.    i^i27  15     S^ 
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FARTHINGS,     fi        ,_  v'H^:*  ^;;^. 

Oiez  f  de  \,  je  ne  le  puis  :  j'emprunte  Id.  et 
dis  ^  de  l-^d.  reste  ^— -je  ijqrtc  1  aux  deniers.     "^ 


iUr      ■'u^'*f.«r     t^:>>'ti-m-..r  i    i:t    tifvik    <    0 
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PENCE. 

i  I  carry  to  the  9  is  IQ— rlO  from  I  I  cannot  i 
borrow  12  and  say,  10  from  13  and  3  »em^in— - 
p^rry  1  to  the  shillings. 

SHILLINGS. 

1  I  carry  to  the  17  is  18 — 18  from  13  I  can- 
iiQt ;  borrow  20  and  say,  18  from  S3  and  15  re- 
main—carry 1  to  the  pounds. 

POUNDS. 

1  I  cafry  to  the  9  is  IQr-lO  from  7  I  cannot ; 
borrow  10  and  say,  10  from  17  and  7  remain- 
carry  1  to  the  3  is  4— -4  frpm  6  and  2  riemain— 
^ring  do\yn  the  1. 

Remainder,  in  figures,  127/.  1 5s.  3|d. 

Remainder,  in  words,  qne  hundred  and  tw^n^. 
ty-seven  pounds,  fifteen  shillings,  and  threepence 
halfpenny. 

JHUL  Tl  PLICA  TJON. 

678974S 


81476976 


;12time?  8  are  96--set  down  6  and  carry  9, 
f 2  times  4  are  48,  and  9  I  carried  make  57 — 7 
and  carry  5.  12  times  7  are  84,  and  5  I  carried 
make  89rr- 9  and  carry  8.  12  times  9  are  108, 
and  8  I  carried  make  1 16—6  an4  carry  II.  12 
times  8  are  96  ;  and  1 1  I  carried  make   107 — 7 

and 


lOT 


DENIERS. 


I  qve  je  porte  a  9,  font  10—10  de  1,  je  ne  le 
puis :  j'emprunte  12,  et  dis,  10  de  13,  reste  3— 
je  porte  1  aux  chelins. 


CHEUNS. 


I  quejepprte  »  17,  fait  18— 18de  13,  je  ne 
Je  puis:  j'emprunte  20  chelin?  et  dis,  18  de  33, 
^-este  15— je  porte  1  aux  louis, 

Lopis. 

1  que  je  porte  a  9  fait  10—10  de  7,  je  ne  le 
puis  ;  j'eraprunte  10  et  dis,  10  de  17,  reste  7— 
je  porte  1  au  3,  ce  qui  fait  4—4  de  6,  reste  2— 
je  descends  le  1. 

Difference,  en  chiffres^  £127  15    3^ 

Difference,  en  mots,  cent  vingt-sept  Ipuis, 
quinze  che)in$,  trois  deniprs  et  dem|. 

MULTIPLICATION, 

6789748 
12 


81476976 


12  fois  8  font  96— je  pose  6  et  retiens  9.  12 
fois  4  font  48,  et  9  de  retenus  font  57— je  pose  7 
et  retiens  5.  12  fois  7  font  84,  et  5  de  retenus, 
font  89— je  pose  9  et  retiens  8.  12  fois  9  font 
108,  et  8de  retenus,  font  116 — je  pose  6  et  re- 
tiens 1 1.  12  fois  8  font  96,  et  11  de  retenus,  font 

107 


108 


iaiid  carry  10.     12  times?  are  84,  and  lO  1    car 
ried  make  94 — 4  and  carry  9.     12  times  G  are 
72,  j^nd  9 1  carried  make  81 — set  down  81. 

I  fill  i.ii   ^^t.b  ■'•!     ^l  •'jUir'i^^t'r--  i      ''*4ii»: 


«,.»»-  (        vJA.i  . 


Total,  in  figures,  81476976.  - 


/:»-,   : 


Total,  in  words,  eighty-one  million,  four 
hundred  and  seventy-six  thousand,  nine  hund^ 
j^edand  sevpntv-six,        ^  '/'     t;^?.  i|.'i  •  j     .«im.« 


£6732  16  11^ 


»•« 


•  l> 


80794    3    3 


FARTHINGS. 


,5, 


a 


12  times  1  are  12 — 12fc»rthings  are  3d.  carry  3 

jto  the  pence.  ,     vv\^    ,\.^'^v^-   »     V" 


PENCE. 


^1 


12  times  11  arc  132,  and  3  I  carried  make  135 
- — 135d.  are  IJs.  3d. — set  down  3  under  the 
pence  and  carry  11  to  the  shillings. 


J- 


SHILLINGS.  ,  i 


iui  m 


12  times  16  are  192,  and  11  I  carried  make 
203— 203s.  are  101.  3s.  set  down  3  under  the 
shillings  and  carry  10  to  the  pounds. 

POUNDS. 


"«*«•: 
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J07-^je  pose  7  et  reliens  10.  12  fois  7  font  S4, 
et  10  de  retenus,  font  94— je  pose  4  et  rctiens  9, 
12  tois  6  font  72,  et  9  de  retenus,  font  81— j« 

pose    81«'      '^'Hrr'.'    ".■i        ,l7.:*i*  '•'-:J  v.*  <■.     f_?  .h  ♦  •»<ifj.   .'» 

"    Total,  enchiflfres,  81,476,976.        *'     '." 


*-TlfW>       < 


V .' .. « .; 


Total,  en  mot,  qu£itre-vingt-un  millions,  quatre 
cent  soixante-seizc  mille,  neuf  centsoixante-seizo 


,5      ■  I        .vj:  V.  i  ■-, '  1 


*-7 


'  :■ «    1^■^^''}?•^'\^^''  ** 


'  £6732  16  11^:^   -    ■ 
£80794    3    3 


!"F  *  RT^IflNGS. 


^i 


ry3 


lake 
the 


12  fois   1  font  12—12  farthing-s  font  3d.— je 
porte  3  aux  deniers. 


■\    .■■^ii  .   M    4     C;....    i    i-»'    DENIERS.'^' ''^••''*' 


■-*  5..J  11 


12  fois  11  font  132,  et  3  que  j'apporttv,  font 
135 — 135  deniers  font  lis.  3d.^ — jc  pusc  3  syiu* 
les  deniers,  et  je  porte  II  avec  les  ciiclius. 


-'f<    ty-      ,J^<'.  '   «   '^'  CHELINS." 


12  fois  16  font  192,  et  1 J  que  j  ap'porie  font 
203—203  chelins  font  £10  3s.— j-  pose  3  sous 
les  chelins  et  je  retiens  iO  pour  les  iouis. 


i 


<M 


'■y'  -'.v<--  '. 


touis. 


I 


I<f';  '  i:. 


ri:\. 


I-  i 


ri'l 
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12  times  2  are  24:,  and  10  1  carried  make  34'— 
4  and  carry  3  to  the  next.  12  times  3  are  36 
and  3  I  carried  make  39 — 9  and  carry  3.  iS 
times  7  are  84,  and  3 1  carried  make  87—^7  and 
carry  8.  12  times  6  are  72,  and  8  I  carried 
make  80 — set  down  80. 

Total,  in  figures,  80^94/.  3s.  3d. 

Total,  in  itords  eighty  thousand,  severi  hrin- 
dred  and  ninety -four  pounds,  three  shillings  and 
three  pence. 

hir'/siojv'. 
12)87832468 


7319372—4 


12  in  87,  7  times,  fiind  3  over  I  carry  to  the  8^ 
fhake  38.  12  in  38,  3  times,  and  2  over  I  carry 
to  the  3  make  23.  12  in  23,  once,  and  1 1  over 
i  cany  to  the  2  make  112.  ,  12  in  112,  9  timesf, 
and  4  over  I  carry  to  the  4  make  44.  12. in  44, 
3  times,  and  8  over  I  carry  to  the  &  make  86. 
12  in  86,  7  times,  and  2  over  I  carry  to  the  8' 
make  28.    12  in  28,  twice  and  four  over. 

Product,  in  figures,  7319372 — and  4  Over. 

Product,  in  words,  seven  million,  three  hun- 
*-  '  dred) 


i_'ili,.VA'.i'i_i*^,lfcv-'l'^.'  ■■'■s'i.i-Aa' 


in 

LOUIS. 

12  fbis  2  font  24,  et  10  de  reter.us  font  34—^ 
jc  poae  4  et  reti«*ns  3,  \%  fois  3  font  36,  et  3  de 
retenus  font  39— je  pose  9  et  rctiens  3.  12  foi< 
7  font  84,  et  3  de  retenus  font  87 — je  pose  7  et 
retiens  &.  12  fois  6  font  72,  et  8  de  retenus  font 
80— je  pose  80. 

•   Total,  en  chiffres,  £S0,794    3    3. 

Total,  en  mots,  quatre-vingt  mifle,  sept  cent 
^uatre-viiigt-quatorze  louis,  trois  chelins,  trois 
deniers. 

DIVISION. 

12)87832468 


7319372—4 


hun- 
dred) 


I 


12  en  87,  7  fois  et  3  de  plus  que  je  porte  au 
8  pour  fairfi  38.  12  en  3^,  3  fois  et  2  de  plus, 
jue  je  porte  au  3  pour  faire  23 — 12  en  23,  I 
.018  et  1 1  de  plus,  que  je  porte  au  2  pout*  t'uire 
113 — 12  en  112,  9  fois  et  4  de  plus,  qUe  je  [jonc 
du  4  pour  faire  44 — '12  en  44-,  3  fois  et  H(ie  plu!< 
que  je  porte  au  6  pour  fttiro  86 — 12  en  86,  7 
fois  et  2  de  plus  que  je  porte  au  8  poiir  fiiire  28 
— 12  en  28,  2  fois  et  4  de  reste. 

Quotient,  en  chiffres,  7,319,372— et  4  de  plus. 

Quotient. 


1,^ 


((red  and  nineteen  tliotfsand,  three  liundred  and 
seventv-two — and  four  over. 

i:i2)637     14    1;^    ^      *     '^:  • 


,^^* 


'•    f  -: 


53      2  lO—lJovcr. 


POUNDS. 


12  in  6  I  cannot ;  but  12  in  63 — 5  times'and 
3  over.     12  in  37 — 3  times^  and  1  over  I    carry 


to  the  shillings. 


SHILLINGS. 


I/,  over  I  carried  to  the  14s.  make  34s.     12  in 
in  o4  twice,  and  10s.   over  I  carry  to  the  pence 


PENCE. 


lOs.  over  I  carried  to  the  Id.  make  121   pence 
12  in  121   10  timcSj   and  Id.  over  I  carry  to  the 

larthings.    .'  -•"*    ^^tf^  m-      •.  n*?  ^li^'vp  f     »; 

\.\-*    "-/!■■  FARTHINGS.       -i.;vi  ti^   «     '*    ^  ' '.  \ 

Id.  over  I  carry  to  the  ^  make  5  farthings.     12 

iu  b,  I  cannot — \.-^  over.        !   ^^  ^- •  -w^-f. 

Product,  in  figures,  53/.  2s.  lOd. — Ir^over. 

Product,    in  words,    fifty  three  pounds,  tw(* 
sliillings  and  ten-pence — five  farthings  over. 
*  •^  Evert 


♦\"    ,• 


1(3 


Quotient^  en  mots,  sept  milHoiis^  irois  cent 
dix-neuf  miile^  trois  cent  soixante-et-douze  et 
quaitre  de  plus.  .  ' 

12)£GS7     14       1| 


53      2     10—1^ 


LOUIS. 

12  en  6  ne  se  peut ;  mais  12  en  63,  5  fora  et 
3  de  plus — 13  en  87,  3  fois  et  1  de  plus,  que  je 
porte  aux  chelins. 

CHELINS. 

1  louts  de  pi^us  que  j'apporte  aux  14  chelins  font 
34s. — 12  en  34,  2  fois  et  10s.  de  plus  que  je 
porte  aux  deniers. 

DEMIERS. 

lOs.  de  plus  que  j*apporte  aid.  foftt  12  Id. — 
12  en  121y  10  fois  et  1  de  plus,  que  je  porte  aux 
farthings. 

FARTHINGS. 


Id,  de  plus  que  j'apporte  a  ^  font  5  faflhings, 
J— 12  en  5  ne  se  peut, — reste  1^  de  plus. 

Quotient,  en  chifFres,  £53    2    10— ^l^deplus. 

Quotient,  en  mots,  cinquante-trois  louis,  deux 
eheHns,  dix  deniers — cinq  farthings  de  plus 
t-'.  H  Cbaqup 
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Every  rule  in  arithmetic  is  usually  considercdf 
as  a  study  appointed  far  a  seperate  class.  (Sec 
table  of  classes,  mentioned  page  80.)  The  ob- 
ject of  the  boys  in  each  class  is  to  study  only  that 
rule  or  lesson  appointed  for  them  ;  and^  what- 
ever number  of  boys  there  may  be  in  any  one 
class,  whether  ten,  fifty,  or  five  hundred,  the 
trouble  of  tuition  is  not  at  all  increased  by  the 
addition  of  numbers.  The  inspection  of  the 
sums  or  spelling  written  on  the  slate  is  more,  and 
the  number  of  inspecting  boys  is  greater  in  pro- 
portion. By  the  method  of  arithmetic  just  des- 
cribed, every  boy  in  each  class  is  told  by  the 
teacher  all  he  is  to  do ;  and  his  sole  business  is 
to  do  it,  so  often  as  to  become  quite  familiar  with 
it.  In  the  succeeding  method,  the  boy's  business 
is  to  do  every  thing  without  instruction.  ; 

,:  ■  ,'  ,•  ■:?.--■•-.-  . . '  ' 
Each  arithmetical  class  is  called  out,  according 
to  the  list,  in  companies  of  twelve.  To  each 
class  is  allotted  a  proper  sum,  according  to  the 
viile  they  are  in.  This  sum  is  written  on  a  card, 
with  ink :  or  on  a  board,  with  chalk.  The 
twelve  boys  stand  round  the  sum  they  are  to 
work  :  and  the  board,  on  which  the  sum  is,  is 
suspended  from  the  wall.  The  teacher  is  pro- 
vided witii  a  key  to  the  sum,  similar  to  those  be- 
fore described.  Each  semicircle  has  its  insignia 
of  merit,  &c.  and  each  boy  gives  precedence  to 
any  other  boy  who  ejtcels  him  in  performing  his 
lesson.  The  teacher  then  requires  the  first  boy 
to  add  the  first  column,  if  in  Addition  ;  or  to 
multiply  the  first  figure,  if  in  Multiplication.  He  is 

to 


'g  -\  ■■  *- 
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Chiaque  regie  d'arithnietique  fait  retiule  d'mie 
classe  separ^e  Ij'o])jet  des  ecolicrs  dans  clm- 
cune  de  ce8  classes  est  d'etudier  seulemcnt  la 
Tf^gle  on  la  109011,  qu'on  lui  present:  et  quel  que 
soit  le  nombrc  des  ccoliers  d'une  cbsse,  qu'il  soit 
de  dix,  cinquantc  ou  cinq  cens,  le  prccepteur  n'a 
pas  plus  de  trouble  pour  cnseii^ncr  plutOt  un 
grand  nombre  qu'un  pcltt,  II  y  a  seulement  plus 
de  sonomes  h.  mspfecter  ;  et  le  nombre  de  ceux  qui 
les  inspectent^  doit  6tre  augmente  en  proportion. 
Par  la  methode  que  nous  venons  de  decrire, 
chaque  enfant  dans  chaque  clussc  apprend  du 
sous-precepteur  ce  qu'it  dort  faire :  et  son  seul 
objet  est  de  faire  le  devoir  qui  lui  est  present,  dc 
le  repeter  assez  souvent  pour  qu'il  lui  devienne 
familiet*.  Dans  la  methode  qui  suit^  I'enfant  fait 
tout  sans  qu'on  \m  dicte  ricn. 

On  appelle  chaque  elapse  d'arithmetique,  stii- 
vant  la  liste,  par  sous-divisions  de  douze.  On  as- 
signe  a  chaque  classe,  une  regie  qui  convicnt  a 
son  notnbre.  On  ^crit  cette  regie  sur  un  carloiv 
avec  de  I'encre,  ou  sur  une  planche  avec  de  la 
craye.  Les  douze  ecoliers  se  tiennent  a u tour  du 
carton  ou  de  Ip:  planch^* ;  et  le  sous-precepteur 
tient  dans  sa  main  le  livre  de  resultats,  doiit  nous 
avons  parle  ci  dessus.  Chaque  demi-ccrcic  u  ses 
marques  d'honneur ;  et  chaqOe  ecolier  descend 
aihdessous  de  celtti  qui  a  mieux  repondu  que  lui. 
Le  80uS-precepteur  deraande  alors  au  premier 
ecolier  d'additioner  k  premiere  colonne,  si  c'est 
dans  I'addition,  ou  de  multiplier  le  premier  chif^ 
fre,  si  c'est  dans  la  multiplication.     L'ecolier  doit 

H  2  repondre 
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n 


lo  do  tins  aloud  extempore,  withont  nny  pre- 
vious kaowlcdjjc  oftlie  sum,  or  assistance  from 
liis  teacher  in  performing  it.  If  he  niisiakcH,  it 
is  not  the  monitor's  business  to  rectify  the  mis- 
take, but  the  ne-it  boy  is  to  try  if  he  can  do  it ; 
and  if  none  of  the  twelve  can  answer  right,  it 
must  be  done  by  the  monitor.  Wlien  many 
mistakes  in  a  whole  class  occur,  such  boys  must 
practise  more  in  the  methods  first  described,  be- 
fore they  are  tried  this  way.  The  former  me- 
tliod  affords  an  easy  introduction  to  this.  The 
same  {advantage  is  possessed  by  both,  that  neither 
teacher  nor  learner  can  be  idle.  Our  system  of 
emulation  enables  me  to  combine  encouragement 
and  reward  with  it,  in  a  manner  more  than  usual 
in  schools  where  this  is  practised^  The  last  me- 
tliod  being  such  as  is  usually  taught  in  some 
srliools,  it  requires  a  boy  of  superior  abilities  to 
teach  those  who  are  inferior  to  himself  in  pro- 
ficiency. The  improvement  I  have  made  is  by 
introducing  the  key,  which  reduces  it  to  a  mere 
system  of  reading  on  the  monitor's  part.  If  the 
hoys  repeat  tlie  sum,  extfrnpore,  naming  the  to- 
tal., according  to  the  key  in  the  teacher's  hand, 
I  hoy  are  correct  ;  if  their  account  diflbrs,  the 
monitor  immediately  detects  the  error,  when  it 
becomes  the  business  of  the  next  boy  in  the  class 
io  correct  it.  On  this  plan,  an?/  boy  who  can 
rend,  cmi  leach  ;  and  the  inferior  boys  may  da 
I  he  work  usually  done  by  the  teachers,  in  the 
common  mode ;  for  a  boy  who   can  read^    can 

leach,      ALTHOUGH    HE    K.NOWS    NOTHING    ABOUT    1T-;J  i 

and,  in  teaching,  \vill  imperceptibly  acquire  the 

:,  4  :*  ,^ "^  knowledge 
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iqyAndrc  hunt,  hut  Ic  champ,  snns  snvoir  aupa- 
ruvant  cc  qu'on  devuit  lui  clemtinder^  et  sans  aide 
de  la  part  du  FouB-pr^cepteur,  S'il  se  troinpe, 
ce  ircHt  pas  au  sous-pr^ceptcur  u.  rectifier  son 
erreur ;  mais  k  1  ecolier  ^uivnnt,  et  ainsi  de  suite: 
et  81  aucun  des  douze  ne  peut  r^pondre  juste, 
c'est  alors  au  sous-pr^ceptcUr  de  le  taire.  Lors- 
que  tonte  tine  classe  fait  souvent  des  iautes,  I'cs 
ecoliers  lea  plus  sujets  a  ces  fautes,  doivent  pni- 
tiquer  par  la  m^thode  dontnousavoiis  d^Ja  parte, 
avant  d'en  venir  a  cclle-ci.  Car  la  premiere 
sert  d'introduction  a  la  seconde,  et  toutes  deux 
ont  cct  avantag^e  que  le  sous-pr^cepteur  et  I'^co- 
lier  ne  peuvent  demeurer  oisifs.  Mon  syst^^me 
d'emulation  me  met  plus  en  ^tat  d'encourager 
et  die  recompenser  Ics  enfans,  que  celui  dont  on 
se  sert  datls  les  autres  ecoles,  ott  il  faut  un  ecolier 
d'un  nerite  superieur  pour  enseigneraux  autres. 
Mais  en  introduisant  le  livre  de  resultat,  le  sous- 
precepteur  n'a  d'autre  chose  k  faire  que  de  lire 
ce  li^sultat^  pour  connaitre  si  I'enfant  a  repondu 
juste  on  non.  Danis  ce  plan,  tout  icolier  qui 
salt  tire  peut  enseigner  ;  et  ceuk,  dont  la  capa- 
city est  inf^rieure  d  celle  des  autres  peuvent  laire 
la  m^tne  chose  que  le  sous-precepteur ;  et  en  en- 
feeignant,  il  acqUiert  insensiblement  des  connais- 
sancesj  qu'il  n'avait  pas  auparavant, 


i.> 


H  y  a  title  autbe  mfeniSrfe  de  jugerdes  progres 
qu'ont  faits  les  ecoliers,   apres  avoir  ^tudie  iselon 

H3  les 
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knowledge  he  is  destitute  of,  when  he  begins  to 
teach,  by  reading. 

There  is  yet  another  way  of  iryjng  the  profici- 
ency of  the  scholars,  ^fter  they  have  been  used  to 
both  the  preceding  methods  of  tuition :  the 
teacher  places  each  boy  in  a  situation  where  he 
cannot  copy  from,  or  be  assisted  by,  ^ny  other, 
who  has  the  same  task  to  perform .  1  le  gives  him  a 
sum,  according  to  the  rule  he  is  in,  and  requires 
him  to  make  a  key  to  the  sum,  in  a  correct  man- 
ner. If  he  can  do  this  readily,  a  number  of 
times,  it  is  a  proof  that  he  is  conversant  with 
the  rule  he  is  in  :  and  when  practice  has  deeply 
impressed  it  on  his  memory,  he  may  advance  iq 
.  ^mpther  rule.  The  first  class,  or  combination  of 
fi^^ ures,  is  examined  the  same  way.  The  tables 
in  Addition  are  written  on  ti^c  slate,  without  the 
amount,  thus  ;  6  and  6  are — the  boy  who  is  ex- 
amined, is  required  to  add  the  amount — 12.  If 
he  can  $lo  this,  with  every  combination  of  figures 
in  the  Addition  and  other  tables,  he  is  then  fit 
for  ciphering.  By  the  old  method  of  jteaching 
arithmetic,  there  is  usually  a  great  consumption 
of  printed  books  of  arithmetic  ;  the  new  method 
almost  entirely  supersedes  them.  The  same 
economy  applies  to  another  expensive  article  of 
consumption  in  schools,  ciphering  books ;  ix\ 
which  the  scholars  usually  write  dow^n  all  the 
sums  they  do.  The  expeditious  progress  they 
make,  botb  in  yv^riting  and  accounts,  is  so  great 
they  need  only  commit  to  writing  a  very  short 
«peci/we/i  of  their  sums,  for  the  satisfaction  of 
tl^pir  parents  ;  and  <^yen  tha^  is  not  absolutely 
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les  niethodes  dont  nous  veoons  de  parler.  Lc 
fious-precepteur  place  cheque  enfant  dans  un  en- 
<lroit  ou  il  ne  peut  copier  un  autre^  qui  a  le  mSme 
devoir  que  lui,  et  dont  ii  ne  peuttirer  aucun  aide. 
II  lui  donne  une  regle^  ct  exige  qu'il  lui  en  donne 
le  resultat  d'une  maniere  correcte.  S'il  le  peut 
faire  sur  le  champ  un  certain  noaibre  de  fois, 
c*est  une  preuve  qu'il  possede  k  fonds  ce  qu'on 
montre  dans  sa  classe^  et  il  doit  monter  dans  une 
autre.  11  en  est  de  me  me  dans  11  premiere  x^lasse, 
ou  la  combinaison  des  chifirese  Les  somnies  a 
additionn«r  sont  ecrites  sur  Tardoise^  et  non  le 

montant :  par  exemple,  6  et  6  for.t-^ I'ecolier 

qu'on  examine  doit  donner  le  montant — 12.  S'il 
repond  sur  le  cliamp^  et  qu'il  connaisse  les  autres 
combinaisons  des  cniifres^  ii  est  en  etat  de  chiifrer. 
L'ancjenne  methode  d'enseigner  Tarithm^tique 
exige  ordinairement  une  grande  consommation 
de  livres  d'arithmetique  imprimes :  mais  dans  la 
nouvelle  methode  il  n'en  est  pas  du  tout  de  besoin* 
La  meme  Economic  a  lieu  pour  un  autre  article 
d'une  grande  consommation  ;  ce  sont  des  cahiers 
dans  lesqueis  les  enfans  ecrivent  les  regies^  qu'ils 
ont  a  faire.  Mais  ici  les  progrcs  sont  si  rapides 
qu'ils  n'ont  besoin  d'ecrire  que  quelques  exemples 
pour  la  satisfaction  de  leurs  parens ;  et  m^me  ils 
peuvent  absolument  s'en  passer.  En  maniant 
bien  leurs  crayons  ils  acquierent  presque  la  mSme 
facilite  a  ecrire,  qu'en  se  servant  de  plume,    i    -  > 
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needful.     By  using  their  pencils  well,  they  ac? 
quire  ^.n  equal  facility  in  the  use  of  their  pens. 

INSPECTION. 

Having  detailed  a  method  of  tuition  for  the  se- 
Teral  classes,  it  wjll  be  obvious,  that,  on  the 
admission  of  boys  into  the  school,  they  should  be 
classed  according  to  their  p^;oficiency.  Those 
who  have  not  learnt  their  letters  will  be  placed 
in  the  A,  B,  C,  class  ;  those  who  know  all 
their  letters,  but  do  not  know  how  to  combine 
them,  are  placed  in  the  two-letter  class  Such 
as  can  spell  in  two  letters,  but  not  in  three,  are 
placed  ip  the  three  letter  class ;  the  four  and 
five -letter  classes  are  organised,  and  receive  ad- 
ditions, on  the  same  principle.  After  this  it  is 
considered,  boys  should  read  for  the  improve- 
ment of  their  minids  ;  and  are  classed  according^ 
ly,  in  the  Testament  or  Bible.  The  arithmetic 
classes  are  constituted  in  the  same  manner. 
Each  boy  should  be  examiaed  before  be  is  class- 
ed. The  lessons  for  every  class  being  determin- 
ed on,  and  the  name  of  each  class,  descriptive 
of  the  lessons  learnt  by  it  ;  no  other  lessons  can 
be  taught  to  each  class  than  those  appointed  for 
it.  Boys  shoUid  be  removed  fropfi  one  class  to 
another,  as  soon  as  they  are  proficient  in  that  to 
which  they  belong.  Thus,  a  boy  in  the  A,  B, 
C,  having  learnt  to  distinguish  a)l  his  letters 
should  be  removed  to  the  next,  or  monosyllable 
class  of  two  letters  ;  and  when  he  is  proficient 
in  that  he  should  be  removed  higher,  and  so  on. 
As  the  scholars  are  all  arranged   in   different 

classes, 
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Apres  avoir  deta'Me  la  maniere  d'enseipfner,  il 
est  clair  que,  lorsqu'on  admet  des  ecoliers  dans 
«ne  6cole>  il  faut  les  placer  suivant  leur  deg^re  de 
connaissances.  Ceux  qui  ne  connaissent  pas  en- 
core leurs  lettres,  doivent  etre  mis  dans  la  classe 
de  TA.  B.  C.  Ceux  qui  les  connaissent,  niais  qui 
»e  sont  pas  en  etat  de  les  combiner,  'sont  mis 
dans  la  classe  oh  Ton  apprend  deux  lettres : 
ceuY  qui  en  epellent  deux,  sont  mis  dans  la  classe 
ou  Ton  en  epelle  trois,  et  ainsi  de  suite.  Lors- 
qu'ils  savent  epeller,  on  les  fait  lire  soit  dans  le 
testament,  la  bible,  ou  tout  autre  livre  propre  a. 
cultiver  leur  esprit.  II  en  est  de  meme  pour 
rarithmetique.  Chaque  classe  ayant  vh  certain 
nombre  de  le9onSj  qu'on  lui  assigne,  et  qui  lui 
conviennent,  on  ne  doit  point  lui  en  enseig^nef 
d'autres.  Ua  ecolier  montcra  dans  il  clase 
superieure,  aussitot  qu'il  sera  en  etat  de  le  faire. 
Ainsi  un  enfant  de  I'A.  B.  C.  apres  avoir  appris 
a  distinguer  ses  iettres,  montera  dans  la  classe  ou 
Ton  epelle  deux  lettres  :  ainsi  de  suite.  Commc 
les  ecoliers  ont  chacun  leur  rang  dans  leur  classe: 
comme  plusieurs  dentr'eux  tbnt  beaucoup  de 
progres  par  ces  methodes  exp6ditives  d'enseigne- 
mens :  comme  il  ne  peuvent  (&tudier  rien  autre 
chose  que  ce  qu'on  enseigne  dans  la  classe  ou  ils 
sont :  qu'ils  ne  peuvent  se  transporter  eux-ni6mes 
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classes^  many  of  them  will  soon  make  a  profici- 
ency, by  these  expeditious  modes  of  teacliing  ; 
and,  as  they  cannot  learn  more  than  what  is  ap- 
pointed for  tlie  class — cannot  remove  themselves 
— nor  can  their  monitors  remove  them — they 
must  remain  where  they  are,  losing  time,  and 
making  no  progress,  unless  the  system  of  inspec- 
tion I  am  about  to  describe  prevented  the  evil. 
A  monitor  is  appointed  as  inspector-general  of 
reading  :  he  keeps  a  li^t  of  every  class  of  read- 
ing in  the  school.  Whenever  a  new  scholar 
enters,  another  monitor,  whose  business  it  is,  exa- 
mines what  progress  in  learning  the  pupil  has 
made,  and  appoints  him  to  a  class  accordingly.  The 
first  duty  of  the  inspector  of  reading  is  to  see  that 
each  scholar's  name  is  duly  entered  on  the  list  of 
the  class  to  which  he  is  sent  on  commencing 
school.  This  is  a  matter  of  consequence.  If 
any  omission  be  made  in  the  entry  of  each  boy's 
name,  it  is  possible  the  inspection  may  be  con«- 
ducted  well,  and  yet  the  boy  who&e  name  is 
omitted,  be  passed  by  ;  and,  whatever  his  im- 
provement may  be,  he  may  remain  stationary. 

The  monitor  of  each  class  keeps  a  list  thereof. 
It  is  also  his  duty  to  see  the  inspection  conducted, 
so  that  no  boy  is  passed  by  who  is  in  his  class. 
But  the  inspector  of  reading  keeps  a  list  of  every 
class  of  reading  in  the  school  ;  and,  when  his 
lists  are  correct,  he  proceeds  to  duty,  but  not  be- 
fore. He  begins  his  inspection,  by  desirir  j  the 
monitor  of  the  first  class  to  bring  up  six  boys, 
according  to  the  list.  He  then  compares  their 
names  with  his  own  list,  and  exj^mines  them,  to 
''''■-    •■-'•.  see 
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ilans  une  autre  classe :  que  le  60i]&>preccpteur  ne 
peut  le  taire  lui-meme  ;  11  faudm  qu'ils  rcsteiit  la, 
a  perdre  leur  tems^  ne  faisant  aucuii  progrcs ;  a 
moins  que  le  syst^me  d*inspection  que  je  vais 
4ecrire  ne  remedie  a  cette  inconvenient. 


' 


On  d^signe  un  sous-pr^cepteur  comme  ins- 
pecteui'-general ;  qui  tient  une  liste  de  chaque 
jclasse  dans  I'eGole.  S'il  enlre  un  nouvel  ccoher, 
un  autre  sous-precepteur  examine  quelles  sont 
se9  connoissances,  et  le  met  dans  la  classe  qui  lui 
convient.  Le  premier  devoir  de  Tinspecteur  est 
de  voir  a  ce  que  le  nom  de  chaque  ecolier  soit 
entre  a  juste  titre  sur  la  liste  de  la  classe  ou  il 
prend  place,  en  entrant  a  Tecole.  11  peut  arriver 
que  rinspccteur  oubiie  d'inscrire  le  nom  d'un 
ecolier^  qui  doit  monter  dans  une  classe  supe- 
rieure  :  et  Tecolier  restera-la,  quels  que  soient  ses 
progres.  Pour  remedier  a  ces  in  conveniens,  les 
fious-precepteurs  ont  une  liste  des  noms  des  eco- 
liers  de  leurs  classes,  vt  doiyent  voir  a  ce  qu*au- 
cun  d'eux  ne  soit  oubiie.  ;;^^t  j^^tv  as    if  i»i  u-n 

Ij'inspecteur  ne  procede  a  son  devoir  que  lors- 
que  ses  listes  sont  correctes.  lis  commence  son 
inspection  par  depnander  an  sous-precepteur  de 
la  premiere  classe  les  noms  de  ses  six  premiers 
ecoliers,  suiyant  sa  liste.  L'inspccteur  voit  si  sa 
propre  liste  est  semblable  a  celle  du  sous-precep- 
teur de  la  premiere  classe,  et  examine  ensuite  si 
les  enfans  peuyent  repeter  les  lettres  et  le^  ecrire 
sur  du  sal^le  ;  et  les  fait  knonter  dans  une  classe 
superieure,  s'ils  repondcnt  bien  a  ses  questions. 


■  '-t 


124 


»ee  if  they  can  tell  all  their  letters^  and  make 
their,  in  the  sand.  If  so,  they  iil*e  "fit  for  the 
next  class,  and  the  inspector  ordera  them  to  be 
removed  accordingly.  Then  he  proceeds  with 
every  other  class  in  the  same  vvay ;  and  when  he 
has  examined  the  whole,  he  begins  anew.  Thus, 
by  diligence  and  attention  on  his  part,  some 
hundreds  of  boys  may  be  examiiYed  in  a  few  days. 

^  When  a  boy  is  removed  from  one  class  to 
another,  he  has  permission  to  choose  a  pri£e 
of  a  stated  value,  for  himself,  as  a  reward  of  his 

-diligence;  and  the  monitor  is  entitled  to  one  of 
the  same  value,  for  his  care  in  improving  his 
scholars.  The  date  of  examination,  clasis  re- 
moved to,  prize  chosen,  &c.  are  all  enter M  in  a 
book  at  the  time  of  inspection. 

it  is  no  upusual  thing  with  me  to  deliver  one  or 
two  hundred  prizes  at  the  same  time.  Ahd  at 
such  times  the  countenances  of  the  whole  isehool 
exhibit  a  most  pleasing  scene  of  delight :  as  the 
boyis  who  obtain  prizes,  commonly  walk  round 
the  school  in  procession,  holding  the  prizes  in 
their  hands,  and  an  herald  proclaiming  before 
them,  ''  These  good  boys  have  obtained  prizes 
for  g^oing  into  another  class."  The  honor  of 
this  has  an  effect  as  powerful,    if  not  morfc  so, 

'**jhan  prizes  themselves. 

lEMULATION  AND  REWARDS. 
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't-  ^  In  spelling  by  writing  on  the   slttte,   the  per- 
^  formances  of  the  scholar^  tire  inspected,    some- 
times by  the  monitor  of  their  class,  Oftten  by  an 
inspecting  monitor  a  iid  occasionit]ly  by  the  tnaster. 
-         '     *  .  .  Printing 
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II  en  fait  de  meme   des  auti^es  classes  :  et  qtianci 
il  a  tout  examine^  il  recommence  de  nouveau.t 
Avec  un  peu  de  soin  et  d'attention^  il  peut  exami-  i 
ner  quelques  centaines  d'ecoliers  dans  I'espace  de 
peadejouFs.  ,  ' 

Lov8qu*un  ecolier  monte  d'une  classc  dans  une 
autre^  on  iui  donne  la  permission  de  sc  choisir  un 
pcix  d*une  certaine  valeur^  pour  recompenser 
son  travail :  et  le  sous-precepteur  a  droit  aussi  de 
s'en  choisir  un  pour  recompenser  les  soins  qu'il  a 
pris  d'avancer  ses  ^colicrs.  La  date  de  Texamen^  ^ 
Ja  classe  ou  TecoUer  monte^  le  pri^  qu'il  a  choi«< 
si,  &c.  tout  cela  doit  entrer  dans  uii  livre^  au  terns- 
de  Finspectton.    -i-.*  •-  •• 

H  n'est  pas  fare  que  je  distribue  cent  a  deux 
cens  prix  dans  le  m^me  terns :  et  rien  alors  depluj9 
a^^able  pour  moi^  que  de  voir  la  contenance  de 
mes  6coIiers.  Les  enfans  qui  ont  obtenu  des  prixy 
je  les  fais  marcher  autour  de  I'^cole  en  procession, 
tenant  en  main  leurs  marques  d'honneur ;  et  un 
heraut  rcpete  a  haute  voix:*'  Ces  bons  ecoliers 
ont  obtenu  des  prix,  pour  ^tre  monies  dans  nnc 
classe  superieure  i*'  Cet  honneur  a  sur  cux  un 
effet  ausfei  puissant  et  peut-^tre  plus  que  les  prix 
eux-mSmes. 


.■;tA' 


EMULATION  ET  RECOMPENSES.  ^ 

Lorsque  les  enfans  apprennent  a  lire  en  ecri- 
Vant  de8  lettres  ou  des  chiifres  sur  le  sable  ou 
sur  I'ardoise,  Je  sous-p^ecepteur  de  ]a  classe,  ou 
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Printing*  in  the  sand  is  inspected  in  (bo  sumc 
manner  as  in  the  new  method  of  teaching  arith- 
metic. Every  boy  is  placed  next  to  one  who 
can  do  as  well  or  better  than  himself  *  his  burli- 
ness is  to  excel  him,  in  which  case  he  takes  pre- 
cedence of  him.  In  reading,  every  reading  di- 
vision have  the  numbers,  I,  2,  3,  &c.  to  12, 
suspended  from  their  buttons.  If  the  boy  who 
wears  number  12,  excels  the  boy  who  wears 
number  11,  he  takes  his  place  and  numiber  ;  in 
exchange  for  which  the  other  goes  down  to  the 
place  and  number  12.  Thus,  the  boy  who  is 
number  12,  at  the  beginning  of  the  lesson,  may 
be  number  I,  at  the  conclusion  of  it,  «nd  vice 
versa.  The  boy  who  has  number  1,  has  also  a 
single  leather  ticket,  lettered  variously,  as, 
'  Merit,' — '  Merit  in  Reading,'—'  Merit  in  Spell- 
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Merit  in 


Writing,' 


&c.  this  bado-c  of 


honor  he  also  forfeits,  if  he  loses  his  place  by 
suffering  another  to  excel  him.  He  has  also  a 
picture  pasted  on  paisteboard  and  suspended  to 
his  breast ;  this  he  forfeits  to  any  boy  who  can 
excel  him.  Whoever  is  in  the  first  place  at  the 
conclusion  of  the  lesson,  delivers  the  ticket  and 
picture  to  a  monitor  appointed  for  that  purpose. 
The  honor  of\vearii>g  the  ticket  and  number,  as 
marks  of  precedency,  is  all  the  reward  attached 
to  ihem  ;  but  the  picture  which  has  been  worn 
entitles  the  bearer  to  recei've  another  picture  in 
exchange  for  it,  which  becomes  his  own. 

■  V.'  ^ 

■  t,. 

By  the  foregoi^ng  observiation*  it  will  appear, 
that   emulations  and   reward  are  closely   united 
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un  80U9  pr^cepteur  d'inspectioa  et  quelquefois 
le  maltre  lui-meme,  examinent  s'ils  forment  bien 
leurs  lettres.  L'on  place  Ics  ecoliers  suivant 
l*ur  degre  d'avanceraeat,  et  ils  cherchent  con- 
tinuellement  a  se  surpasser  les  uns  et  ies  aiitres. 
Dans  la  lecture^  cliaque  division  a  les  nonibres 
1,  2,  3,  jusqu'tt  12  ecrits  sur  uiyc  carle  qiUe  I'on 
suspend  a  liiabillement  de  reculicr.  Si  celui 
qui  porte  le  nombre  12  lit  raieux,  que  eelui  qui 
a  le  nombre  11^,  il  prend  sa  phice  et  sa  carte,  et 
lui  lai^se  la  sienne.  Ainsi  un  enfant  qui,  au  com- 
mencement de  I'ecole,  etait  le  dernier  de  saclasse, 
peut  en  etre  le  premier  a  la  fin.  Le  premier  porte 
de  plus  uiie  marque  distinctive,  qui  est  un  mor- 
ceau  de  ciiir,  sur  lequel  est  ecrit  le  mot  mirile  ; 
mcrite  en  lecture,  merite  en  ecriture,  &c.  11  perd 
cette  marque  d'honneur,  s'il  perd  la  premiere 
place.  Celui  qui  est  le  premier  a  la  fin  de  I'ecole,. 
remet  les^  marques  distinctivos  a  un  sous-precep 
teur  charge  de  les  recueillir.  Cos  details  font 
voir  que  I'emulation  est  un  point  essentiel  dans 
I'education  dcs  enfans.  lis  s'appliquerontu  leur 
devoir,  lorsqu'ils  verront  que  leurs  progres  ont. 
leur  recompense  immediate. 

Un  des  principaux  devoirs  du  maitre  dims  uuc 
ecole  nombreuse,  est  de  faire  un  bo.i  choix  de 
sous-precepteurs  ;  assez  cxercts  ct  uttentifs,  pour 
savoir  apprecier  1<3  travail  des  dillureus  ecoliers, 
et  discerner  s'ils  se  sont  appliques  A,  leur  devoir. 
Dans  une  ecole  pen  nombreuse,  le  maitre  peut 
se  charo^er  lui-meme  de  ce  soin.  L'on  com- 
prend  que  je  ne  le  pourrais  fuiro  Imbitiiellemeiit 
dans  la  mienne.     J'ai  forme  ^lusieurs   ocolier'* 
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iivilh    continual     inspection   and  applicatioh  ie 
learning. 

They  arc  given  by  the  monitor  or  teacher  who 
inspects  the  written  copies  according  to  bis  judg- 
ment of  performances  submitted  to  his  inspection. 
It  requires  some  discretion  in  the  master  to 
choose  a  lad  for  this  office^  whose  eye  ia  capable 
oi2Li  once  dkcriininaling  between  one  perf^rm^ 
ance  and  another,  and  of  discerning  wheiHs  ex- 
ertions have  been  made  by  the  learned  to  im- 
prove. In  smal)  institutions^  the  master  mlay 
perform  this  office  ;  in  large  ones,  he  can  only 
do  it  occasionally.  I  have  several  lads  who  are 
capable  of  this  office,  and  perform  it  well. 
The  best  way  to  qualify  a  boy  for  such  a  duty  is, 
to  accustom  him  to  inspect  and  compare  the 
performances  of  boys  in  writing  on  the  slate, 
one  with  another  ;  he  may  decide  improperly  in 
some  instances,  at  first,  bn-t  practice  will  soon 
make  him  perfect  in  discriminating  and  deciding; 
and  then  he  will  be  found  a  very  useful  auxiliary 
in  a  school.  It  is  as  easy  to  form  a  number  of 
boys,  as  one  or  two,  on  this  plan  ;  and  they  may 
be  qualified  sooner  thstn  usual,  if  required,  pro- 
vided' the  master  renews  the  same  inspection  and 
decision  in  their  presence,  after  they  have  done  ; 
and  shows  them  every  prominent  case  in  which 
they  may  have  decided  wrong,  and  whi/  they 
have  done  so.  When  boys  have  obtained  their 
tickets  for  writing  the  stipulated  number  of 
times,  they  are  permitted  to  choose  any  prize  of 
the  value  appropriated  to  the  number  on  their 
tickets:  and  theue  is  a  choice  variety  of  prizes,' 
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a  bicn  remplir  ce  devoir,  en  Icur  faisani.  com*  * 
parer  les  differentes  ecritures  des  enfans,  qui 
ecrivent  sur  I'ardoise,  et  en  icur  demandant  cclles 
qu'ils  jug;eaient  les  meiileures.  lis  peuvent  se 
tromper  dans  les  commencemcns :  mais  I'habi- 
tude  et  Tattention  du  mattre  a  leur  faire  reniar- 
quer  ce  en  quoi  ils  se  sont  tromp^s,  les  mettront 
bien  vtte  en  etat  de  d<5cider  avcc  exactitudes  et 
de  rendre  des  services  essentiels  dans  Tecole. 

II  y  a  aussi  des  moyens  d'encourager  les  seusr 
precepteurs  eux-m^mes.  L'avsincement  de  leur 
classe  doit  faire  I'objet  constant  dc  leur  devoir 
et  de  leurs  efforts.  Chaque  sous-pr^cepteur  doit 
ensei^ner  a  sa  classe  une  le9on,  qui  lui  soit  par- 
ticuliere.  Quand  un  ecolier  a  acquis  Ic  des^^ 
de  perfection,  qui  est  requis  dans  sa  classe,  il 
monte  dans  une  autre :  et  lorsque  les  sous-prccep- 
teurs  auront  rendu  leurs  ^coliers  en  ^tat  d'avan- 
cer  ainsi,  ils  auront  la  liberte  de  porter  une  carte 
avec  le  tltre  :  Sous-precepteur  recommandahle  r 
et  quiconque  aura  porte  ce  tUre  six  fois  de  suite, 
aura  droit  a  une  recompense  que  le  maitre  aura 
promise,  suivant  sa  discretion.  Ce  qui  doit  avoir 
lieu,  surtout  pour  les  sous-precepteurs  de  la 
lecture  et  de  Tarithmetique. 

II  arrive  souvent  que  les  ecoliers  cherchent  a  se 
distinp^uer  par  leur  application  a  I'etude,  et  pour  ^ 
les  encourager  d'avantage,  le  maitre  enverra  de*^ 
terns  en  tems  a  leurs  parens,    quelques  lettres, 
qui  les  informent  des  progres  de  leurs  enfans. 

Les  classes  cherchent  ordinairement  k  se  sur- 
passer  les  unes    les    autres.       La  plus  avancee " 
dcHt  occuper  la  place  la  plus  honorable :  place, 
qui  n'est  autrement  distinguee  des  autres,  que 
parce  qu'elle  est  occupee    par  cette  premiere 
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consUiing  of  toys,  bats^  balls^  kites^  &c.  but 
the  books  with  prints  or  pictures  are  more  in  re- 
quest among  the  children>  and  generally  more 
useful  than  any  other  prizes  whatever. 

I  iKflievc  the  emulation  I  have  described,  as 
united  with  my  methods  of  teucliing'j  will  be 
found  most  useful  as  u  stimulus  to  the  cxeatioiis 
of  those  scholars  who  possess  no  more  than  com- 
mon iibilities;  indeed,  it  is  for  this  class  of 
Iciirners,  who,  in  general,  give  the  most  trouble, 
that  such  methods  of  teaching  and  encouragnvent 
are  most  wanting.  The  drudgery  of  teachers  is 
aivvai's  greater  or  less,  in  proportion  to  the 
quicKness  or  dullness  of  their  jscholars  ;  but,  jn 
these  modes  of  leaching,  all  must  exert  them- 
selves  according  to  their  abilities,  or  be  idle.  If 
they  exert  themselves  as  well  as  they  can,  they 
will  improve  accordingly — ^f  tliey  are  idle,  it  is 
immediately  detected,  and  as  rapidly  punished  ; 
of  the  method  of  doing  which  1  shall  treat  pre- 
sently. However,  where  lads  of  genius  and 
quickness  of  intellect  are  found,  they  will  soon 
KJiow  themselves.  Jnder'd^  I  believe,  that  many 
lads  of  genius  are  unkncwn  in  the  schools  they 
attend,  even  to  the  masters  themselves,  because 
they  have  no  stimulus  to  exertion,  no  opportuni- 
ty of  distinguishing  themselves — or,  thatinotbijug 
happens  to  develope  their  latent  powers.  •  Si- 
milar to  this  was  the  case  of  the  Portuguese  in 
Brazil,  who  frequently  passed  diamonds,  when 
in  the  rough,  through  their  bands,  and  despised 
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clause.  Si  une  cla,98e  infcrieurc  vieut  a  lurpai- 
ser  une  classo  B^up^ricurc^  celle-ci  lui  cede  sa 
place.  Se  voyant  ainsi  surpass^e  et  hoiUeuse  4e 
8a  (lisji^raQe^  elle  fait  or()in^jrement  Ics  plus  grands 
efForts  pour  regagner  son  ancienne  position.  On 
les  fait  ccrire  sur  une  ardoise  ou  sur  un  livre.  On 
compare  avec  impartial ite  lo  travail  d'un  dcolier 
de  la  classe  supericure^  avec  celui  d'uu  autre  de 
la  classe  inferieure.  Un  arbitre^  ou  un  sous-pr^- 
cepteur  ^tabli  pour  juger^  decide  lequel^es  d/eux  a 
le  mieux  fait,  et  il  pose  sur  une  ardoise  ]e  nom- 
bre  I  en  faveur  de  la  classe  de  celui  qui  a  le 
mieux  fait.  II  continue  ensuitc  a  comparer  deux 
enfans  de  chaque  classe,  jusqu'a  ce  que  tons  les 
enfans  des  deux  classes  aient  ete  examines ;  et 
ceile  qui  a  le  plus  dc  nombres  en  sa  faveur  prend 
le  pas  sur  I'autre.  On  est  elonne  de  voir  I'emu- 
lation,  qu'un  scmblabltc  diflerend  excite  parmi  les 
enfans.  Le  maitre  ne  peut  qu'eprouver  des  sen* 
timens  agreables,  en  voyant  !a  joie  des  ecoliers 
dont  la  classe  emporte  la  m»joi'itc ;  les  reproches 
que  les  sous-preccpteuis  font  a  leurs  classes,  si 
dies  ont  le  dessous  ;  et  les  louanges  qu'ils  leur 
donnent,  lorsqu'ils  ont  le  dessus. 

Quand  un  debat  de  la  sorte  a  lieUj  cc  qui  ar* 
rive  assez  souvent;  toute  Tecoie  et  surlout  les 
sous-precepteurs  y  prcnnent  (ant  d'interet,  que,  si 
le  mattre  les  laissait  laire,  ils  ne  fcraient  aucune 
attention  a  leurs  autrcs  obligations,  tant  que  le 
jugement  demeure  suspendu.  Le  debat  se  termine 
ordinairement  tres  promptement.  L'avantage 
qui  peut  encore  en  resulter,  c'est  que  chaque  sous- 
precepteur  et  chaque  ecolicr  s'interessent  si  forte- 
ment  a  la  chose,  qu'ils  font  parade  de  tout  Leur  sa- 
voir — etle  matlre  connaissant  une  fois  ce  dont  ils 
fiont  capables,  les  fait  travailler  en  consequence. 
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them  as  pebbles ;  but,  when  the  "nines  were 
discovered,  they  regretted  their  ignorance. 
Whenever  superior  merit  shows  itself  in  schools, 
it  should  always  be  honored,  rewarded,  and  dis- 
tinguished :  ne  or  two  lads  of  this  description 
influence  a  whole  school  by  their  b^^ieficial 
Cjkamplei  I  generally  reward  such  by  gifts  of 
some  of  the  most  valuable  books  and  other 
prizes — silver  pens,  and  sometimes  silver  medals. 
The  medals  are  engraved  with  the  name  of  the 
youth  who  obtains  the m^  and  for  what  gijen. 
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